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Abstract

Relevance: The growing role of foreign-language professional communication in the activities of officers under
the conditions of Ukraine’s Euro-Atlantic integration, the expansion of international military cooperation, and the
implementation of NATO standards in the military education system determine increased requirements for the level of
language training of future officers. At the same time, traditional models of language training do not adequately combine
linguistic knowledge with professional content, which necessitates adapting modern teaching methods to the specifics
of higher military education.

Obijective: The theoretical substantiation of adapting the Content and Language Integrated Learning (CLIL)
methodology to the training of future officers.

Methods: Theoretical analysis — to study scientific sources on the integration of language and professional
training and to identify modern approaches to implementing CLIL; synthesis — to generalize various theoretical positions
and form a holistic view of the possibilities of integrating language and professional training of future officers;
generalization — to systematize the results of previous research and determine the main trends in applying CLIL in higher
education; comparative analysis — to compare approaches to implementing CLIL in civilian and military education,
identifying specific requirements for cadets’ professional training; forecasting — to determine effective models of
integrating language and professional components and outline their potential for developing key professional
competencies in the context of international military cooperation.

Results: The peculiarities of applying CLIL methodology in the system of higher military education have been
analyzed, and the factors determining its adaptation have been outlined, including the regulated nature of the educational
process, the professionally oriented character of the learning content, and the high requirements for accuracy in foreign-
language communication in the military sphere; the expediency of using content- and language-oriented CLIL models,
as well as digital technologies, simulations, and interdisciplinary projects for integrating language and professional
training of cadets, has been established.

Conclusions: The main features of adapting CLIL methodology to the conditions of higher military education
have been identified (application of content- and language-oriented models, integration of language training into
professional disciplines, use of digital technologies and interdisciplinary tasks); the potential of CLIL methodology for
developing cognitive competencies (ability to analyze, synthesize, and make decisions under complex conditions),
communicative competencies (accuracy and functionality of foreign-language professional communication), and
intercultural competencies (ability to interact effectively in multinational military formats) has been determined; the
peculiarities of military education that define the specifics of CLIL implementation have been clarified (strict regulation
of the educational process, high requirements for accuracy in foreign-language communication, focus on applied tasks,
and the need to prepare for activity under stressful conditions); gaps in methodological support have been revealed
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(limited number of adapted teaching materials, insufficient teacher training for using CLIL in the military context, and
the need to create a system of professional development for educators in integrated learning).

Keywords: Content and Language Integrated Learning, higher military school, professional language

competence, “4C” model.

Introduction. The transformation of the
security environment and strengthening role of
multinational military formats significantly change the
requirements for the professional training of officers.
A modern military specialist is increasingly involved
in joint exercises, staff procedures, interaction with
foreign colleagues, as well as working with technical
documentation and standards of foreign origin. Under
these conditions, a foreign language functions not as a
separate educational component but as a working tool
of management, coordination, and decision-making in
the professional environment.

At the same time, the practice of language
training in institutions of higher military education is
characterized by a gap between language learning and
professional disciplines. The acquisition of foreign-
language vocabulary and grammatical structures
mostly takes place outside the context of future service
activities, which complicates the transfer of linguistic
knowledge into real professional situations. Such
fragmentation of the educational process reduces
students’ motivation and limits the possibilities of
forming an integrated  professional-language
competence necessary for effective interaction in the
international military environment.

In the scientific and pedagogical discourse,
interest in integrated approaches aimed at overcoming
this contradiction is growing. In particular, Content
and Language Integrated Learning (CLIL) is
considered as a concept capable of ensuring the
combination of language training with the acquisition
of professional content. At the same time, most
scientific studies focus on the civilian sector of higher
education, whereas the specifics of military training —
regulated educational process, high level of
responsibility, dominance of applied tasks, and
stressful conditions of activity — require separate
theoretical and methodological reflection on the
possibilities and limits of applying integrated learning
models.

The problem lies in the absence of a systemic
vision of how CLIL can be adapted to the conditions
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of higher military education without losing the depth
of professional training and taking into account the
requirements for operational interoperability and
professional accuracy. The optimal models of
integrating language and subject components, the role
of the teacher in such a learning process, as well as the
didactic conditions that ensure the effective formation
of foreign-language competence combined with the
development of professional thinking of future officers
remain undefined.

