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Abstract

Relevance: The necessity of investigating foreign experience in developing the professional culture of practitioner
psychologists in vocational education and training (VET) institutions is driven by intensive digitalisation processes, crisis
challenges, the transformation of psychological service roles, and heightened requirements for the professional activity of
practitioner psychologists; an analysis of foreign experience permits the identification of the best mechanisms and practices
for professional culture development that can be adapted to the Ukrainian educational context.

Purpose: The article aims to provide a systemic analysis of foreign theoretical, regulatory, and empirical
approaches to the study of practitioner psychologists' professional culture in VET institutions, as well as to outline the
possibilities for their implementation into Ukrainian educational practice.

Methods: Theoretical methods include analysis and synthesis (to generalise foreign scientific approaches to
understanding psychologists' professional culture), comparative analysis (to contrast theoretical models of professional
culture and approaches to its structuring and assessment), systematisation and classification (to organise concepts,
methodological approaches, professional culture indicators, and tools for its institutional support), content analysis of
scientific sources and regulatory documents (to identify key categories, value orientations, and regulatory perceptions of
psychologists' professional culture), and the method of theoretical generalisation (to formulate authorial conclusions
regarding the integration of foreign experience into the Ukrainian context); empirical methods involve the analysis of
empirical research results (to study the specific activities of psychologists and psychological services abroad) and a
comparative analysis of empirical data (related to the formation of psychologists' professional culture).

Results: Foreign scientific approaches to the development of practitioner psychologists' professional culture
(systemic, competency-based, value-based, sociocultural, regulatory, and normative-institutional) are generalised:;
directions for implementing the best foreign experience into domestic practice are identified (clarity of ethical principles,
interprofessional interaction, enhancing the quality of assistance, specialist resilience and trust in the psychological service,
institutionalisation of supervision, continuous professional development, implementation of operationalisation tools, and
the development of digital culture).

Conclusions: Within the foreign scientific tradition, the development of practitioner psychologists' professional
culture is regarded as a multidimensional phenomenon formed at the intersection of the systemic organisation of
professional activity, the structure of professional competencies, reflexive mechanisms of professional development, and
institutional-regulatory policies for the quality assurance of psychological services; understanding the development of these
specialists' professional culture involves the integration of ethical values, professional identity, reflexive practices, and
institutional responsibility; the implementation of foreign experience into the educational space of domestic VET
institutions should be viewed as a strategic process for modernising practitioner psychologists' professional culture, aimed
at increasing the quality of assistance, specialist resilience, and overall trust in the psychological service.

Keywords: foreign experience, professional culture, professional activity, practitioner psychologists in
vocational education and training institutions, psychologists, vocational education and training (VET) institutions.
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Introduction. Under contemporary conditions,
characterized by the transformation of educational systems
amidst crisis challenges, the professional activity of
practitioner psychologists within vocational education and
training (VET) institutions acquires profound social
significance. The primary function of a practitioner
psychologist in a VET institution involves the
psychological facilitation of the educational process
through psychosocial adaptation, support for professional
self-determination, prevention of risk-taking behaviour,
and conflict mediation among learners. The quality of
implementing these functions depends directly on the
developmental level of the practitioner psychologist’s
professional culture, which serves as an integrative
characteristic of their vocational activity.

In the foreign scientific tradition, the concept
of a practitioner psychologist’s professional culture is
examined across a broad spectrum. It encompasses a
system of values, ethical principles, norms of
professional ~ conduct,  reflexive  capacities,
professional identity, and the institutional
responsibility of the aforementioned specialist.
Foreign researchers identify professional culture as a
pivotal factor in ensuring the quality of psychological
services, fostering client trust, and maintaining the
sustainability of psychological services within
educational ~ establishments. ~ Analysing  the
professional culture of psychologists specifically
within the context of VET institutions is increasingly
relevant, as these institutions in many countries serve
socially and economically vulnerable youth,
migrants, adult learners, and individuals with
interrupted educational trajectories. Foreign studies
emphasise that psychologists in these educational
settings encounter heightened emotional loads,
complex ethical dilemmas, the necessity for
interprofessional interaction, and the need for
constant adaptation to changing conditions. Drawing
upon foreign research regarding the problem of
professional culture allows for the identification of
leading  theoretical approaches, institutional
mechanisms, and practical tools for supporting
professional culture, which can be utilised to
modernise psychological services in Ukrainian VET
institutions.

