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Abstract 

Relevance: The necessity of investigating foreign experience in developing the professional culture of practitioner 

psychologists in vocational education and training (VET) institutions is driven by intensive digitalisation processes, crisis 

challenges, the transformation of psychological service roles, and heightened requirements for the professional activity of 

practitioner psychologists; an analysis of foreign experience permits the identification of the best mechanisms and practices 

for professional culture development that can be adapted to the Ukrainian educational context. 

Purpose: The article aims to provide a systemic analysis of foreign theoretical, regulatory, and empirical 

approaches to the study of practitioner psychologists' professional culture in VET institutions, as well as to outline the 

possibilities for their implementation into Ukrainian educational practice. 

Methods: Theoretical methods include analysis and synthesis (to generalise foreign scientific approaches to 

understanding psychologists' professional culture), comparative analysis (to contrast theoretical models of professional 

culture and approaches to its structuring and assessment), systematisation and classification (to organise concepts, 

methodological approaches, professional culture indicators, and tools for its institutional support), content analysis of 

scientific sources and regulatory documents (to identify key categories, value orientations, and regulatory perceptions of 

psychologists' professional culture), and the method of theoretical generalisation (to formulate authorial conclusions 

regarding the integration of foreign experience into the Ukrainian context); empirical methods involve the analysis of 

empirical research results (to study the specific activities of psychologists and psychological services abroad) and a 

comparative analysis of empirical data (related to the formation of psychologists' professional culture). 

Results: Foreign scientific approaches to the development of practitioner psychologists' professional culture 

(systemic, competency-based, value-based, sociocultural, regulatory, and normative-institutional) are generalised; 

directions for implementing the best foreign experience into domestic practice are identified (clarity of ethical principles, 

interprofessional interaction, enhancing the quality of assistance, specialist resilience and trust in the psychological service, 

institutionalisation of supervision, continuous professional development, implementation of operationalisation tools, and 

the development of digital culture). 

Conclusions: Within the foreign scientific tradition, the development of practitioner psychologists' professional 

culture is regarded as a multidimensional phenomenon formed at the intersection of the systemic organisation of 

professional activity, the structure of professional competencies, reflexive mechanisms of professional development, and 

institutional-regulatory policies for the quality assurance of psychological services; understanding the development of these 

specialists' professional culture involves the integration of ethical values, professional identity, reflexive practices, and 

institutional responsibility; the implementation of foreign experience into the educational space of domestic VET 

institutions should be viewed as a strategic process for modernising practitioner psychologists' professional culture, aimed 

at increasing the quality of assistance, specialist resilience, and overall trust in the psychological service. 
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Introduction. Under contemporary conditions, 

characterized by the transformation of educational systems 

amidst crisis challenges, the professional activity of 

practitioner psychologists within vocational education and 

training (VET) institutions acquires profound social 

significance. The primary function of a practitioner 

psychologist in a VET institution involves the 

psychological facilitation of the educational process 

through psychosocial adaptation, support for professional 

self-determination, prevention of risk-taking behaviour, 

and conflict mediation among learners. The quality of 

implementing these functions depends directly on the 

developmental level of the practitioner psychologist’s 

professional culture, which serves as an integrative 

characteristic of their vocational activity. 

In the foreign scientific tradition, the concept 

of a practitioner psychologist’s professional culture is 

examined across a broad spectrum. It encompasses a 

system of values, ethical principles, norms of 

professional conduct, reflexive capacities, 

professional identity, and the institutional 

responsibility of the aforementioned specialist. 

Foreign researchers identify professional culture as a 

pivotal factor in ensuring the quality of psychological 

services, fostering client trust, and maintaining the 

sustainability of psychological services within 

educational establishments. Analysing the 

professional culture of psychologists specifically 

within the context of VET institutions is increasingly 

relevant, as these institutions in many countries serve 

socially and economically vulnerable youth, 

migrants, adult learners, and individuals with 

interrupted educational trajectories. Foreign studies 

emphasise that psychologists in these educational 

settings encounter heightened emotional loads, 

complex ethical dilemmas, the necessity for 

interprofessional interaction, and the need for 

constant adaptation to changing conditions. Drawing 

upon foreign research regarding the problem of 

professional culture allows for the identification of 

leading theoretical approaches, institutional 

mechanisms, and practical tools for supporting 

professional culture, which can be utilised to 

modernise psychological services in Ukrainian VET 

institutions. 

The scope of our scientific study encompasses 

the USA, Canada, the United Kingdom, Finland, 

Greece, Australia, New Zealand, Israel, and 

European Union countries, alongside the activities of 

the European Federation of Psychologists’ 

Associations (EFPA). The EFPA serves as a 

supranational professional organisation that unites 

national psychological associations across Europe, 

establishing common ethical standards, professional 

training requirements for psychologists, and 

mechanisms for the quality assurance of 

psychological practice. Furthermore, we have 

analysed analytical materials from the Organisation 

for Economic Co-operation and Development 

(OECD). The aforementioned OECD is a structure 

that develops analytical reports, policy 

recommendations, and quality indicators in the fields 

of education and healthcare on an international scale. 

These countries and supranational structures were 

selected for scientific inquiry for several reasons. 

Primarily, they adhere to humanistic principles of 

social policy and a person-centred approach to the 

development of psychological services. Additionally, 

the USA and the UK are leading centres for the 

development of psychology as a regulated 

professional activity, featuring advanced models of 

professional culture, competency standards, codes of 

ethics, and supervision systems. Finland and Greece 

represent the European general educational context, 

where researchers actively investigate the 

professional roles of psychologists and the influence 

of institutional conditions on professional identity. 

Australia and New Zealand are exemplary due to 

their high level of regulatory control, focus on 

continuous professional development, digitalisation 

of psychological practice, and the distinct integration 

of ethical and quality standards. Israeli studies offer 

unique empirical value regarding psychological 

safety, secondary traumatisation, and institutional 

support for specialists in crisis and wartime 

conditions. Finally, EFPA and OECD documentation 

allowed for the examination of psychologists' 

professional culture as a component of the quality 

management system for psychological services in an 

international dimension. Consequently, scientific 

inquiries into the experience of selected countries and 

international structures ensure a balance in the 

analysis of theoretical approaches, practical contexts, 

and the relevance of modern challenges to the 

development of psychologists' professional culture. 

The aim of this article is to provide a systemic 

analysis of foreign theoretical, regulatory, and 

empirical approaches to the study of practitioner 

psychologists' professional culture in VET 

institutions, while outlining the possibilities for their 

implementation into Ukrainian educational practice. 
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Research methods. Theoretical: analysis and 

synthesis (generalising foreign scientific approaches 

to understanding the professional culture of 

psychologists); comparative analysis (comparing 

theoretical models of professional culture, alongside 

approaches to its structuring and assessment); 

systematisation and classification (organising 

methodological approaches, professional culture 

indicators, and tools for its institutional support); 

content analysis of scientific sources and regulatory 

documents (identifying key categories, value 

orientations, and regulatory perceptions of 

psychologists' professional culture); and the method 

of theoretical generalisation (formulating authorial 

conclusions regarding the integration of foreign 

experience into the Ukrainian context). Empirical: 

analysis of the results of empirical studies dedicated 

to the activities of psychologists and psychological 

services in foreign countries; and a comparative 

analysis of empirical data from various countries 

(identifying common trends and contextual 

differences in the formation of psychologists' 

professional culture). 