This issue is directly related to the current tasks
of modernizing Ukraine’s military education system,
oriented toward achieving interoperability with the
armed forces of partner countries and implementing
modern  educational  technologies.  Theoretical
reflection on the conceptual foundations of CLIL and
analysis of the possibilities of its implementation in
military institutions of higher education create the
basis  for  updating  curricula, improving
methodological support, and enhancing the quality of
officers’ professional training in accordance with
contemporary security challenges.

Sources:  Theoretical analysis of the
researched problem was carried out on the basis of
scientific works devoted to the issues of integrating
language and subject training in higher education, the
development of professionally oriented foreign-
language competence, and the modernization of
foreign language teaching methods. The analysis of
scientific publications shows that Content and
Language Integrated Learning is the subject of active
scholarly discussion in modern pedagogical science.
The conceptual foundations of CLIL were formulated
in the works of D. Marsh (2002), who introduced the
term Content and Language Integrated Learning into
academic discourse and defined it as an approach
aimed at the simultaneous acquisition of professional
content and a foreign language. Further development
and theoretical substantiation of CLIL were provided
in the studies of D. Coyle, P. Hood, and D. Marsh
(2010), where the “4C” model (Content,
Communication, Cognition, Culture) was presented as
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the didactic basis of integrated learning. The principles
of combining subject content and the language
component were also outlined in the works of P. Ball
and D. Lindsay (2010), as well as in subsequent studies
by D. Marsh (2012). Terminological and conceptual
aspects of CLIL methodology were analyzed in detail
by D.Coyle (2005), who emphasized the
interdisciplinary nature of integrated learning. The
works of van E. Kampen, W. Admiraal, and A. Berry
(2018) considered the use of narrative and genre forms
as tools of learning in the context of subject-language
integration. The research of H. Martinez-Soto and
M. Prendes-Espinosa (2023) represents CLIL as a
complex pedagogical technology aimed at achieving
multidisciplinary outcomes in the process of foreign
language learning. Practical aspects of implementing
the methodology were highlighted in the works of
A. Cendoya and V. Adibin (2012), who focused on the
use of learning tasks and various genres as effective
means of applying CLIL. At the same time, despite
considerable scholarly attention to the implementation
of CLIL in the educational process, the issue of using
this methodology in the training of future military
specialists remains insufficiently studied. A systematic
analysis is required to determine how the integration
of language and professional training can contribute to
the development of competencies necessary for the
professional activity of military specialists in the
context of international cooperation and modern
requirements for their training.

Purpose of the article is to substantiate the
peculiarities of adapting the methodology of Content
and Language Integrated Learning (CLIL) to the
specifics of training future officers.

Research methods. The study employed a set
of theoretical methods that ensured a comprehensive
analysis of the problem of adapting CLIL to the
training of future officers in institutions of higher
military education. In particular, the method of
analysis was used to study scientific sources on the
integration of language and professional training and
to identify modern approaches to implementing CLIL;
synthesis — to generalize various theoretical positions
and form a holistic view of the possibilities of
integrating language and professional training of
future officers; generalization — to systematize the
results of previous research and determine the main
trends in applying CLIL in higher education;
comparative analysis — to compare approaches to
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implementing CLIL in civilian and military education,
identifying  specific requirements for cadets’
professional training; forecasting — to determine
effective models of integrating language and
professional components and to outline their potential
for developing key professional competencies in the
context of international military cooperation.

Results and Discussion. The methodology of
Content and Language Integrated Learning is
considered a key tool for the modernization of military
education, as it ensures the organic combination of
language learning with the acquisition of professional
content. This allows for the formation of an integrated
system of professional and linguistic competencies
that meet modern requirements for officers capable of
operating in conditions of international cooperation
and multinational operations (Nikula et al., 2016).
Compared to traditional methods of foreign language
teaching, CLIL is not limited to mastering grammar or
vocabulary but is aimed at the simultaneous
acquisition of professional knowledge and language
skills, which increases learners’ motivation, fosters
critical thinking, high-level cognitive skills, and
intercultural competence.