The scope of our scientific study encompasses
the USA, Canada, the United Kingdom, Finland,
Greece, Australia, New Zealand, Israel, and
European Union countries, alongside the activities of
the European Federation of Psychologists’
Associations (EFPA). The EFPA serves as a
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supranational professional organisation that unites
national psychological associations across Europe,
establishing common ethical standards, professional

training requirements for psychologists, and
mechanisms for the quality assurance of
psychological practice. Furthermore, we have

analysed analytical materials from the Organisation
for Economic Co-operation and Development
(OECD). The aforementioned OECD is a structure
that  develops  analytical  reports,  policy
recommendations, and quality indicators in the fields
of education and healthcare on an international scale.
These countries and supranational structures were
selected for scientific inquiry for several reasons.
Primarily, they adhere to humanistic principles of
social policy and a person-centred approach to the
development of psychological services. Additionally,
the USA and the UK are leading centres for the
development of psychology as a regulated
professional activity, featuring advanced models of
professional culture, competency standards, codes of
ethics, and supervision systems. Finland and Greece
represent the European general educational context,
where  researchers  actively investigate the
professional roles of psychologists and the influence
of institutional conditions on professional identity.
Australia and New Zealand are exemplary due to
their high level of regulatory control, focus on
continuous professional development, digitalisation
of psychological practice, and the distinct integration
of ethical and quality standards. Israeli studies offer
unique empirical value regarding psychological
safety, secondary traumatisation, and institutional
support for specialists in crisis and wartime
conditions. Finally, EFPA and OECD documentation
allowed for the examination of psychologists'
professional culture as a component of the quality
management system for psychological services in an
international dimension. Consequently, scientific
inquiries into the experience of selected countries and
international structures ensure a balance in the
analysis of theoretical approaches, practical contexts,
and the relevance of modern challenges to the
development of psychologists' professional culture.
The aim of this article is to provide a systemic
analysis of foreign theoretical, regulatory, and
empirical approaches to the study of practitioner
psychologists’ professional culture in  VET
institutions, while outlining the possibilities for their
implementation into Ukrainian educational practice.
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Research methods. Theoretical: analysis and
synthesis (generalising foreign scientific approaches
to understanding the professional culture of
psychologists); comparative analysis (comparing
theoretical models of professional culture, alongside
approaches to its structuring and assessment);
systematisation and classification (organising
methodological approaches, professional culture
indicators, and tools for its institutional support);
content analysis of scientific sources and regulatory
documents (identifying key categories, value
orientations, and regulatory perceptions of
psychologists' professional culture); and the method
of theoretical generalisation (formulating authorial
conclusions regarding the integration of foreign
experience into the Ukrainian context). Empirical:
analysis of the results of empirical studies dedicated
to the activities of psychologists and psychological
services in foreign countries; and a comparative
analysis of empirical data from various countries
(identifying common trends and contextual
differences in the formation of psychologists'
professional culture).