Sources of research. The analysis of the 

problem under study is represented in the works of 

many domestic scholars. Specifically, the works of T. 

Hura (2014) provide a historical-pedagogical analysis 

of foreign models of professional training for 

psychologists, as well as approaches to forming a 

specialist's professional thinking and culture across 

different educational traditions. These works hold 

theoretical value for comprehending the evolution of 

the concept of a psychologist's professional culture. 

The research of O. Ihnatovych (2019) analyses 

models for developing psychologists' professional 

competencies in various countries. Professional 

culture is viewed as the result of the interaction 

between professional knowledge, value orientations, 

and the individual's capacity for self-development. O. 

Zatvorniuk (2016) conducts a comparative analysis 

of psychologist training systems in the USA and 

Ukraine, focusing on curriculum content, the 

practical component, and the role of ethical standards. 

The author traces the idea of forming a psychologist's 

professional culture through a combination of 

academic training, practice, and institutional support. 

Publications by A. Karpenko (2025) examine the 

integration of foreign experience in the professional 

training of psychologists, particularly in the context 

of working in extreme and crisis conditions. 

International approaches to fostering professional 

resilience, ethical responsibility, and readiness for 

complex professional challenges are analysed. In the 

author's works, professional culture is revealed 

indirectly as a factor in the specialist's psychological 

safety. O. Pakhomova (2019) investigates the 

problem of developing professional psychological 

culture within higher education institutions, taking 

into account foreign scientific approaches. 

Professional culture is interpreted as a complex of 

value-semantic orientations, norms of professional 

interaction, and mechanisms for the specialist's 

personal development. Significant attention is 

devoted to the ethical, communicative, and reflexive 

components of a psychologist’s professional activity. 

V. Pedorenko and N. Sereda (2025) investigate the 

structural components of the professional 

communication culture of future psychologists. 

Considering contemporary challenges, a shift in 

emphasis is observed towards the culture of feelings, 

communicative competence, subject-to-subject 

interaction, and professional etiquette. 

Simultaneously, the authors note that within the 

English-speaking academic space, the professional 

communication culture of specialists is mostly 

considered in the context of intercultural 

communication. The works of D. Suprun (2018) 

provide a systemic analysis of the modernisation of 

professional training for psychologists, considering 

foreign standards and models. Particular attention is 

paid to the competency-based approach, supervision, 

and the integration of international experience into 

domestic educational programmes. Research 

demonstrates the link between the quality of 

professional training and the formation of a 

psychologist's professional culture as a holistic 

personal and professional construct. The study by N. 

Shel (2024) represents the process of forming the 

professional competence of future psychologists, 

specifically using foreign educational models. The 

author reveals the role of international standards, 

practical training, and reflexive teaching methods. A 

psychologist's professional culture can be interpreted 

as an integrative result of professional education and 

personal development. 

The analysis of these works indicates an 

absence within the Ukrainian scientific landscape of 

a systemic analysis of foreign theoretical, regulatory, 

and empirical approaches to the study of professional 

culture, both for psychologists in general and for 

practitioner psychologists in VET institutions in 

particular. Consequently, this issue requires detailed 

systemic consideration. 

Results and discussion. Given that the subject 

of our research is quite specific and clearly defined, 

we shall consider foreign scientific research 
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regarding the professional culture of psychologists 

across all spheres of professional activity and a 

broader time frame (1980–2025). We must also note 

that within the contemporary foreign scientific 

tradition, we have not succeeded in finding a 

definition for the professional culture of a VET 

practitioner psychologist as a distinct phenomenon. 

Broadly, the aforementioned phenomenon is viewed 

as a multidimensional phenomenon formed at the 

intersection of the systemic organisation of 

professional activity, the structure of professional 

competencies, reflexive mechanisms of professional 

development, and institutional-regulatory policies for 

the quality assurance of psychological services. 

Accordingly, in the theoretical research of foreign 

authors, individual approaches generally do not 

oppose but logically complement one another. 

The systemic approach to activity involves 

understanding a psychologist's professional practice 

as a holistic, socially mediated system. Within the 

framework of the cultural-historical activity theory, 

Y. Engeström (Finland) proposed the "activity 

system"—an analytical model of activity as a system 

of interaction between the subject, object, tools, rules, 

community, and the division of labour within a 

specific sociocultural context (Engeström, 1987, 

2001). Such an approach creates a methodological 

basis for comprehending a psychologist's 

professional culture as a property of their activity 

system rather than merely the individual qualities of 

the specialist. 

The systemic vision of professional activity is 

complemented by an ecological analysis of the social 

context. In U. Bronfenbrenner’s (USA) development 

theory, a specialist's professional activity is viewed in 

interaction with multi-level social systems—from the 

immediate work environment to macrosocial and 

cultural factors—which allows for the interpretation 

of a psychologist's professional culture as a result of 

integration into broad social and institutional contexts 

(Bronfenbrenner, 1979). 

The structural dimension of professional 

culture is revealed within the competency model 

formed in the Anglo-American tradition of 

psychological training. Specifically, M. Rodolfa 

(USA) proposed a cubic model of competency 

development, in which professional development is 

described as the interaction between levels of 

training, types of competencies, and professional 

roles (Rodolfa, 2005). This model clearly 

distinguishes between foundational competencies—

basic value-based, ethical, theoretical, and personal 

characteristics that form a psychologist's professional 

identity—and functional competencies, which are 

professional skills directly related to the performance 

of primary functions in psychological practice. This 

approach was further developed in the scientific 

inquiries of N. Kaslow (USA) and colleagues, who 

viewed professional culture as an integrated set of 

competencies ensuring the quality and ethics of 

psychological activity (Kaslow, 2007). 

The dynamic and procedural aspect of 

professional culture is most comprehensively 

represented in the ‘reflective practitioner’ concept. 

Specifically, D. Schön (USA) substantiated the ideas 

of reflection-in-action – reflection occurring directly 

during professional activity – and reflection-on-

action – the retrospective analysis of completed work 

to conceptualise experience and enhance future 

practice (Schön, 1983; 1987). D. Boud (Australia) 

and J. Moon (UK) further developed this trajectory, 

identifying reflection as a pivotal mechanism for the 

continuous professional development of 

psychologists (Boud, 1985; 1998; Moon, 1999; 

2004). 

The policy analysis approach emerged 

subsequently, addressing the institutional and 

regulatory level of professional culture analysis 

through the systematic examination of public and 

professional policies, which permits the treatment of 

psychologists’ professional culture as a tool for the 

quality management of psychological services. E. 

Bardach (USA) proposed an applied policy analysis 

model utilised to evaluate the effectiveness of 

professional standards and regulatory decisions 

within the mental health sector (Bardach, 2012). The 

‘audit society’ concept, developed by M. Power 

(UK), emphasises the role of professional culture 

within mechanisms of control, accreditation, and 

quality assurance (Power, 1997). Conversely, D. 

