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Abstract

The relevance of the problem of the development of musical and pedagogical education in the regions of Ukraine
makes it possible to update the valuable practices of training future teachers of musical art, established in historical
retrospect, in order to study the continuity and stability of educational and artistic traditions. That is why the constructive
achievements of musical and pedagogical education in Bukovyna in the 1980s-2000s require special research attention,
taking into account the socio-political context of its progress, the contribution of teachers to the training of artistic personnel
for Ukrainian musical culture and education.

The purpose of the article: to characterize the content of the main disciplines in the training of future teachers of
music in Bukovina in the 1980s-2000s; educational and methodological resources of musical and pedagogical education
are presented, taking into account the traditions of training teachers-musicians in the Bukovina region.

Research methods: historical and pedagogical analysis - to study the features of the content of training future
teachers of music in educational institutions of Bukovina within the selected chronological framework; content analysis -
in the process of studying educational and methodological materials, resources for training teachers-musicians,
generalizing their problems.

Results: As a result of historical-pedagogical and content analysis, it was established that the training of future
teachers of music in Bukovina in the 1980s-2000s was carried out on the basis of a combination of national educational
requirements with regional traditions of musical culture and pedagogy, which ensured the continuity and stability of
musical and pedagogical education in the region. It was revealed that the content of professional training of future music
teachers was structured around a system of disciplines of musical-theoretical, performing, methodological and
culturological orientation, which together formed the professional competence of a teacher-musician as a teacher,
performer and bearer of national culture. It was found that educational and methodological resources (curriculums,
methodological recommendations, manuals, repertoire and textbooks) played a leading role in ensuring the quality of
professional training, contributed to the formation of musical thinking, performing skills, pedagogical reflection and
creative self-realization of future teachers of musical art. It was proven that a special place in the training system was
occupied by disciplines and practices related to musical folk art, musical local history and folklore and ethnographic
studies, which ensured a deep immersion of students in the regional cultural context, formed national self-awareness and
value orientations of professional activity. It was found that in the late 1990s and early 2000s, significant changes occurred
in the content of music and pedagogical education in Bukovina, related to overcoming the ideological limitations of the
Soviet period, strengthening the national-cultural component, updating the Ukrainian musical heritage, and introducing
integrative and interdisciplinary approaches. It was summarized that the experience of compiling and using educational
and methodological publications by teachers-musicians of Bukovina is a valuable educational resource that can be used in
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the modern system of training future teachers of music to update the content of professional disciplines and preserve
regional educational traditions.

Conclusions: Music and pedagogical education in Bukovina in the 1980s-2000s developed as a unique component
of art education, which combined state educational requirements with regional artistic traditions and nationally oriented
content of training future teachers of music. Educational and methodological resources played a key role in the formation
of professional, performing and pedagogical competencies of future music teachers, ensuring the unity of theoretical,
practical and performing training. Analysis of the content of professional disciplines showed the priority of the educational
potential of music, orientation on the development of musical culture of the individual, moral and aesthetic values, creative
abilities of students, as well as on the formation of pedagogical skills of the teacher-musician. It is proved that an important
feature of the training of future teachers of music in Bukovina was the systematic involvement of regional music and local
history material, folklore heritage, and the repertoire of Bukovina composers and performers, which contributed to the
establishment of national identity and professional self-awareness of students. Transformational processes in the content
of music and pedagogical education in the late 1990s and early 2000s were due to overcoming the ideological limitations
of the Soviet period, strengthening the national and cultural component, interdisciplinary integration, and orientation on

the concept of musical education based on Ukrainian national culture.

Keywords: music and pedagogical education, content of training, future teachers of music, Bukovina,

educational and methodological resources.

Introduction. The problem of music-
pedagogical  education  development  across
Ukraine’s regions facilitates the highlighting of
valuable training practices for future music teachers
established in historical retrospect, aiming to
investigate the continuity and stability of
educational and artistic traditions. Music educators
and musicians in Bukovyna possess unique
experience; even during periods of severe Soviet
political pressure and the transitional phase of
achieving Ukrainian independence, they advanced
research studies and oversaw music teacher training,
fostering a values-based professional stance,
national values, and performance and pedagogical
mastery. Consequently, the constructive
achievements of music-pedagogical education in
Bukovyna during the 1980s-2000s warrant
significant research attention, considering the socio-
political context of its progress and the educators'
contribution to training artistic personnel for
Ukrainian music culture and education.