Sources of research. The analysis of the
problem under study is represented in the works of
many domestic scholars. Specifically, the works of T.
Hura (2014) provide a historical-pedagogical analysis
of foreign models of professional training for
psychologists, as well as approaches to forming a
specialist's professional thinking and culture across
different educational traditions. These works hold
theoretical value for comprehending the evolution of
the concept of a psychologist's professional culture.
The research of O. lhnatovych (2019) analyses
models for developing psychologists' professional
competencies in various countries. Professional
culture is viewed as the result of the interaction
between professional knowledge, value orientations,
and the individual's capacity for self-development. O.
Zatvorniuk (2016) conducts a comparative analysis
of psychologist training systems in the USA and
Ukraine, focusing on curriculum content, the
practical component, and the role of ethical standards.
The author traces the idea of forming a psychologist's
professional culture through a combination of
academic training, practice, and institutional support.
Publications by A. Karpenko (2025) examine the
integration of foreign experience in the professional
training of psychologists, particularly in the context
of working in extreme and crisis conditions.
International approaches to fostering professional
resilience, ethical responsibility, and readiness for
complex professional challenges are analysed. In the
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author's works, professional culture is revealed
indirectly as a factor in the specialist's psychological
safety. O. Pakhomova (2019) investigates the
problem of developing professional psychological
culture within higher education institutions, taking
into account foreign scientific  approaches.
Professional culture is interpreted as a complex of
value-semantic orientations, norms of professional
interaction, and mechanisms for the specialist's
personal development. Significant attention is
devoted to the ethical, communicative, and reflexive
components of a psychologist’s professional activity.
V. Pedorenko and N. Sereda (2025) investigate the
structural components of the professional
communication culture of future psychologists.
Considering contemporary challenges, a shift in
emphasis is observed towards the culture of feelings,
communicative  competence,  subject-to-subject
interaction, and professional etiquette.
Simultaneously, the authors note that within the
English-speaking academic space, the professional
communication culture of specialists is mostly
considered in the context of intercultural
communication. The works of D. Suprun (2018)
provide a systemic analysis of the modernisation of
professional training for psychologists, considering
foreign standards and models. Particular attention is
paid to the competency-based approach, supervision,
and the integration of international experience into
domestic  educational programmes.  Research
demonstrates the link between the quality of
professional training and the formation of a
psychologist's professional culture as a holistic
personal and professional construct. The study by N.
Shel (2024) represents the process of forming the
professional competence of future psychologists,
specifically using foreign educational models. The
author reveals the role of international standards,
practical training, and reflexive teaching methods. A
psychologist's professional culture can be interpreted
as an integrative result of professional education and
personal development.

The analysis of these works indicates an
absence within the Ukrainian scientific landscape of
a systemic analysis of foreign theoretical, regulatory,
and empirical approaches to the study of professional
culture, both for psychologists in general and for
practitioner psychologists in VET institutions in
particular. Consequently, this issue requires detailed
systemic consideration.

Results and discussion. Given that the subject
of our research is quite specific and clearly defined,
we shall consider foreign scientific research
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regarding the professional culture of psychologists
across all spheres of professional activity and a
broader time frame (1980-2025). We must also note
that within the contemporary foreign scientific
tradition, we have not succeeded in finding a
definition for the professional culture of a VET
practitioner psychologist as a distinct phenomenon.
Broadly, the aforementioned phenomenon is viewed
as a multidimensional phenomenon formed at the
intersection of the systemic organisation of
professional activity, the structure of professional
competencies, reflexive mechanisms of professional
development, and institutional-regulatory policies for
the quality assurance of psychological services.
Accordingly, in the theoretical research of foreign
authors, individual approaches generally do not
oppose but logically complement one another.

The systemic approach to activity involves
understanding a psychologist's professional practice
as a holistic, socially mediated system. Within the
framework of the cultural-historical activity theory,
Y. Engestrom (Finland) proposed the ™activity
system"—an analytical model of activity as a system
of interaction between the subject, object, tools, rules,
community, and the division of labour within a
specific sociocultural context (Engestrom, 1987,
2001). Such an approach creates a methodological
basis for comprehending a psychologist's
professional culture as a property of their activity
system rather than merely the individual qualities of
the specialist.

The systemic vision of professional activity is
complemented by an ecological analysis of the social
context. In U. Bronfenbrenner’s (USA) development
theory, a specialist's professional activity is viewed in
interaction with multi-level social systems—from the
immediate work environment to macrosocial and
cultural factors—which allows for the interpretation
of a psychologist's professional culture as a result of
integration into broad social and institutional contexts
(Bronfenbrenner, 1979).

The structural dimension of professional
culture is revealed within the competency model
formed in the Anglo-American tradition of
psychological training. Specifically, M. Rodolfa
(USA) proposed a cubic model of competency
development, in which professional development is
described as the interaction between levels of
training, types of competencies, and professional
roles (Rodolfa, 2005). This model clearly
distinguishes between foundational competencies—
basic value-based, ethical, theoretical, and personal
characteristics that form a psychologist's professional
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identity—and functional competencies, which are
professional skills directly related to the performance
of primary functions in psychological practice. This
approach was further developed in the scientific
inquiries of N. Kaslow (USA) and colleagues, who
viewed professional culture as an integrated set of
competencies ensuring the quality and ethics of
psychological activity (Kaslow, 2007).