Mechanic (USA) and T. Greenhalgh (UK) 

demonstrated that the professional culture of 

specialists determines the actual effectiveness of 

quality policies and evidence-based practice in 

psychological and medical assistance (Mechanic, 

2008; Greenhalgh, 2004; 2014). 

We shall analyse methodological approaches 

to investigating psychologists’ professional culture in 

foreign research, which are based on a combination 

of qualitative and quantitative methods, enabling a 

comprehensive analysis of the normative, 

institutional, and personal-professional dimensions of 

vocational activity. A leading method involves the 

analysis of professional standards and regulatory 

documents, applied to identify institutionally 

embedded perceptions of psychologists’ professional 
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culture. Within this direction, American 

Psychological Association documents and their 

analytical interpretations are widely utilised, such as 

in the works of M. Rodolfa (USA) and N. Kaslow 

(USA), where professional culture is examined 

through a system of competency requirements and 

training standards (Rodolfa, 2005; Kaslow, 2007). 

Content analysis of ethical codes occupies a 

significant place in the methodology, allowing for the 

reconstruction of the value-normative foundations of 

professional culture among psychologists abroad. 

Thus, scientific inquiries by G. Koocher (USA) and 

P. Keith-Spiegel (USA) investigate APA ethical 

codes and international ethical principles as 

instruments for regulating psychologists’ 

professional conduct (Koocher, 2016; Keith-Spiegel, 

2016). 

Empirical methods, such as surveys and 

practitioner questionnaires, are actively employed to 

study the actual professional roles and functions of 

psychologists. In this context, studies by D. Watkins 

(UK) are exemplary, analysing the alignment 

between normatively defined roles and actual 

professional practice (Watkins, 2011). 

A distinct research direction comprises 

studies on psychologists’ professional identity, based 

primarily on qualitative methods: semi-structured 

interviews, narrative analysis, and the 

phenomenological approach. Within this field, works 

by S. J. Schwartz (USA) and M. McMahon 

(Australia) are widely cited, where professional 

culture is interpreted as a component of professional 

identification processes throughout a specialist’s 

career development (Schwartz, 2011; McMahon, 

2007). 

An important methodological direction is the 

analysis of psychological service effectiveness 

indicators, combining quantitative metrics 

(intervention efficacy, client satisfaction, adherence 

to standards) with a qualitative analysis of 

organisational culture. This approach is presented in 

the works of D. Mechanic (USA) and T. Greenhalgh 

(UK), where psychologists’ professional culture is 

viewed as a key factor in the quality and sustainability 

of psychological services (Mechanic, 2008; 

Greenhalgh, 2004). 

Thus, the theoretical and methodological 

foundations of foreign research into practitioner 

psychologists’ professional culture are characterised 

by interdisciplinarity, the integration of individual 

and institutional levels of analysis, and an orientation 

towards the practical applicability of results. 

The implementation of regulatory-

institutional approaches within the social fields of 

specific countries plays a major role in shaping the 

professional culture of practitioner psychologists 

abroad. We consider the Israeli model particularly 

relevant to the Ukrainian context, as it examines 

psychologists’ professional culture through the 

prisms of crisis readiness and the psychological 

safety of specialists. Regulatory documents from the 

Israel Ministry of Health define clear protocols for 

psychologists’ work in emergency situations, 

including remote forms of assistance. Consequently, 

professional culture encompasses not only client care 

but also institutional protection for the psychologist 

against secondary traumatisation (Israel Ministry of 

Health, 2022). Thus, we note that in foreign countries, 

the professional culture of practitioner psychologists 

is understood as the result of the interaction between 

an individual professional position and a clearly 

structured normative field that ensures the 

sustainability and quality of psychological practice. 

Empirical research from recent years (2019–

2025) confirms that the professional culture of 

practitioner psychologists is a dynamic construct, 

sensitive to organisational, social, and technological 

changes. One of the most frequently documented 

phenomena is the so-called ‘role gap’ – the 

discrepancy between the formally declared functions 

of a psychologist and the actual structure of their 

activity. For instance, a study conducted in Greece 

and Finland demonstrated that a significant portion of 

psychologists’ working time in educational 

institutions is consumed by diagnostic and 

administrative tasks, whereas consultative and 

preventive work is marginalised. The authors 

emphasise that such an imbalance negatively affects 

psychologists’ professional identity and reduces job 

satisfaction, which serves as a critical indicator of 

professional culture (Panteri et al., 2021). 

Another direction of empirical research 

involves studying psychologists’ professional 

identity and its link to the quality of provided 

assistance. A. Mecadon-Mann (USA) proved that 

psychologists with a highly developed professional 

identity are more resilient to professional burnout, 

engage more actively in supervision, and more 

frequently utilise reflective practices. This permits 

the consideration of professional identity as the core 

of professional culture (Mecadon-Mann, 2023). 

A significant body of modern research is 

dedicated to the digitalisation of psychological 

practice. For example, a study by R. Dobson (Dobson 

et al., 2022), conducted using data from New 
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Zealand, showed that psychologists’ digital 

competency levels vary significantly depending on 

age, professional experience, and the level of 

organisational support. The authors stress that the 

absence of clear telepractice standards undermines 

professional culture and heightens the risk of ethical 

violations (Dobson et al., 2022). 

A separate group consists of studies focused 

on the psychological safety of specialists. Scientific 

inquiries by Israeli scholars have documented high 

levels of secondary traumatisation among 

psychologists working with populations affected by 

military actions. Israeli researchers (George-Levi et 

al., 2025) demonstrate that the presence of 

institutional support mechanisms – regular 

supervision, group debriefings, and case rotation – 

significantly reduces levels of professional 

exhaustion. In their view, the application of a system 

of institutional mechanisms must be a mandatory 

component of psychologists’ professional culture. 

In contemporary foreign research, the issue of 

operationalising practitioner psychologists’ 

professional culture – specifically, translating 

abstract value and competency characteristics into 

measurable indicators – is gaining increasing 

importance. One such tool is the system of Key 

Performance Indicators (KPIs), used to monitor the 

quality, accessibility, and safety of psychological 

services. 

In foreign practice, KPIs are not regarded as 

direct equivalents of professional culture but are used 

as indicators of its external manifestations. Typical 

KPIs for psychological services include: average 

waiting time for the first consultation; the percentage 

of clients covered by risk screening; user satisfaction 

levels; the proportion of time dedicated to preventive 

work; and psychologists’ participation in supervision 

and continuous professional development 

programmes (OECD; Panteri et al., 2021). 

Particular attention in foreign studies is given 

to warnings against reducing professional culture to 

purely quantitative metrics. Authors emphasise that 

KPIs should be combined with qualitative indicators, 

such as reflective reports, supervisory case 

discussions, and the analysis of ethical dilemmas and 

professional decisions (Norcross & Wampold, 2019). 

In such an approach, KPIs perform a developmental 

rather than a punitive function. 

Another critical tool for instrumentalising 

professional culture is the role matrix, which allows 

for the clear definition of a psychologist’s functional 

field within a multidisciplinary team. Foreign 

research indicates that the absence of clearly defined 

roles leads to psychologist overload, the dominance 

of administrative or diagnostic functions, and a 

decline in the quality of consultative assistance 

(Zábek, 2023). 