Sources. Research into the teaching and
methodological resources for training future music
teachers in Bukovyna during the 1980s—2000s relies
on several interconnected scholarly directions:
historical-cultural ~ studies reconstructing the
educational environment (Kushnirenko, Zalutskyi,
& Vyshpinska, 2011; Yaroshenko, 2015); analytical

works investigating educational trends and
methodological practices (Vyshpinska, 2011);
musicological ~ research ~ demonstrating  the
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theoretical basis of instruction (Kapliienko-Iliuk,
2023); and personological studies emphasizing the
role of individual figures (Filipchuk, 2023).
Collectively, these directions facilitate a
multidimensional analysis of the issue and allow for
tracing the evolution of teaching and methodological
resources for training future music teachers in
Bukovyna during the 1980s-2000s. However, the
study of the specific structuring of training content
and resources for mastering core disciplines by
future music educators deserves particular research
focus.

The article aims to characterise the content
of core disciplines in the training of future music
teachers in Bukovyna from the 1950s to the 2000s;
furthermore, it analyses the teaching and
methodological resources of music-pedagogical
education while considering the traditions of
training music teachers in the Bukovyna region.

To achieve the research objective, the
following methods were employed: historical-
pedagogical analysis — to study the specificities of
training content for future music teachers in
Bukovyna's educational institutions within the
selected chronological framework; and content
analysis — during the study of teaching and
methodological materials and music teacher training
resources, as well as the synthesising of their
thematic focus.

Results and Discussion. The training of
future music teachers in Bukovyna between the
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1950s and 2000s occurred at the music department
of the pedagogical college (since 1957) and at Yuriy
Fedkovych Chernivtsi State University, where
educators utilised state-approved teaching materials
from the Ukrainian SSR while simultaneously
preserving music-pedagogical traditions established
retrospectively across various historical stages.

This section characterises the content of core
disciplines in future music teacher training based on
teaching and methodological resources preserved in
the library of Yuriy Fedkovych Chernivtsi National
University and the Department of Music.

The "Methods of Music Education”
programme aimed to cultivate motivation in future
music teachers to influence their pupils'
development by fostering moral-aesthetic feelings,
musical culture, and creative musical abilities.
Programme developers note that "significant
educational opportunities of music are realised in the
instructional process provided that the teacher
engages children, activating emotional sensitivity
and figurative thinking during music perception
through listening or performance”; therefore, "the
teacher is primarily obliged to love children and
their profession, possess deep knowledge of art,
psychological-pedagogical cycles, music-theoretical
and  special-performance  disciplines, and
demonstrate advanced mastery of music education
methodology" (Plesnina, 1992, p. 5). Accordingly,
the objectives of this core discipline include:
developing students' interest in and love for the
music teaching profession; providing the necessary
system of knowledge in the theory and methodology
of music education; studying new cultural
achievements and leading pedagogical experience
while implementing the best practices into the
educational process; acquiring self-education skills
during the preparation of abstracts, repertoire
analysis, descriptions of observed music lessons,
and other creative tasks; modelling the educational
process, predicting, and adjusting pupil activity
results; and adopting a creative approach to selecting
and varying optimal work methods in new
conditions. The discipline’'s content covers topics
such as types of musical activity in lessons; the
historical experience of establishing music
education in Ukraine; methods of music education
for pupils in grades 1-4 and 5-8; methodology for
conducting extracurricular and out-of-school music-
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educational work; planning music education work
for pupils; primary directions in 20th-century music
pedagogy development; the experience of prominent
music educators (M. Leontovych, K. Stetsenko, V.
Shatska, et al.) in music education; and teacher
pedagogical mastery during school music lessons,
among others.