The dynamic and procedural aspect of
professional culture is most comprehensively
represented in the ‘reflective practitioner’ concept.
Specifically, D. Schon (USA) substantiated the ideas
of reflection-in-action — reflection occurring directly
during professional activity — and reflection-on-
action — the retrospective analysis of completed work
to conceptualise experience and enhance future
practice (Schon, 1983; 1987). D. Boud (Australia)
and J. Moon (UK) further developed this trajectory,
identifying reflection as a pivotal mechanism for the
continuous professional development of
psychologists (Boud, 1985; 1998; Moon, 1999;
2004).

The policy analysis approach emerged
subsequently, addressing the institutional and
regulatory level of professional culture analysis
through the systematic examination of public and
professional policies, which permits the treatment of
psychologists’ professional culture as a tool for the
quality management of psychological services. E.
Bardach (USA) proposed an applied policy analysis
model utilised to evaluate the effectiveness of
professional standards and regulatory decisions
within the mental health sector (Bardach, 2012). The
‘audit society’ concept, developed by M. Power
(UK), emphasises the role of professional culture
within mechanisms of control, accreditation, and
quality assurance (Power, 1997). Conversely, D.
Mechanic (USA) and T. Greenhalgh (UK)
demonstrated that the professional culture of
specialists determines the actual effectiveness of
quality policies and evidence-based practice in
psychological and medical assistance (Mechanic,
2008; Greenhalgh, 2004; 2014).

We shall analyse methodological approaches
to investigating psychologists’ professional culture in
foreign research, which are based on a combination
of qualitative and quantitative methods, enabling a
comprehensive  analysis of the normative,
institutional, and personal-professional dimensions of
vocational activity. A leading method involves the
analysis of professional standards and regulatory
documents, applied to identify institutionally
embedded perceptions of psychologists’ professional
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culture. ~ Within  this  direction,  American
Psychological Association documents and their
analytical interpretations are widely utilised, such as
in the works of M. Rodolfa (USA) and N. Kaslow
(USA), where professional culture is examined
through a system of competency requirements and
training standards (Rodolfa, 2005; Kaslow, 2007).

Content analysis of ethical codes occupies a
significant place in the methodology, allowing for the
reconstruction of the value-normative foundations of
professional culture among psychologists abroad.
Thus, scientific inquiries by G. Koocher (USA) and
P. Keith-Spiegel (USA) investigate APA ethical
codes and international ethical principles as
instruments for  regulating  psychologists’
professional conduct (Koocher, 2016; Keith-Spiegel,
2016).

Empirical methods, such as surveys and
practitioner questionnaires, are actively employed to
study the actual professional roles and functions of
psychologists. In this context, studies by D. Watkins
(UK) are exemplary, analysing the alignment
between normatively defined roles and actual
professional practice (Watkins, 2011).

A distinct research direction comprises
studies on psychologists’ professional identity, based
primarily on qualitative methods: semi-structured
interviews,  narrative  analysis, and  the
phenomenological approach. Within this field, works
by S. J. Schwartz (USA) and M. McMahon
(Australia) are widely cited, where professional
culture is interpreted as a component of professional
identification processes throughout a specialist’s
career development (Schwartz, 2011; McMahon,
2007).

An important methodological direction is the
analysis of psychological service effectiveness
indicators, combining  quantitative  metrics
(intervention efficacy, client satisfaction, adherence
to standards) with a qualitative analysis of
organisational culture. This approach is presented in
the works of D. Mechanic (USA) and T. Greenhalgh
(UK), where psychologists’ professional culture is
viewed as a key factor in the quality and sustainability
of psychological services (Mechanic, 2008;
Greenhalgh, 2004).

Thus, the theoretical and methodological
foundations of foreign research into practitioner
psychologists’ professional culture are characterised
by interdisciplinarity, the integration of individual
and institutional levels of analysis, and an orientation
towards the practical applicability of results.
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The  implementation  of  regulatory-
institutional approaches within the social fields of
specific countries plays a major role in shaping the
professional culture of practitioner psychologists
abroad. We consider the Israeli model particularly
relevant to the Ukrainian context, as it examines
psychologists’ professional culture through the
prisms of crisis readiness and the psychological
safety of specialists. Regulatory documents from the
Israel Ministry of Health define clear protocols for
psychologists’ work in emergency situations,
including remote forms of assistance. Consequently,
professional culture encompasses not only client care
but also institutional protection for the psychologist
against secondary traumatisation (Israel Ministry of
Health, 2022). Thus, we note that in foreign countries,
the professional culture of practitioner psychologists
is understood as the result of the interaction between
an individual professional position and a clearly
structured normative field that ensures the
sustainability and quality of psychological practice.