Role matrices typically encompass the 

allocation of functions such as individual and group 

counselling, prevention, crisis intervention, 

engagement with educators, career guidance, and 

participation in team discussions. Within VET/TVET 

systems, this holds particular significance, as the 

psychologist operates at the intersection of education, 

the labour market, and social support. Clear role 

definition facilitates the enhancement of professional 

identity and the reduction of the ‘role gap’ (Panteri et 

al., 2021). In Canada and Finland, role matrices are 

coupled with performance indicators at the 

institutional level, allowing for the evaluation of the 

psychological service's contribution to overall student 

well-being and the reduction of risk-taking behaviour 

(OECD, 2023). In Israel, role matrices are adapted to 

crisis conditions and include specific psychological 

functions for staff support and management of 

traumatic events (Israel Ministry of Health, 2022). 

Consequently, the instrumentalisation of 

professional culture through KPIs and role matrices 

in foreign practice serves as a critical element of 

quality management for psychological services. 

Provided that quantitative and qualitative indicators 

are combined, the aforementioned tools do not 

contradict the humanistic foundations of the 

profession; on the contrary, they facilitate their 

institutional consolidation. 

Thus, foreign scientific research from 2019–

2025 confirms that the professional culture of 

psychologists is formed under the influence of 

structural conditions of activity, the level of 

supervisory support, digital readiness, and 

institutional attitudes towards the mental safety of 

specialists. 

To distinguish common elements and 

nationally determined features of the formation, 

development, and support of psychologists’ 

professional culture, we consider it appropriate to 

conduct a comparative analysis of professional 

culture models for practitioner psychologists across 

different countries. 

Primarily, we note that despite differences in 

educational systems, regulatory mechanisms, and 

sociocultural contexts, most countries demonstrate a 

convergence of approaches toward understanding the 

psychologist’s professional culture as an integrated 

system of competencies, values, and responsibility. 
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Therefore, the common core of professional 

culture across all analysed countries is the 

combination of professional competence and ethical 

regulation of activity. For instance, professional 

standards and codes of ethics in EU countries, the 

UK, Canada, Australia, and Israel emphasise that 

adherence to ethical principles is not restricted to 

formal rule-following but involves the capacity for 

ethical reasoning, complex professional decision-

making, and awareness of the consequences of one’s 

actions (British Psychological Society, 2022; 

Canadian Psychological Association, 2023). We 

must emphasise that the professional culture of 

psychologists necessarily contains a moral-value 

dimension that extends beyond technical 

competence. 

A significant common element in the 

development of psychologists’ professional culture 

abroad is the leading role of supervision. In most 

foreign models, supervision is mandatory and is 

regarded as a mechanism for supporting professional 

identity, preventing burnout, and ensuring practice 

quality. Thus, within the EuroPsy system, supervision 

is a necessary condition for confirming a 

psychologist’s professional status (European 

Federation of Psychologists’ Associations, 2023). In 

Israel, supervisory and group support practices are 

integrated into crisis protocols, demonstrating an 

expanded interpretation of professional culture as a 

system of care not only for the client but also for the 

specialist (Israel Ministry of Health, 2022). 

The differences we observed between 

national models manifest primarily in the value 

emphases of the psychologist’s professional activity. 

In Canada and Australia, a psychologist’s 

professional culture is closely linked to the principles 

of cultural sensitivity, social justice, and engagement 

with diverse communities, particularly indigenous 

populations (Canadian Psychological Association, 

2023; Australian Psychological Society, 2020). In 

Finland, a preventive approach dominates, within 

which the psychologist is viewed as a participant in 

shaping the overall well-being of the educational 

environment rather than merely a specialist in 

individual assistance (OECD, 2023). 

The development of the digital field within a 

psychologist’s professional culture requires separate 

analysis. In all studied countries, telepractice and 

online counselling have ceased to be temporary tools 

and have become sustainable components of 

professional activity. Accordingly, digital 

competence, adherence to data protection standards, 

confidentiality, and risk management are integrated 

into the structure of the psychologist’s professional 

culture (Dobson et al., 2022; Canadian Psychological 

Association, 2023). In countries with clear regulatory 

control over telepractice (Canada, Israel), this process 

is more systemic than in countries with fragmented 

recommendations. Research into burnout, secondary 

traumatisation, and professional resilience is 

increasingly included in the analysis of professional 

culture, especially in crisis contexts (George-Levi et 

al., 2025; Schaufeli, 2021). This indicates a 

transformation in perceptions of a specialist’s 

professional culture – shifting from an individual 

characteristic to the systemic responsibility of 

organisations and the state. 

Consequently, a comparative analysis of 

foreign models suggests that a practitioner 

psychologist’s professional culture is a 

multidimensional phenomenon that combines 

universal (ethical and competency-based) 

foundations with nationally specific (sociocultural 

and institutional) features. 

Finally, let us analyse the possibilities for 

implementing foreign experience in the development 

of practitioner psychologists’ professional culture 

within Ukraine’s VET system. We note that this 

process requires a comprehensive, phased, and 

context-sensitive approach. We believe that the 

mechanical transfer of individual tools or normative 

models without considering the domestic features of 

the VET educational field may lead to the 

formalisation of changes without a tangible increase 

in the quality of psychological assistance. 

In our view, the priority is to introduce 

elements of foreign experience into the professional 

culture of Ukrainian VET practitioner psychologists, 

such as ethical clarity, mandatory supervision, 

readiness for interprofessional interaction within the 

educational field, and the concern of state institutions 

for the specialist's psychological safety. 

A second important direction for 

implementing foreign experience could be the 

institutionalisation of supervision and continuous 

professional development (CPD). In most foreign 

models, supervision serves as the key mechanism for 

supporting professional culture, preventing burnout, 

and developing professional identity. Domestic VET 

practitioner psychologists acutely lack both trained 

supervisors and the regulatory consolidation of a 

minimum number of state-funded supervision hours. 

The third direction involves implementing 

tools for operationalising professional culture (KPIs, 

role matrices) exclusively in a developmental, rather 

than punitive, format. Experience from foreign 
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psychological systems demonstrates that KPIs are an 

effective means of evaluating and managing the 

quality of psychological services only if they are 

combined with qualitative indicators: reflective 

reports, supervisory discussions, and the analysis of 

complex professional cases (Norcross & Wampold, 

2019; OECD, 2023). Role matrices, in turn, help 

avoid the ‘role gap’ characteristic of the Ukrainian 

psychological service delivery system. Such actions 

will ensure a rational distribution of functions 

between practitioner psychologists, social educators, 

teaching staff, and VET institution administration. 

The fourth direction for implementing 

experience is the intensive development of the digital 

component of the professional culture of VET 

practitioner psychologists. Foreign studies 

convincingly prove that telepractice, online 

counselling, and digital documentation require clear 

ethical and procedural standards. Consequently, for 

domestic VET institutions, the development of 

unified recommendations regarding psychologists' 

online activities, informed consent, personal data 

protection, and crisis protocols becomes highly 

relevant. 