A vital topic within the "Methodology of
Music Education with Elements of Music Theory"
discipline is "Vocal-Choral Education in School”
(Hadalova, 1991). While studying this topic, the
curriculum emphasised that pupils should master
fundamental vocal-choral skills according to the
school programme: adopting correct singing
posture, utilising breath control and light, rounded
sound, working on clear diction, and singing in
unison cleanly and harmoniously as a class. To
achieve this, vocational instructors recommended
that future teachers purposefully organise vocal
warm-ups based on folk song material and chants,
and learn to manage children's choir performances
while considering the children's understanding and
feeling of the musical work's artistic image. The
future music teacher had to master developmental
psychology to understand the specificities of
children's voice development.

In the process of studying "Polyphony,"
future music teachers were offered mastery of topics
such as "Intervals in Two-Part Strict Writing,"
"Double and Triple Counterpoint,” and "Fugue and
Its Components."” The curriculum proposed
partnership-based interaction between the educator
and the student, considering the conceptual and
semantic  orientation of musical notation
(Ivanchenko, 1991). During the study of "Choral
Studies," future music teachers (Yarmus, 1991)
focused on the heritage of K. Stetsenko, M.
Lysenko, M. Leontovych, and Ya. Stepovyi,
alongside the development of choral art in Western
Ukrainian lands during the first decades of the 20th
century.  Although  communist  ideological
imperatives influenced the course content, educators
simultaneously highlighted the achievements of
Ukrainian choir masters and composers from Galicia
and Bukovyna, focusing on the folk-based
foundation of the choral repertoire and performance
mastery.

The curriculum for future music teacher
training included the discipline "History and Theory

30



of Culture,” which encompassed the study of
historical phenomena and facts within the
retrospective development of Ukrainian culture and
the regional specificity of cultural processes
(Filonov, 1993). The course content prioritises the
study of Ukrainian traditions, economic
development, literacy heritage, the establishment of
educational  particularly ~ musical-institutions,
printing specificities, the emergence of the first
periodicals, and the birth of public, educational, and
cultural centres and societies.

During their professional training, students
mastered musical instruments, specifically the
piano, which involved developing skills and
competencies that allow for more extensive piano
use in future professional activities; fostering the
ability to fluently illustrate accessible musical
material during music lessons; cultivating
elementary accompaniment skills that assist the
teacher both in the classroom and during
extracurricular musical activities; acquiring skills
for independent work on instrumental pieces;
mastering principles for simplifying complex
textures in instrumental compositions or
accompaniments; developing ensemble playing
skills; and fostering sight-reading abilities for
simple pieces, ensembles, and accompaniments,
alongside the capacity to transpose melodies and
accompaniments for school songs (Boychuk, 2005).
The programme content encompassed mastering the
principles of piano performance technique, working
on etudes, and performing exercises, scales, chords,
polyphonic works, large-scale compositions, and
short pieces.

Future music teachers studied choreographic
disciplines, within which learners mastered topics
such as Ukrainian folk dances (e.g., "Koval",
"Hrechka", "Lyon", "Lisoruby", "Opryshky",
"Arkan"), the history of domestic dance origins, the
historical roots of Ukrainian ballet theatre
development, and the specificities of regional folk
dances (Tarakanova, 1996).

While studying "Musical Folk Creativity,"
future music teachers investigate the historical-
geographical and social characteristics of a region,
its ethnicity, and its traditions; furthermore, they
examine the ethnographic specificity of towns and
villages, detailed geographical maps, atlases, song
collections, linguistic and musical dialect features,
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folk instrumentation, local instrument-making
techniques, the composition of "troista” (triple)
music, instrumental repertoire, and local names for
dances, choreographic styles, singing manners, and
rituals (Zavalniuk, 1992). This discipline preceded
the completion of folklore or folk-ethnographic
practice.

During their professional training, future
music teachers undertook folklore and folk-
ethnographic practice, which logically facilitated
their immersion into the folk-song environment and
familiarisation with regional musical culture
specificities. This practice addressed a range of tasks
aimed at the comprehensive development of
professional qualities: specifically, it promotes a
deeper understanding of the historical-theoretical
course in musical folk creativity and specifies
knowledge regarding the socio-historical stages of
global culture; observations determine the selection
of practical skills acquired during training for future
music teaching and their adaptation to live musical
environments; folklore observations highlight new
professional challenges within the national school
system for students and suggest potential solutions,
providing authentic material for pupil education;
field expeditions stimulate interest in research,
where skills for observing, collecting, recording, and
scientifically describing folk-ethnographic
processes are initiated; and finally, it fosters criteria
based on folklore for evaluating the current state of
mass musical creativity and various forms of pop
and rock culture (Zavalniuk, 1992).