Theoretically, CLIL methodology is based on
the “4C” model (Content, Communication, Cognition,
Culture) introduced by D. Coyle (2005), which views
learning as the synergy of four interrelated
components. The content component involves
mastering professionally oriented knowledge and
practical skills necessary for performing specific tasks
in the military sphere. For example, within the course
“Automotive Studies,” cadets learn the structure and
principles of operation of engines, transmissions,
armored  vehicle control  systems, technical
specifications of weaponry, and maintenance
protocols. Language in this context becomes a tool for
accessing authentic sources of information, including
technical manuals, regulatory documents, and NATO
standards. This ensures not only the acquisition of
knowledge but also the practical orientation of
learning, enhances its motivational value, and
develops cadets’ professional competencies.

The communicative component of CLIL
develops the ability to convey technical information in
real professional situations. Language is regarded as
both “language for learning” and “language through
learning” (Coyle, 2007). For instance, during the study
of automotive technology, cadets practice giving

270



commands during vehicle evacuation, writing reports
on malfunctions, and coordinating unit actions in
English. Special attention is paid to the functional
effectiveness of communication: the correctness of
terminology is more important than formal linguistic
accuracy, which is critical in stressful combat
conditions.

The cognitive component involves the
development of both lower- and higher-order thinking
processes according to Bloom’s taxonomy
(Bloom et al., 1956). Cadets not only reproduce terms
but also analyze causes of breakdowns, evaluate the
efficiency of different types of fuel, synthesize
logistical plans, and make decisions under conditions
of limited information. This approach fosters critical
thinking and cognitive flexibility necessary for
operational planning and unit management.

The cultural component is aimed at developing
intercultural competence and awareness  of
professional interaction in an international
environment  (Rodriguez, 2025). It  includes
knowledge of NATO standards, ethics of interaction
with representatives of foreign armed forces, and
understanding of Ukraine’s role in the system of
collective security. Learning language through the
prism of culture enables future officers to integrate into
the international environment during joint training,
ensuring  interoperability in  operations and
peacekeeping missions.

An important aspect is the adaptation of the
methodology to the specifics of military education.
The application of CLIL is accompanied by
challenges: high requirements for teachers’ linguistic
and methodological competence, limited teaching
resources, and the need to adapt content to cadets’
professional needs. The methodology allows for the
integration of language training into the study of
general military disciplines (tactics, strategy, logistics,
military management, international humanitarian law)
and specialized subjects, creating conditions for
effective professional communication.

The modern CLIL paradigm in military higher
education institutions provides for variability of
models depending on the dominance of the language
or subject component (Coyle, Hood & Marsh, 2010).
The content-driven CLIL model emphasizes subject
content, where English is used as a tool for acquiring
technical knowledge. The language-driven CLIL
model uses professional content to develop language
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competence, reducing cognitive load and focusing on
terminological accuracy (Lorenzo & Moore, 2007).
Project-based and interdisciplinary models combine
disciplines into complex tasks that stimulate all “4C”
components and prepare cadets for work in
multinational units (Cenoz et al., 2014).

International experience demonstrates a high
level of institutionalization of CLIL. In Scandinavia
and the Netherlands, the methodology is a standard of
technical education, where language is used as the
natural medium of professional communication (van
Kampen, Admiraal & Berry, 2018). In Spain, CLIL
has been successfully adapted in humanities and
natural sciences, increasing the “linguistic capital” of
graduates (Lasagabaster & de Zarobe, 2010). In
Ukraine, the methodology is being implemented in
pilot projects and faces specific challenges: the gap
between NATO’s high standards and the actual level
of language training of cadets and teachers,
insufficient methodological support, and limited
material resources.

The Hetman Petro Sahaidachnyi National
Army Academy demonstrates a systematic approach
to CLIL, using both content- and language-driven
models depending on the stage of training and cadets’
level of competence. The concept follows O. Meyer’s
“CLIL planning pyramid” (2010) and includes 4
levels: content, communicative, cognitive, and
cultural. An example is the study of the topic
“Principles of operation and structure of the
OSHKOSH system™: analytical stage (Content) with
authentic diagrams; cognitive stage (Cognition) with
the development of principles of unit operation;
communicative stage (Communication and Culture)
with presentations and discussions; role-playing
games to model professional activity.

Technological support of CLIL in military
higher education institutions includes multimedia
presentations, interactive platforms, VR simulations,
training devices, and Al tools. This enables cadets to
work with authentic documents and simulate real
combat and technical scenarios in a foreign language,
simultaneously developing linguistic, professional,
and digital competence.