Under current conditions, the issue of the 

psychological safety of VET practitioner 

psychologists requires special attention. The Israeli 

experience demonstrates that a psychologist's 

professional culture cannot be considered complete 

without institutional support mechanisms in crisis 

conditions. For Ukraine, which has long been 

subjected to wartime conditions and social upheaval, 

this signifies the necessity of including burnout 

prevention programmes, group debriefings, and crisis 

supervision in the standard practice of the 

psychological service. 

Thus, the implementation of foreign 

experience should be viewed as a strategic process for 

modernising the professional culture of VET 

practitioner psychologists, aimed at improving the 

quality of assistance, specialist resilience, and trust in 

the psychological service as a whole. 

Conclusions. Generally, we note that the 

foreign experience in researching the problem of 

practitioner psychologists’ professional culture is 

characterised by a transition from a narrow 

understanding of professionalism as a set of 

competencies to a systemic vision of professional 

culture as the integration of ethical values, 

professional identity, reflective practice, and 

institutional responsibility. 

In most advanced educational systems, a 

psychologist’s professional culture is formed and 

maintained through a combination of regulatory 

control, supervisory support, continuous professional 

development, and clearly defined practice standards, 

including digital forms of assistance. Recent 

scientific research confirms that the absence of such 

mechanisms leads to professional burnout, a decline 

in the quality of assistance, and the fragmentation of 

professional identity. 

Comparative analysis of foreign models 

revealed a common humanistic core of professional 

culture, upon which national accents related to 

cultural sensitivity, prevention, or crisis readiness are 

layered. This creates opportunities for the selective 

borrowing of effective practices while considering 

the Ukrainian context. 

For the domestic education system, the 

accumulated experience of psychological services in 

foreign countries is a valuable source of theoretical, 

legislative, methodological, and practical guidelines. 

Adapting this experience to Ukrainian educational 

realities will allow VET practitioner psychologists to 

transition to a holistic model of professional culture 

development in accordance with contemporary social 

challenges. 

 

List of references 

 

Гура, Т. Є. (2014). Психологія розвитку професійного мислення у майбутніх психологів у процесі 

фахової підготовки (Автореф. дис. д-ра психол. наук). Національний педагогічний університет імені М. 

П. Драгоманова. 

Затворнюк, О. М. (2016). Формування у майбутніх психологів готовності до професійного 

самовдосконалення (Автореф. дис. канд. пед. наук). Національний педагогічний університет імені М. П. 

Драгоманова.. https://enpuir.udu.edu.ua/bitstreams/45d1afe7-4eee-472d-ae79-7532c2f7fc0d/download 

Ігнатович, О. М. (2019). Психологічні основи розвитку фахової інноваційної культури 

педагогічних працівників (Автореф. дис. д-ра психол. наук). Інститут психології імені Г. С. Костюка 

НАПН України. http://psychology-naes-ua.institute/files/pdf/avtoreferat_ignatovich_1556732803.pdf 

https://enpuir.udu.edu.ua/bitstreams/45d1afe7-4eee-472d-ae79-7532c2f7fc0d/download?utm_source=chatgpt.com
http://psychology-naes-ua.institute/files/pdf/avtoreferat_ignatovich_1556732803.pdf


 

 

Professional Pedagogics/2(31)'2025 246 

Карпенко, А. А. (2025). Інтеграція зарубіжного досвіду професійної підготовки психологів до 

роботи з дітьми в екстремальних умовах. Педагогічна Академія: наукові записки, (22). 

https://doi.org/10.5281/zenodo.17253763  

Пахомова, О. (2019). Особливості розвитку професійної психологічної культури в умовах ВНЗ як 

мета професійного становлення майбутніх психологів. Збірник наукових праць "Проблеми сучасної 

психології", (15). https://doi.org/10.32626/2227-6246.2012-15.%p 

Педоренко, В., & Середа, Н. (2025). Формування культури професійного спілкування 

майбутнього психолога: наукові підходи та виклики сучасності. Теорія і практика управління 

соціальними системами, 2. 

https://www.researchgate.net/publication/394233126_formation_of_a_professional_communication_culture_a

mong_future_psychologists_scientific_approaches_and_challenges_of_our_time  

Супрун, Д. М. (2018). Модернізація змісту професійної підготовки психологів в галузі спеціальної 

освіти: монографія. Київ : Вид-во НПУ імені М. П. 

Драгоманова.http://enpuir.npu.edu.ua/handle/123456789/30565 

Шель, Н.В. 2024. Формування професійної компетентності майбутніх психологів на етапі їх 

підготовки у ВУЗі . Вісник Донецького національного університету імені Василя Стуса. Серія 

Психологічні науки. (Лис 2024), 40-50. https://doi.org/10.31558/2786-8745.2024.1(4).4.   

American Psychological Association. (2021). Guidelines for the practice of 

telepsychology.https://www.apa.org/practice/guidelines/telepsychology 

Australian Psychological Society. (2020). Ethical guidelines and professional practice 

standards.https://psychology.org.au/for-members/resource-finder/resource/ethical-guidelines 

Bardach, E. (2012). A practical guide for policy analysis: The eightfold path to more effective problem 

solving (4th ed.). Thousand Oaks, CA: CQ Press. 

Boud, D., & Walker, D. (1998). Promoting reflection in professional courses. Studies in Higher 

Education, 23(2), 191–206. https://doi.org/10.1080/03075079812331380384 

Boud, D., Keogh, R., & Walker, D. (1985). Reflection: Turning experience into learning. London, UK: 

Kogan Page. 

British Psychological Society. (2022).Code of ethics and conduct. Leicester, UK: British Psychological 

Society.https://www.bps.org.uk/guideline/code-ethics-and-conduct 

Bronfenbrenner, U. (1979). The ecology of human development: Experiments by nature and design. 

Cambridge, MA: Harvard University Press. 

Canadian Psychological Association. (2023). Canadian code of ethics for psychologists (4th 

ed.).https://cpa.ca/docs/File/Ethics/CPA_Code_2017_4thEd.pdf 

Canadian Psychological Association. (2023). Telepsychology guidelines. https://cpa.ca/practice-

ethics/telepsychology 

Dobson, R., Fitzgerald, C., McDonald, K., & Flett, R. (2022). Telepsychology practice in Aotearoa New 

Zealand: Experiences, challenges, and professional implications. Frontiers in Psychology, 13, Article 9489853. 

European Federation of Psychologists’ Associations. (2023).EFPA meta-code of ethics (revised 

edition).Brussels, Belgium: European Federation of Psychologists’ Associations.https://www.efpa.eu/efpa-

participates-european-mental-health-week-2023 

Greenhalgh, T., Howick, J., & Maskrey, N. (2014). Evidence based medicine: A movement in crisis? 

BMJ, 348, g3725. https://doi.org/10.1136/bmj.g3725 

Greenhalgh, T., Robert, G., Macfarlane, F., Bate, P., & Kyriakidou, O. (2004). Diffusion of innovations 

in service organizations: Systematic review and recommendations. Milbank Quarterly, 82(4), 581-629. 

https://doi.org/10.1111/j.0887-378X.2004.00325.x 

Kaslow, N. J., Rubin, N. J., Forrest, L., Elman, N. S., Van Horne, B. A., Jacobs, S. C., Huprich, S. K., & 

Thorn, B. E. (2007). Recognizing, assessing, and intervening with problems of professional competence. 