Empirical research from recent years (2019-
2025) confirms that the professional culture of
practitioner psychologists is a dynamic construct,
sensitive to organisational, social, and technological
changes. One of the most frequently documented
phenomena is the so-called ‘role gap’ — the
discrepancy between the formally declared functions
of a psychologist and the actual structure of their
activity. For instance, a study conducted in Greece
and Finland demonstrated that a significant portion of
psychologists’ working time in educational
institutions is consumed by diagnostic and
administrative tasks, whereas consultative and
preventive work is marginalised. The authors
emphasise that such an imbalance negatively affects
psychologists’ professional identity and reduces job
satisfaction, which serves as a critical indicator of
professional culture (Panteri et al., 2021).

Another direction of empirical research
involves  studying psychologists’ professional
identity and its link to the quality of provided
assistance. A. Mecadon-Mann (USA) proved that
psychologists with a highly developed professional
identity are more resilient to professional burnout,
engage more actively in supervision, and more
frequently utilise reflective practices. This permits
the consideration of professional identity as the core
of professional culture (Mecadon-Mann, 2023).

A significant body of modern research is
dedicated to the digitalisation of psychological
practice. For example, a study by R. Dobson (Dobson
et al.,, 2022), conducted using data from New
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Zealand, showed that psychologists’ digital
competency levels vary significantly depending on
age, professional experience, and the level of
organisational support. The authors stress that the
absence of clear telepractice standards undermines
professional culture and heightens the risk of ethical
violations (Dobson et al., 2022).

A separate group consists of studies focused
on the psychological safety of specialists. Scientific
inquiries by Israeli scholars have documented high
levels of secondary traumatisation among
psychologists working with populations affected by
military actions. Israeli researchers (George-Levi et
al., 2025) demonstrate that the presence of

institutional ~ support mechanisms —  regular
supervision, group debriefings, and case rotation —
significantly ~ reduces levels of professional

exhaustion. In their view, the application of a system
of institutional mechanisms must be a mandatory
component of psychologists’ professional culture.

In contemporary foreign research, the issue of
operationalising practitioner psychologists’
professional culture — specifically, translating
abstract value and competency characteristics into
measurable indicators — is gaining increasing
importance. One such tool is the system of Key
Performance Indicators (KPIs), used to monitor the
quality, accessibility, and safety of psychological
services.

In foreign practice, KPIs are not regarded as
direct equivalents of professional culture but are used
as indicators of its external manifestations. Typical
KPIs for psychological services include: average
waiting time for the first consultation; the percentage
of clients covered by risk screening; user satisfaction
levels; the proportion of time dedicated to preventive
work; and psychologists’ participation in supervision
and  continuous  professional  development
programmes (OECD; Panteri et al., 2021).

Particular attention in foreign studies is given
to warnings against reducing professional culture to
purely quantitative metrics. Authors emphasise that
KPIs should be combined with qualitative indicators,
such as reflective reports, supervisory case
discussions, and the analysis of ethical dilemmas and
professional decisions (Norcross & Wampold, 2019).
In such an approach, KPIs perform a developmental
rather than a punitive function.

Another critical tool for instrumentalising
professional culture is the role matrix, which allows
for the clear definition of a psychologist’s functional
field within a multidisciplinary team. Foreign
research indicates that the absence of clearly defined
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roles leads to psychologist overload, the dominance
of administrative or diagnostic functions, and a
decline in the quality of consultative assistance
(Zabek, 2023).

Role matrices typically encompass the
allocation of functions such as individual and group
counselling,  prevention,  crisis  intervention,
engagement with educators, career guidance, and
participation in team discussions. Within VET/TVET
systems, this holds particular significance, as the
psychologist operates at the intersection of education,
the labour market, and social support. Clear role
definition facilitates the enhancement of professional
identity and the reduction of the ‘role gap’ (Panteri et
al., 2021). In Canada and Finland, role matrices are
coupled with performance indicators at the
institutional level, allowing for the evaluation of the
psychological service's contribution to overall student
well-being and the reduction of risk-taking behaviour
(OECD, 2023). In Israel, role matrices are adapted to
crisis conditions and include specific psychological
functions for staff support and management of
traumatic events (Israel Ministry of Health, 2022).