Assessment in CLIL is transformed: dual
assessment includes subject competencies and
language skills; dynamic assessment and peer-
assessment allow progress to be analyzed in real time
(de Boer et al., 2020). Checklists based on NATO
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STANAG 6001 standards develop skills of objective
analysis of subordinates’ and colleagues’ actions in a
foreign language (NATO, 2014).

The integration of practical tasks within CLIL
transforms the study of professional disciplines from
passive knowledge acquisition into an active process
of forming the officer’s professional identity.
Designing tasks that take into account cognitive and
linguistic requirements, and using active methods
(discussions, debates, case studies, role-playing
games) stimulate the development of critical thinking,
teamwork, and decision-making skills.

Conclusions. The peculiarities of adapting
CLIL methodology to the conditions of higher military
education have been identified: the use of content- and
language-driven CLIL models depending on the stage
of training and cadets’ level of language competence;
integration of language training into the study of
general military and specialized disciplines (tactics,
logistics, military management, technical courses);
application of digital technologies, VR simulations,
multimedia platforms, and interactive training devices
to model professional situations in a foreign language;
implementation of project-based and interdisciplinary
tasks that stimulate the development of all components
of the “4C” model (Content, Communication,
Cognition, Culture); use of dual assessment (language
and subject competencies) and checklists based on
NATO STANAG 6001 standards to develop skills of
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Pedepar:

AxmyansHicms: 3pOCTaHHS PO 1HITOMOBHOI TPOQeCciifHOT KOMYHIKAI] y MisIIBHOCTI 0IiIepchKOTo CKIaTy B
YMOBaxX €BpOATIAHTHYHOI iHTerpamii YKpaiHW, pO3MHPEHHS MIKXHAPOIHOTO BIWCHKOBOTO CIIBPOOITHHIITBA Ta
BrpoBa/xeHHs1 cranaaptiB HATO y cucrtemy BiHCBKOBOT OCBITH 3yMOBIIOE MiJBUIICHI BUMOTH A0 PiBHS MOBHOI
MiArOTOBKH MaiOyTHIX odinepiB. BogHouac TpaauuiiiHi Mojeni MOBHOT MiATOTOBKH He 3a0€3MEUyIOTh HAJEKHOTO
MO€THAHHS MOBHUX 3HAaHb i3 ()axOBUM 3MICTOM, IO 3yMOBITIOE€ TIOTpeOy afanTallii CydaCHMX METOAWK HaBYaHHS 0
cnenudiky BUINOT BIHCHKOBOT IIKOJIH.

Mema: oOrpyHTYyBaTH OCOOJNMBOCTI ajganTamii METOAMKH MPEAMETHO-MOBHOTO iHTEIpPOBAaHOI'O HaBUaHHS
(CLIL) mo cnerudiku miaroroBku MailOyTHiX odiriepis.

Memoou: anani3y — Ans BUBUSHHS HAYKOBHX JDKEpEI 3 MpoOiieM iHTerparlii MOBHOTO Ta ()axOBOT'O HaBUAHHS
Ta BU3HAYCHHSI CYy4acHUX MiaxoxiB a0 peanizaiii CLIL; cuHTe3y — IS y3araJdbHEHHS Pi3HUX TCOPETHYHHUX MOJIOKEHb
1 (opMyBaHHS IUTICHOTO YSBIEHHS MPO MOXKIWBOCTI iHTerpamii MOBHOI Ta TpOQeciifHOI MiAroTOBKH MaiOyTHIX
odimepiB; y3aradpHEeHHS — Ui CHCTEMaTH3allil pe3yNbTaTiB IMOMEPENHIX AOCHIMKEHb 1 BHU3HAYECHHS OCHOBHUX
TenaeHmii 3actocyBansst CLIL y BuIIifi OCBITI; TOPIBHJIBHUIA aHAJII3 — JUIsl 31CTABJICHHS IMIAXO/IB 10 BIPOBAKCHHS
CLIL y uuBinbHIH Ta BIMCHKOBiM OCBIiTi, BUABJICHHS cliel(iyHUX BUMOT 10 MpodeciiiHOl MiArOTOBKH KYpCaHTIB;
MPOTHO3YBaHHS — JUTsl BU3HAYCHHS e(heKTHBHUX MoOjelNel iHTerpamii MOBHOI Ta (paxoBOi CKIIAJIOBUX Ta OKPECICHHS
iXHBOro TOTEHILIANy A PO3BUTKY KIFOUOBHX NPOQECiHHUX KOMIIETCHTHOCTEH y KOHTEKCTI MiXXHAPOIAHOTO
BiiCBKOBOT'O CITiBPOOITHUIITBA.