Professional Psychology: Research and Practice, 38(5), 479-492. https://doi.org/10.1037/0735-7028.38.5.479 

Koocher, G. P., & Keith-Spiegel, P. (2016). Ethics in psychology and the mental health professions: 

Standards and cases (4th ed.). New York, NY: Oxford University Press. 

McMahon, M., & Watson, M. (2007).The systems theory framework of career development: Expanding 

its applications. Australian Journal of Career Development, 16(3), 12-20. 

https://doi.org/10.5281/zenodo.17253763
https://doi.org/10.32626/2227-6246.2012-15.%25p
https://www.researchgate.net/publication/394233126_FORMATION_OF_A_PROFESSIONAL_COMMUNICATION_CULTURE_AMONG_FUTURE_PSYCHOLOGISTS_SCIENTIFIC_APPROACHES_AND_CHALLENGES_OF_OUR_TIME
https://www.researchgate.net/publication/394233126_FORMATION_OF_A_PROFESSIONAL_COMMUNICATION_CULTURE_AMONG_FUTURE_PSYCHOLOGISTS_SCIENTIFIC_APPROACHES_AND_CHALLENGES_OF_OUR_TIME
http://enpuir.npu.edu.ua/handle/123456789/30565
https://doi.org/10.31558/2786-8745.2024.1(4).4
https://www.apa.org/practice/guidelines/telepsychology
https://psychology.org.au/for-members/resource-finder/resource/ethical-guidelines
https://www.bps.org.uk/guideline/code-ethics-and-conduct
https://cpa.ca/docs/File/Ethics/CPA_Code_2017_4thEd.pdf
https://cpa.ca/practice-ethics/telepsychology
https://cpa.ca/practice-ethics/telepsychology
https://www.efpa.eu/efpa-participates-european-mental-health-week-2023
https://www.efpa.eu/efpa-participates-european-mental-health-week-2023
https://doi.org/10.1136/bmj.g3725
https://doi.org/10.1111/j.0887-378X.2004.00325.x
https://doi.org/10.1037/0735-7028.38.5.479


 

 

Professional Pedagogics/2(31)'2025 247 

https://www.researchgate.net/publication/43478999_The_Systems_Theory_Framework_of_Career_Developm

ent_Expanding_its_Research_Influence 

Mechanic, D. (2008). Managing medical uncertainty: The crisis of professional knowledge. New 

Brunswick, NJ: Transaction Publishers. 

Moon, J. A. (1999). Reflection in learning and professional development: Theory and practice. London, 

UK: Kogan Page. 

Moon, J. A. (2004). A handbook of reflective and experiential learning. London, UK: RoutledgeFalmer. 

https://doi.org/10.4324/9780203416150 

Norcross, J. C., & Wampold, B. E. (2019).Psychotherapy relationships that work: Evidence-based 

therapist contributions (3rd ed.).New York, NY: Oxford University Press. 

https://global.oup.com/academic/product/psychotherapy-relationships-that-work-9780190843960 

Power, M. (1997). The audit society: Rituals of verification. Oxford, UK: Oxford University Press. 

Rodolfa, M. J., Bent, R., Eisman, E., Nelson, P. D., Rehm, L., & Ritchie, P. (2005). A cube model for 

competency development: Implications for psychology educators and regulators. Professional Psychology: 

Research and Practice, 36(4), 347-354. https://doi.org/10.1037/0735-7028.36.4.347 

Schaufeli, W. B., & Taris, T. W. (2005). The conceptualization and measurement of burnout: Work & 

Stress, 19(3), 256-262.https://doi.org/10.1080/02678370500385913 

Schön, D. A. (1983). The reflective practitioner: How professionals think in action. New York, NY: 

Basic Books. 

Schön, D. A. (1987). Educating the reflective practitioner. San Francisco, CA: Jossey-Bass. 

Schwartz, S. J., Luyckx, K., & Vignoles, V. L. (2011). Handbook of identity theory and research. New 

York, NY: Springer. 

Super, D. E. (1980). A life-span, life-space approach to career development. Journal of Vocational 

Behavior, 16(3), 282-298. https://doi.org/10.1016/0001-8791(80)90056-1 

Watkins, D. (2011).Teaching and learning processes: A cross-cultural perspective.International Journal 

of Psychology, 46(5), 307-315.https://ru.scribd.com/document/838850694/Psychopathology-Research-

Assessment-And-Treatment-in-Clinical-Psychology-Third-Edition-G-Davey-2021 

 

Translated & Transliterated 

 

Hura, T. Ye. (2014). Psykholohiia rozvytku profesiinoho myslennia u maibutnikh psykholohiv u protsesi 

fakhovoi pidhotovky: avtoref. dys. d-ra psykhol. nauk : 19.00.07. [Psychology of professional thinking 

development of future psychologists in the process of professional training] Nats. ped. un-t im. M.P. 

Drahomanova. Kyiv ,[in Ukrainian]. 

Zatvorniuk, O.M. (2016). Formuvannia u maibutnikh psykholohiv hotovnosti do profesiinoho 

samovdoskonalennia: avtoreferat na zdobuttia nauk.stupenia kand.ped.nauk. [Formation of readiness for 

professional self-improvement in future psychologists: еxtended abstract of PhD dissertation]. Kyiv, NDU imeni 

M.P. Drahomanova. 22 s. https://enpuir.udu.edu.ua/bitstreams/45d1afe7-4eee-472d-ae79-

7532c2f7fc0d/download ,[in Ukrainian]. 

Ihnatovych, O.M. (2019) Psykholohichni osnovy rozvytku fakhovoi innovatsiinoi kultury 

pedahohichnykh pratsivnykiv. [Psychological foundations of professional innovative culture development of 

pedagogical staff: extended abstract of Doctoral dissertation, specialty 19.00.07)]. Avtoreferat dys. na zdobuttia 

naukovoho stupenia doktora psykholohichnykh nauk za spetsialnistiu 19.00.07– pedahohichna ta vikova 

psykholohiia. Kyiv, Instytut psykholohii imeni H. S. Kostiuka NAPN Ukrainy. http://psychology-naes-

ua.institute/files/pdf/avtoreferat_ignatovich_1556732803.pdf , [in Ukrainian]. 

Karpenko, A. A. (2025). Intehratsiia zarubizhnoho dosvidu profesiinoi pidhotovky psykholohiv do 

roboty z ditmy v ekstremalnykh umovakh [Integration of foreign experience in professional training of 

psychologists for work with children in extreme conditions].  Pedahohichna Akademiia: naukovi zapysky, (22). 

https://doi.org/10.5281/zenodo.17253763 , [in Ukrainian]. 