Consequently, the instrumentalisation of
professional culture through KPIs and role matrices
in foreign practice serves as a critical element of
quality management for psychological services.
Provided that quantitative and qualitative indicators
are combined, the aforementioned tools do not
contradict the humanistic foundations of the
profession; on the contrary, they facilitate their
institutional consolidation.

Thus, foreign scientific research from 2019-
2025 confirms that the professional culture of
psychologists is formed under the influence of
structural conditions of activity, the level of
supervisory  support, digital readiness, and
institutional attitudes towards the mental safety of
specialists.

To distinguish common elements and
nationally determined features of the formation,
development, and support of psychologists’
professional culture, we consider it appropriate to
conduct a comparative analysis of professional
culture models for practitioner psychologists across
different countries.

Primarily, we note that despite differences in
educational systems, regulatory mechanisms, and
sociocultural contexts, most countries demonstrate a
convergence of approaches toward understanding the
psychologist’s professional culture as an integrated
system of competencies, values, and responsibility.
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Therefore, the common core of professional
culture across all analysed countries is the
combination of professional competence and ethical
regulation of activity. For instance, professional
standards and codes of ethics in EU countries, the
UK, Canada, Australia, and Israel emphasise that
adherence to ethical principles is not restricted to
formal rule-following but involves the capacity for
ethical reasoning, complex professional decision-
making, and awareness of the consequences of one’s
actions (British Psychological Society, 2022;
Canadian Psychological Association, 2023). We
must emphasise that the professional culture of
psychologists necessarily contains a moral-value
dimension that extends beyond technical
competence.

A significant common element in the
development of psychologists’ professional culture
abroad is the leading role of supervision. In most
foreign models, supervision is mandatory and is
regarded as a mechanism for supporting professional
identity, preventing burnout, and ensuring practice
quality. Thus, within the EuroPsy system, supervision
is a necessary condition for confirming a
psychologist’s  professional status (European
Federation of Psychologists’ Associations, 2023). In
Israel, supervisory and group support practices are
integrated into crisis protocols, demonstrating an
expanded interpretation of professional culture as a
system of care not only for the client but also for the
specialist (Israel Ministry of Health, 2022).

The differences we observed between
national models manifest primarily in the value
emphases of the psychologist’s professional activity.
In Canada and Australia, a psychologist’s
professional culture is closely linked to the principles
of cultural sensitivity, social justice, and engagement
with diverse communities, particularly indigenous
populations (Canadian Psychological Association,
2023; Awustralian Psychological Society, 2020). In
Finland, a preventive approach dominates, within
which the psychologist is viewed as a participant in
shaping the overall well-being of the educational
environment rather than merely a specialist in
individual assistance (OECD, 2023).

The development of the digital field within a
psychologist’s professional culture requires separate
analysis. In all studied countries, telepractice and
online counselling have ceased to be temporary tools
and have become sustainable components of
professional  activity.  Accordingly,  digital
competence, adherence to data protection standards,
confidentiality, and risk management are integrated

Professional Pedagogics/2(31)'2025

into the structure of the psychologist’s professional
culture (Dobson et al., 2022; Canadian Psychological
Association, 2023). In countries with clear regulatory
control over telepractice (Canada, Israel), this process
IS more systemic than in countries with fragmented
recommendations. Research into burnout, secondary
traumatisation, and professional resilience is
increasingly included in the analysis of professional
culture, especially in crisis contexts (George-Levi et
al.,, 2025; Schaufeli, 2021). This indicates a
transformation in perceptions of a specialist’s
professional culture — shifting from an individual
characteristic to the systemic responsibility of
organisations and the state.

Consequently, a comparative analysis of
foreign  models suggests that a practitioner
psychologist’s  professional  culture is a
multidimensional phenomenon that combines
universal  (ethical ~and  competency-based)
foundations with nationally specific (sociocultural
and institutional) features.

Finally, let us analyse the possibilities for
implementing foreign experience in the development
of practitioner psychologists’ professional culture
within Ukraine’s VET system. We note that this
process requires a comprehensive, phased, and
context-sensitive approach. We believe that the
mechanical transfer of individual tools or normative
models without considering the domestic features of
the VET educational field may lead to the
formalisation of changes without a tangible increase
in the quality of psychological assistance.