The organisation of folklore practice was
characterised by the selection of a territory or
environment featuring active folk-ethnographic
ensembles, talented singers, instrumentalists, local
historians, and local teachers; additionally, it
included reviews of folk-ethnographic groups,
choirs, and creative centres. The primary formats for
conducting the practice included: Stationary:
researching and recording all stages of ritual
preparation and execution, which allows for long-
term observation of developing traditions, rituals,
and songs, as well as the study of local styles and the
repertoire of specific ensembles or individual
singers; Mobile (Route): surveying a specific region
or part thereof, which enables the study of dialectal
(territorial) features of folklore and its individual
elements, singing manners, the mapping of specific
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song types, and territorial  distribution
(Panishkevych, Rusnak, & Filipchuk, 1993).

During educational-pedagogical practice a
critical component of teacher preparation future
music teachers focused on deepening methods of
educational ~ work, instrumental instruction
techniques, extracurricular club management,
individual work with pupils, research activities,
pedagogical observation of the school’s educational
process, teachers' extracurricular work, and
upbringing within the family (Doronyuk &
Batyuzhenko, 1990).

Particular attention should be paid to
research work during this practice, as its specificity
lies in analysing the forms and methods of a
teacher’s educational activity and mastering music
teaching and upbringing methodologies. To achieve
this, the student must study the pupil, the pupil
collective, associations, and groups, while
employing interaction forms such as: interviewing
the class teacher, reviewing their work plan, and
examining student files and medical records;
conducting discussions with subject teachers and
attending their lessons; investigating pupils’
extracurricular activities and hobbies; consulting
with class leaders; assessing pupils' interests and
needs; interviewing parents and observing pupil
behaviour within the family circle; and evaluating
pupils' musical aptitudes.

The core topics that future music teachers
were required to master included: the content of the
"Music" programme for grades 4-6; fundamental
requirements for lesson planning; instructional
methods, tools, and techniques for music lessons;
primary methods for working with pioneer choirs;
organisational methods and choral work with senior
pupils; specificities of conducting brass bands
(instrumental ensembles); the organisation and
management of folk instrument orchestras
(instrumental ensembles); the activities of pioneer
vocal ensembles; the system of vocal ensemble
sessions for senior pupils; pioneer ritual music;
organisational and operational features of folklore
ensembles; familiarisation with Komsomol school
organisation work plans; familiarisation with
student self-government bodies; the system of
pedagogical and administrative management of the
educational process; the class-lesson educational
work of music teachers; familiarisation with the
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primary music lesson types for grades 1-4; the
music-aesthetic education of six-year-olds; music
lessons in grades 1-4; fundamentals of music theory
and practical solfeggio skills; interdisciplinary links
in music lessons; skills in singing canons and
heterophonic  polyphony;  methodology  for
preparing and conducting school lecture-concerts;
didactic materials for studying the basics of musical
notation; the study of organising school field trips to
concerts; specificities of working with changing
voices (vocal mutation) in music lessons;
familiarisation with choreographic club activities;
the system of fine arts club sessions; and concerts by
creative collectives led by student trainees
(Doronyuk & Batyuzhenko, 1990).