Pakhomova, O. (2019). Osoblyvosti rozvytku profesiinoi psykholohichnoi kultury v umovakh VNZ yak 

meta profesiinoho stanovlennia maibutnikh psykholohiv [Features of professional psychological culture 

development in higher education institutions as a goal of future psychologists’ professional formation] Zbirnyk 

https://www.researchgate.net/publication/43478999_The_Systems_Theory_Framework_of_Career_Development_Expanding_its_Research_Influence
https://www.researchgate.net/publication/43478999_The_Systems_Theory_Framework_of_Career_Development_Expanding_its_Research_Influence
https://doi.org/10.4324/9780203416150
https://global.oup.com/academic/product/psychotherapy-relationships-that-work-9780190843960
https://doi.org/10.1037/0735-7028.36.4.347
https://doi.org/10.1080/02678370500385913
https://doi.org/10.1016/0001-8791(80)90056-1
https://ru.scribd.com/document/838850694/Psychopathology-Research-Assessment-And-Treatment-in-Clinical-Psychology-Third-Edition-G-Davey-2021
https://ru.scribd.com/document/838850694/Psychopathology-Research-Assessment-And-Treatment-in-Clinical-Psychology-Third-Edition-G-Davey-2021
https://enpuir.udu.edu.ua/bitstreams/45d1afe7-4eee-472d-ae79-7532c2f7fc0d/download
https://enpuir.udu.edu.ua/bitstreams/45d1afe7-4eee-472d-ae79-7532c2f7fc0d/download
http://psychology-naes-ua.institute/files/pdf/avtoreferat_ignatovich_1556732803.pdf
http://psychology-naes-ua.institute/files/pdf/avtoreferat_ignatovich_1556732803.pdf
https://doi.org/10.5281/zenodo.17253763


 

 

Professional Pedagogics/2(31)'2025 248 

naukovykh prats «Problemy suchasnoi psykholohii», (15). https://doi.org/10.32626/2227-6246.2012-15.%p , [in 

Ukrainian]. 

Pedorenko, V., & Sereda, N. (2025). Formuvannia kultury profesiinoho spilkuvannia maibutnoho 

psykholoha: naukovi pidkhody ta vyklyky suchasnosti [Formation of professional communication culture of 

future psychologists: Scientific approaches and contemporary challenges]. Teoriia i praktyka upravlinnia 

sotsialnymy systemamy, 2. 

https://www.researchgate.net/publication/394233126_formation_of_a_professional_communication_culture_a

mong_future_psychologists_scientific_approaches_and_challenges_of_our_time , [in Ukrainian]. 

Suprun, D. M. (2018). Modernizatsiia zmistu profesiinoi pidhotovky psykholohiv v haluzi spetsialnoi 

osvity: monohrafiia [Modernization of the content of professional training of psychologists in the field of special 

education].  Kyiv : Vyd-vo NPU imeni M. P. Drahomanova. http://enpuir.npu.edu.ua/handle/123456789/30565 

, [in Ukrainian]. 

Shel, N.V. (2024). Formuvannia profesiinoi kompetentnosti maibutnikh psykholohiv na etapi yikh 

pidhotovky u VUZi [Formation of professional competence of future psychologists at the stage of university 

training]. Visnyk Donetskoho natsionalnoho universytetu imeni Vasylia Stusa. Seriia Psykholohichni nauky. 

(Lys 2024), 40-50. https://doi.org/10.31558/2786-8745.2024.1(4).4. , [in Ukrainian]. 

American Psychological Association. (2021). Guidelines for the practice of telepsychology. 

https://www.apa.org/practice/guidelines/telepsychology 

Australian Psychological Society. (2020). Ethical guidelines and professional practice standards. 

https://psychology.org.au/for-members/resource-finder/resource/ethical-guidelines,[in English]. 

Bardach, E. (2012). A practical guide for policy analysis: The eightfold path to more effective problem 

solving (4th ed.). Thousand Oaks, CA: CQ Press. 

Boud, D., & Walker, D. (1998). Promoting reflection in professional courses. Studies in Higher 

Education, 23(2), 191–206. https://doi.org/10.1080/03075079812331380384 ,[in English]. 

Boud, D., Keogh, R., & Walker, D. (1985). Reflection: Turning experience into learning. London, UK: 

Kogan Page ,[in English]. 

British Psychological Society. (2022). Code of ethics and conduct.Leicester, UK: British Psychological 

Society.https://www.bps.org.uk/guideline/code-ethics-and-conduct ,[in English]. 

Bronfenbrenner, U. (1979). The ecology of human development: Experiments by nature and design. 

Cambridge, MA: Harvard University Press,[in English]. 

Canadian Psychological Association. (2023). Canadian code of ethics for psychologists (4th 

ed.).https://cpa.ca/docs/File/Ethics/CPA_Code_2017_4thEd.pdf ,[in English]. 

Canadian Psychological Association. (2023). Telepsychology guidelines. https://cpa.ca/practice-

ethics/telepsychology ,[in English]. 

Dobson, R., Fitzgerald, C., McDonald, K., & Flett, R. (2022). Telepsychology practice in Aotearoa New 

Zealand: Experiences, challenges, and professional implications. Frontiers in Psychology, 13, Article 

9489853,[in English]. 

European Federation of Psychologists’ Associations. (2023).EFPA meta-code of ethics (revised 

edition).Brussels, Belgium: European Federation of Psychologists’ Associations.https://www.efpa.eu/efpa-

participates-european-mental-health-week-2023 ,[in English]. 

Greenhalgh, T., Howick, J., & Maskrey, N. (2014). Evidence based medicine: A movement in crisis? 

BMJ, 348, g3725. https://doi.org/10.1136/bmj.g3725,[in English]. 

Greenhalgh, T., Robert, G., Macfarlane, F., Bate, P., & Kyriakidou, O. (2004). Diffusion of innovations 

in service organizations: Systematic review and recommendations. Milbank Quarterly, 82(4), 581-629. 

https://doi.org/10.1111/j.0887-378X.2004.00325.x,[in English]. 

Kaslow, N. J., Rubin, N. J., Forrest, L., Elman, N. S., Van Horne, B. A., Jacobs, S. C., Huprich, S. K., & 

Thorn, B. E. (2007). Recognizing, assessing, and intervening with problems of professional competence. 

Professional Psychology: Research and Practice, 38(5), 479-492. https://doi.org/10.1037/0735-

7028.38.5.479,[in English]. 

Koocher, G. P., & Keith-Spiegel, P. (2016). Ethics in psychology and the mental health professions: 

Standards and cases (4th ed.). New York, NY: Oxford University Press, [in English]. 