In our view, the priority is to introduce
elements of foreign experience into the professional
culture of Ukrainian VET practitioner psychologists,
such as ethical clarity, mandatory supervision,
readiness for interprofessional interaction within the
educational field, and the concern of state institutions
for the specialist's psychological safety.

A second important direction  for
implementing foreign experience could be the
institutionalisation of supervision and continuous
professional development (CPD). In most foreign
models, supervision serves as the key mechanism for
supporting professional culture, preventing burnout,
and developing professional identity. Domestic VET
practitioner psychologists acutely lack both trained
supervisors and the regulatory consolidation of a
minimum number of state-funded supervision hours.

The third direction involves implementing
tools for operationalising professional culture (KPIs,
role matrices) exclusively in a developmental, rather
than punitive, format. Experience from foreign
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psychological systems demonstrates that KPIs are an
effective means of evaluating and managing the
quality of psychological services only if they are
combined with qualitative indicators: reflective
reports, supervisory discussions, and the analysis of
complex professional cases (Norcross & Wampold,
2019; OECD, 2023). Role matrices, in turn, help
avoid the ‘role gap’ characteristic of the Ukrainian
psychological service delivery system. Such actions
will ensure a rational distribution of functions
between practitioner psychologists, social educators,
teaching staff, and VET institution administration.

The fourth direction for implementing
experience is the intensive development of the digital
component of the professional culture of VET
practitioner ~ psychologists.  Foreign  studies
convincingly prove that telepractice, online
counselling, and digital documentation require clear
ethical and procedural standards. Consequently, for
domestic VET institutions, the development of
unified recommendations regarding psychologists'
online activities, informed consent, personal data
protection, and crisis protocols becomes highly
relevant.

Under current conditions, the issue of the
psychological safety of VET  practitioner
psychologists requires special attention. The Israeli
experience demonstrates that a psychologist's
professional culture cannot be considered complete
without institutional support mechanisms in crisis
conditions. For Ukraine, which has long been
subjected to wartime conditions and social upheaval,
this signifies the necessity of including burnout
prevention programmes, group debriefings, and crisis
supervision in the standard practice of the
psychological service.

Thus, the implementation of foreign
experience should be viewed as a strategic process for
modernising the professional culture of VET
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Comparative analysis of foreign models
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cultural sensitivity, prevention, or crisis readiness are
layered. This creates opportunities for the selective
borrowing of effective practices while considering
the Ukrainian context.

For the domestic education system, the
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Mema: cucTeMHHI aHaNi3 3apyOiKHUX TECOPETUYHNX, HOPMATUBHUX Ta EMITIPHYHHX MiAXOIIB IO JOCIiIKEHHS
npodeciiiHol KyJIbTypH MPaKTHUHUX MCUXOJIOTIB Yy 3aKjiaaax mpodeciinoi (mpodeciiHo-TeXHIUYHOT) OCBITH, a TaKOX
OKpECJIeHHS MOKJIMBOCTEH 1X iMIUTeMeHTaii B yKpaiHChKY OCBITHIO TTPAKTHKY.

Memoou: TeopeTHyHi — aHaJi3 i cuHTE3 (AN y3araJbHEHHS 3apyODKHHX HAyKOBHX MiJXOMIB JO PO3YMIHHS
npodeciiiHoi KyIbTypH TICHXOJIOTIB), MOPIBHUIBHUN aHami3 (AJ1s 3iCTaBICHHS TEOPETUYHUX Mojelneil mpodeciiiHoi
KyJIbTYPH, TAXOMIB 10 il CTPYKTypyBaHHS Ta OIIHIOBAHHS), CHCTeMaTH3allis Ta Kiacuikamist (IUId BIOPSIKYBaHHS
KOHIICTII[i, METONOMOTIYHUX MiAXOAIB, 1HAMKATOPIB MpOoQeciiiHOl KyIbTYypH Ta IHCTPYMEHTIB ii iHCTHTYLIHHOTO
3a0e3MeUeHHs), KOHTEHT-aHalli3 HAyKOBHX JDKEpell 1 HOpMaTUBHUX TOKYMEHTIB ([171s1 BUSIBJICHHS! KJIFOUYOBUX KaTeropii,
MIHHICHUX Opi€HTAaIlil i HOPMAaTUBHUX YABIEHb MPO MPOoQeciiiHy KyIbTypy ICHXOIIOTIB), METOI TEOPETUIHOTO
y3arabHeHHs (711 (OPMYITIOBaHHS aBTOPCHKHMX BHCHOBKIB IIOZAO iHTErpallii 3apyOi’KHOTO JOCBiTy B YKpPaiHCHKHI
KOHTEKCT); EMITipHYHi: aHalli3 pe3yJbTaTiB EeMIPUYHUX AOCHiIKEHb (Ui BHBUCHHA OCOONMBOCTEH MisUTBHOCTI
TICUXOJIOTIB 1 MICUXOJIOTIYHAUX CIyX0 3apyOiKHUX KpaiH), HOPIBHUIBHAN aHANI3 eMIipUIHuX JaHux (A hopMyBaHHI
npodeciiHoi KyIbTypH TICHXOJIOTIB).