Significant shifts occurred in the training
content for future music teachers during the late
1990s and early 2000s, stemming from the rejection
of Soviet imperatives, the prioritisation of valuable
national musical culture experiences, and the
strengthening of an integrative approach to
structuring music disciplines in  secondary
education. Consequently, this trend manifested in
the music and arts curricula for primary, basic
secondary, and senior schools, which was logically
implemented into the professional discipline
programmes for music teacher training. Thus, in
1996, the Ministry of Education of Ukraine
recommended implementing "Music" programmes
and lesson-based methodological guides for general
secondary  schools (Rostovsky, Marchenko,
Khlebnykova, & Bervetsky, 1996). The study of
music aimed to develop pupils' musical culture as a
vital and inseparable component of their spiritual
culture. Accordingly, future teachers were required
to master school curricula structured around the
concept of music education rooted in Ukrainian
national  culture.  Primarily, this involved
recognising the leading role of musical folklore in
children's music-aesthetic education, addressing
folk music through the lens of its vital links to the
spiritual, material, and practical human world;
considering Ukrainian musical folklore in dialectical
unity with the folklore of other nations; and
revealing the aesthetic content of folk music by
helping pupils grasp the essence and features of
musical art (pp. 3-4). The programme authors drew
upon the experience of folk pedagogy, rituals, and
music-making traditions, alongside the ideas of
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Ukrainian composers and educators regarding
folklore's role in children's music education (P.
Kozytskyi, F. Kolessa, M. Leontovych, L.
Revutskyi, Ya. Stepovyi, K. Stetsenko), the music-
creative development of pupils through movement
games, dance, and singing (V. Verkhovynets), and
the development of musical hearing by combining
motor skills with metrorhythmic and pitch exercises
(S. Ludkevych). The specificities of these
programmes included: a foundation in three primary
music types (song, dance, and march); a thematic
structure based on the fundamental laws and
functions of musical art; the disclosure of various
musical facets; the requirement that every work be
artistic and engaging; the establishment of a choir in
every grade; the performance of music-rhythmic
movements and the development of vocal-choral
skills based on the perception of artistic and
figurative musical material; the mastery of
elementary musical instruments by pupils;
instruction in playing the recorder (sopilka); the
dominance of engaging art within the lesson; and the
implementation of music theory elements to foster
musical literacy.

Furthermore, new curricula were developed
for the "Music" discipline for pupils in grades 5-8,
the content of which was structured around musical
folklore samples and the ideas and heritage of
Ukrainian musicians and educators. The curriculum
content remains subordinate to the goal of
developing the musical culture of young people
within the context of implementing the national
culture-based music education concept. According
to the authors, "all forms of musical activities with
pupils should facilitate their spiritual development,
world perception, worldview formation, and moral
education” (Marchenko, Rostovsky, &
Khlebnykova, 2001, p. 10).

In 2000, the Ministry of Education and
Science of Ukraine approved supplemented
programmes and lesson-based methodological
guides for the "Music" discipline in general schools
— for pupils in grades 1-4 (Rostovsky, Marchenko,
Khlebnykova, & Bervetsky, 2000a) and grades 5-8
(Rostovsky,  Marchenko,  Khlebnykova, &
Bervetsky, 2000b). The primary school programmes
specifically continued the ideas established in
previous curricula; however, they recommended
dedicating more attention to emotional and active
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music perception during all forms of musical
engagement, noting that "all forms of musical
activities with pupils should facilitate their spiritual
development, world perception, worldview
formation, and the education of youth" (Rostovsky,
Marchenko, Khlebnykova, & Bervetsky, 2000a).
The structuring of the music curriculum for grades
5-8 relied on Ukrainian folk-song heritage and the
repertoire of Ukrainian musicians, composers, and
educators; it also involved processing various genres
of folklore texts, folk-song works, and fragments of
original  musical compositions  (Rostovsky,
Marchenko, Khlebnykova, & Bervetsky, 2000b).
Secondary school pupils investigate the Ukrainian
musical tradition while considering the global
context of musical culture development.

At the beginning of the 2000s, integrated
course programmes were designed to deepen the
interdisciplinary links between music and other art
forms. For instance, the content of the integrated
course "Ukrainian Literature and Music" for pupils
in grades 10-11 proposed studying "musical pages"
within the creativity and lives of Ukrainian writers
active in the second half of the 19th and 20th
centuries (Fedorovych, 2001). Pupils are expected to
master the experiences of these literary masters’
fascination with music, including their music-
making, composition, and creation of literary songs
(e.g., B.-1. Antonych, M. Voronyi, O. Kobylianska,
M. Kotsiubynskyi, M. Kropyvnytskyi, Lesya
Ukrainka, 1. Franko, A. Malyshko).

Significant resources include teaching and
methodological publications outlining trends and
prospects for regional music education (Vyshpinska,
2011), the history of Ukrainian music education
(Guralnyk, 2015), theoretical and practical issues of
arts education within 1990s Ukrainian culture
(Volkov, 2006), historical experiences of
Bukovynian music regional studies (Zalutskyi,
2005; 2012), the history of Bukovynian musical
culture and education (Kushnirenko, Zalutskyi, &
Vyshpinska, 2011), and pedagogical biography
(Rozman, 2020).