McMahon, M., & Watson, M. (2007). The systems theory framework of career development: Expanding 

its applications.Australian Journal of Career Development, 16(3), 12-20. 

https://doi.org/10.32626/2227-6246.2012-15.%25p
https://www.researchgate.net/publication/394233126_formation_of_a_professional_communication_culture_among_future_psychologists_scientific_approaches_and_challenges_of_our_time
https://www.researchgate.net/publication/394233126_formation_of_a_professional_communication_culture_among_future_psychologists_scientific_approaches_and_challenges_of_our_time
http://enpuir.npu.edu.ua/handle/123456789/30565
https://doi.org/10.31558/2786-8745.2024.1(4).4
https://www.apa.org/practice/guidelines/telepsychology
https://psychology.org.au/for-members/resource-finder/resource/ethical-guidelines
https://www.bps.org.uk/guideline/code-ethics-and-conduct
https://cpa.ca/docs/File/Ethics/CPA_Code_2017_4thEd.pdf
https://cpa.ca/practice-ethics/telepsychology
https://cpa.ca/practice-ethics/telepsychology
https://www.efpa.eu/efpa-participates-european-mental-health-week-2023
https://www.efpa.eu/efpa-participates-european-mental-health-week-2023
https://doi.org/10.1136/bmj.g3725
https://doi.org/10.1111/j.0887-378X.2004.00325.x
https://doi.org/10.1037/0735-7028.38.5.479
https://doi.org/10.1037/0735-7028.38.5.479


 

 

Professional Pedagogics/2(31)'2025 249 

https://www.researchgate.net/publication/43478999_The_Systems_Theory_Framework_of_Career_Developm

ent_Expanding_its_Research_Influence,[in English]. 

Mechanic, D. (2008). Managing medical uncertainty: The crisis of professional knowledge. New 

Brunswick, NJ: Transaction Publishers,[in English]. 

Moon, J. A. (1999). Reflection in learning and professional development: Theory and practice. London, 

UK: Kogan Page, [in English]. 

Moon, J. A. (2004). A handbook of reflective and experiential learning. London, UK: RoutledgeFalmer. 

https://doi.org/10.4324/9780203416150,[in English]. 

Norcross, J. C., & Wampold, B. E. (2019).Psychotherapy relationships that work: Evidence-based 

therapist contributions (3rd ed.).New York, NY: Oxford University Press. 

https://global.oup.com/academic/product/psychotherapy-relationships-that-work-9780190843960,[in English]. 

Power, M. (1997). The audit society: Rituals of verification. Oxford, UK: Oxford University Press, [in 

English]. 

Rodolfa, M. J., Bent, R., Eisman, E., Nelson, P. D., Rehm, L., & Ritchie, P. (2005). A cube model for 

competency development: Implications for psychology educators and regulators. Professional Psychology: 

Research and Practice, 36(4), 347-354. https://doi.org/10.1037/0735-7028.36.4.347 ,[in English]. 

Schaufeli, W. B., & Taris, T. W. (2005). The conceptualization and measurement of burnout: Work & 

Stress, 19(3), 256-262.https://doi.org/10.1080/02678370500385913 ,[in English]. 

Schön, D. A. (1983). The reflective practitioner: How professionals think in action. New York, NY: 

Basic Books, [in English]. 

Schön, D. A. (1987). Educating the reflective practitioner. San Francisco, CA: Jossey-Bass, [in English]. 

Schwartz, S. J., Luyckx, K., & Vignoles, V. L. (2011). Handbook of identity theory and research. New 

York, NY: Springer,[in English]. 

Super, D. E. (1980). A life-span, life-space approach to career development. Journal of Vocational 

Behavior, 16(3), 282-298. https://doi.org/10.1016/0001-8791(80)90056-1, [in English]. 

Watkins, D. (2011). Teaching and learning processes: A cross-cultural perspective. International Journal 

of Psychology, 46(5), 307-315. https://ru.scribd.com/document/838850694/Psychopathology-Research-

Assessment-And-Treatment-in-Clinical-Psychology-Third-Edition-G-Davey-2021, [in English]. 

 

 

DOI: https://doi.org/10.32835/2707-3092.2025.31.238-250   

 

 

ЗАРУБІЖНИЙ ДОСВІД ДОСЛІДЖЕННЯ ПРОБЛЕМИ 

ПРОФЕСІЙНОЇ КУЛЬТУРИ ПРАКТИЧНИХ ПСИХОЛОГІВ 

ЗАКЛАДІВ ПРОФЕСІЙНОЇ (ПРОФЕСІЙНО-ТЕХНІЧНОЇ) 

ОСВІТИ 
 

Оксана Лапа 

 
кандидат педагогічних наук, старший дослідник, докторант Інституту професійної освіти Національної 

академії педагогічних наук, https://orcid.org/0000-0002-0964-7674, email: oksana.lapa@ukr.net  

 

Реферат: 

Актуальність: необхідність дослідження зарубіжного досвіду розвитку професійної культури практичних 

психологів закладів професійної (професійно-технічної) освіти визначається активними процесами цифровізації, 

кризовими викликами, трансформацією ролі психологічної служби, підвищеними вимогами до професійної 

діяльності практичного психолога; аналіз зарубіжного досвіду дозволяє виявити найкращі механізми і практики 

розвитку професійної культури, які можуть бути адаптовані в українському освітньому контексті. 
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Мета: системний аналіз зарубіжних теоретичних, нормативних та емпіричних підходів до дослідження 

професійної культури практичних психологів у закладах професійної (професійно-технічної) освіти, а також 

окреслення можливостей їх імплементації в українську освітню практику. 

Методи: теоретичні – аналіз і синтез (для узагальнення зарубіжних наукових підходів до розуміння 

професійної культури психологів), порівняльний аналіз (для зіставлення теоретичних моделей професійної 

культури, підходів до її структурування та оцінювання), систематизація та класифікація (для впорядкування 

концепцій, методологічних підходів, індикаторів професійної культури та інструментів її інституційного 

забезпечення), контент-аналіз наукових джерел і нормативних документів (для виявлення ключових категорій, 

ціннісних орієнтацій і нормативних уявлень про професійну культуру психологів), метод теоретичного 

узагальнення (для формулювання авторських висновків щодо інтеграції зарубіжного досвіду в український 

контекст); емпіричні: аналіз результатів емпіричних досліджень (для вивчення особливостей діяльності  

психологів і психологічних служб зарубіжних країн), порівняльний аналіз емпіричних даних (для формуванні 

професійної культури психологів).  

Результати: узагальнено зарубіжні наукові підходи до розвитку професійної культури практичних 

психологів (системний, компетентнісний, ціннісний, соціокультурний, регуляторний, нормативно-

інституційний); визначено напрями імплементації кращого зарубіжного досвіду у вітчизняну практику (чіткість 

етичних принципів; міжпрофесійна взаємодія; підвищення якості допомоги, стійкості фахівців і довіри до 

психологічної служби; інституціоналізація супервізії; безперервний професійний розвиток; упровадження 

інструментів операціоналізації; розвиток цифрової культури). 

Висновки: у зарубіжній науковій традиції розвиток професійної культури практичних психологів 

розглядається як багатовимірне явище, що формується на перетині системної організації професійної 

діяльності, структури професійних компетентностей, рефлексивних механізмів професійного розвитку та 

інституційно-нормативних політик забезпечення якості психологічних послуг; розуміння розвитку професійної 

культури цих фахівців передбачає інтеграцію етичних цінностей, професійну ідентичність, рефлексивні 

практики та інституційну відповідальність; імплементація зарубіжного досвіду в освітній простір вітчизняних 

ЗП(ПТ)О має розглядатися як стратегічний процес модернізації професійної культури практичних психологів, 

спрямований на підвищення якості допомоги, стійкості фахівців і довіри до психологічної служби в цілому. 
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