Pe3ynomamu: y3aranpHeHO 3apyOiKHI HAyKOBI MiAXOAW 10 PO3BUTKY MpPOQeciiHOi KyNbTYpH HMPaKTHUYHUX
MICUXOJIOTIB  (CUCTEMHHH, KOMIICTCHTHICHUH, I[IHHICHHHA, COLIOKYJBTYpHHH, pEryJISATOPHHN, HOPMAaTHBHO-
IHCTUTYIIIHII); BH3HAYEHO HAMPSAMH IMIUIEMEHTAIIi] KPaIoro 3apy0i>kHOTO JOCBIY Y BITYN3HSHY HPAKTUKY (YITKICTH
STUYHUX MPHUHIIUIIIB;, MiKOpodeciiiHa B3a€EMOJis; MiIBUIICHHS SKOCTI JOIOMOTH, CTIMKOCTI (haxXiBIB 1 IOBIpH 10
TICUXOJIOTIYHOI CITy>KOM; THCTHUTYLIOHANi3alisg CyINepBisii; Oe3nepepBHUI MpodeciiHUi PO3BUTOK; YHPOBAIKEHHS
IHCTpYMEHTIB OmeparioHai3aiii; poO3BUTOK IIU(POBOI KYJIBTYPH).

Bucnosxu: y 3apyOikHIFM HayKOBill Tpaguilii po3BHTOK MpoQeciiiHOi KyIbTYpH NPAKTUYHHUX TICHXOIIOTIB
pO3TIIANacThC SIK OaraToBHMipHE sBHUIIE, MO (OPMYETHCS Ha TMEpPEeTHHI CHCTEeMHOI opradizamii mpodeciiHoi
TSUTBHOCTI, CTPYKTYypH TpOQeciiHIX KOMIETeHTHOCTeH, peIeKCHBHUX MeEXaHI3MIB MpPOQEciifHOrO pPO3BUTKY Ta
IHCTUTYIITHO-HOPMATHBHHX MOJIITHK 320€3MeUeHHs SKOCTI MCUXOJIOTIYHUX ITOCIYT; PO3YMIiHHS PO3BHTKY mpodeciiHol
KynbTypu 1IHX (axiBUiB mepeadavae iHTErpamiro €THYHHUX I[IHHOCTeH, mpodeciiiHy iIeHTHUYHICTH, pediaekcuBHI
MPaKTUKU Ta IHCTUTYIIHHY BiIMOBIJANBHICTE; IMIUIEMEHTALIiS 3apyOi>KHOTO JTOCBIYy B OCBITHIH MPOCTIip BITYM3HIHUX
3II(IIT)O mae po3risimaTucs sIK CTpaTeriyHuil mporec MoAepHi3allii npodeciitHol KyIbTypH TPAaKTHYHIX TICUXOIIOTIB,
CHpPSIMOBaHUM Ha MiABUIIECHHS SKOCTI JIOIOMOTH, CTIMKOCTI (paxiBIliB 1 JOBIPH JI0 MCUXOJIOTTYHOT CIYKOHU B IIIIOMY.

KarouoBi ciioBa: 3apyoisichuil 00ceio, npoghecitina Kyavmypa, npogeciiina OisibHIChb, PAKMUYHI NCUXONI0SU
3aknadie npogheciinoi (npoeciiino-mexniunoi oceimu), ncuxonocu, 3axiaou npogeciinoi (npoghecitino-mexmiurnoi)
oceimu.
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