Peszynomamu: mipoanamizoBaHo ocoOmuBOCTi 3actocyBaHHsS Metomukn CLIL y cumcremi Bumioi BiiCEKOBOI
OCBITH Ta OKpeCcJeHO O0COOJHBOCTI, 1[0 3YMOBJIOWTH il ajanTaimil, 30KpeMa periaMeHTOBaHICTh OCBITHBOTO
mporiecy, npoeciiHo OpiEHTOBaHMN XapaKTep HABYAJIbHOT'O 3MICTY Ta BHUCOKI BUMOTH JO TOYHOCTI iHIIOMOBHOI
KOMYHIKaIliil y BiliChKOBI# cepi; BCTAHOBIEHO AOIUIbHICTS BUKOPUCTAHHS 3MICTOBO Ta MOBHO OPIEHTOBAHHX MOJeINei
CLIL, a Takox unu¢poBUX TEXHOJIOTIH, CUMYJISILIN 1 MKAUCLHUIITIHAPHUX MIPOEKTIB [UIsl iHTerpauii MoBHOI Ta haxoBoi
MiATOTOBKH KYPCaHTIB.

Bucnosku: 3’sacoBano ocHOBHI ocoOimBocti aganraiii Meroaukn CLIL 1o ymoB BUIOi BiCHKOBOI OCBITH
(3acTocyBaHHS 3MICTOBO Ta MOBHO OPi€HTOBaHHX MO/IEJIEH, IHTErpallis MOBHOI iITOTOBKH Y MPOQECiiiHi AUCIUTUTIHH,
BUKOPHCTAHHS IIM(PPOBHX TEXHOJOTIH Ta MKANCIMIUTIHAPHUX 3aBJaHb); BU3Ha4eHO rnoteHuian Meroauku CLIL s
PO3BHUTKY KOTHITUBHHX KOMIIETEHTHOCTEH (3[aTHICTh aHANi3yBaTH, CHHTE3YBaTH Ta MPUHAMATH PIlICHHS Y CKJIQJHUX
YMOBaXx), KOMyHIKaTUBHUX KOMIIETEHTHOCTEH (TOYHICTH 1 (hyHKI[IOHAJBHICTh 1HIIOMOBHOI TIpodheciitHOi KOMYyHIKaIlii)
Ta MIDKKYJIBTYPHHX KOMIIETEHTHOCTEH (yMiHHS e()eKTHBHO B3a€MOMISITH Yy OaraTOHAI[iOHANBHUX BiCHKOBHUX
dopmaTax); 3’sCOBaHO OCOOJIMBOCTI BiiCHKOBOI OCBITH, 10 BU3HAuYarOTh creimdiky BrupoBamkenHs CLIL (xopcTka
pEriIaMeHTOBaHICTh OCBITHBOTO IPOIECY, BUCOKI BUMOTH JO TOYHOCTI 1HIIOMOBHOI KOMYHIKallii, Opi€HTallis Ha
MPUKJIATHI 3aBIaHHSA Ta HEOOXITHICTh MIATOTOBKK O MiSIIBHOCTI y CTPECOBHX yMOBaX); BUSBIEHO IMPOTAIWHU Yy
METOANYHOMY 3abe3reucHHi (0OOMeKeHa KiNbKICTh aJalnTOBAaHWX HABYAIBHO-METOAWYHHUX MaTepiaiiB, HETOCTATHS
MiAroToBKa BUKIanadiB 1o BukopuctanHs CLIL y BilicbKOBOMY KOHTEKCTi Ta moTpeba y CTBOPEHHI CHUCTEMHU
npodeciifHOro pO3BUTKY IEAAroriB Ui IHTErPOBAHOTO HABUAHHS).

KuarouoBi ciioBa: npeomemno-mosHe inmezpogane HAGYAHHA, BUWA IICHKOBA WKOIA, NPOPeCiliHoO-MO6HA
Komnemenmuicms, mooenb «4Cx.
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