These manuals reveal the genesis,
developmental specificities, and personology of
regional music and music-pedagogical education.
Specifically, 1. Yaroshenko (2015), in exploring the
development of music regional studies in Western
Ukraine during the 19th—20th centuries, emphasized
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the significance of A. Kushnirenko’s music-
educational activities "as the artistic director of the
Merited Bukovynian Song and Dance Ensemble in
the revival, further development, and preservation of
the region’s singing and choral traditions."
According to the researcher, "he placed amateur
performance on a professional footing by gradually
increasing repertoire complexity.” Promoting
Ukrainian song and the authentic ritual culture of
Bukovynians, A. Kushnirenko includes works by
Ukrainian classics, thereby enriching the collective's
performance palette. He also addresses works by
contemporary  Bukovynian ~ composers  and
investigates and revives the spiritual heritage of
those undeservedly forgotten — namely, S.
Vorobkevych (Yaroshenko, 2015). The study
outlines A. Kushnirenko's significant contribution to
the establishment of modern music-pedagogical
education in Bukovyna, as he founded the first
music department within a classical university — at
Yuriy Fedkovych Chernivtsi National University.
The textbook "History of Musical Culture
and Education of Bukovyna," intended for higher
education learners, warrants particular research
attention (Kushnirenko, Zalutskyi, & Vyshpinska,
2011); it synthesises retrospective music education
experience  within a historical  discourse,
emphasizing the personology of regional music and
music-pedagogical education. Music educators
reveal the specificities of the pre-Austrian period
and the development of Bukovynian musical culture
during the Austro-Hungarian Empire era (early
music teachers, activities of music unions and
societies — primarily the Society for the Cultivation
of Musical Art in Bukovyna — and artistic figures),
while dedicating considerable attention to the
problem of folklorism in the works of musicians and
writers, as well as the activities of music societies in
Bukovyna and their proponents in popularising
national musical art. Crucial content within the
manual includes outlining the significance for the
progress of Bukovynian musical culture and
education of the M. Lysenko Music School, the
Chernivtsi  Conservatory, music schools in
Chernivtsi, the music department of the pedagogical
college at Yuriy Fedkovych Chernivtsi National
University, the S. Vorobkevych Chernivtsi College
of Arts, and the university's music department.
Notably, Ya. Vyshpinska authored manuals aimed at
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the in-depth study by future music teachers of the
history of music education in Bukovyna (2011),
professional entry, and mastering the art of
pedagogical action upon pupils (2011).

These educational publications reveal the
retrospective and contemporary development of
music regional studies in Bukovyna, enabling the
presentation of the interdisciplinary context of
Bukovynian musical culture as a unique national
asset, highlighting the personology of regional
music education, and showcasing the achievements
of Bukovynian artists in composition and
performance, alongside the interpretation of creative
heritage based on folk foundations. Notably, music
educator O. Zalutskyi presented such unique
experiences within the educational publications
"Music Regional Studies of Bukovyna" (Zalutskyi,
2005) and "Music Criticism in Bukovyna"
(Zalutskyi, 2012), among others. Furthermore,
educator Yu. Gina (2009) prepared the anthology
"Music Regional Studies of Bukovyna," presenting
valuable experiences of Bukovynian musicians in
mastering regional study material through
performance and compositional activities.

Within the context of research inquiry, the
teaching and methodological publications by music
educators at Yuriy Fedkovych Chernivtsi National
University facilitate the synthesis of constructive
experiences in structuring the training content for
future music teachers, while characterising the
forms, methods, and resources of music-pedagogical
education. Important publications include manuals
for the disciplines "Main Musical Instrument
(Piano)" (Lisovyi, Melnychuk, & Boychuk, 2007);
"Psychology of Musical Art" (Boychuk, 2012),
"Pedagogical Practice in Music" (Bodnaruk, 2012),
"Analysis of Musical Works" (Kapliienko-Iliuk,
2016), "History of World Music" (Kapliienko-Iliuk,
2015a), "Folk Musical Creativity" (Kapliienko-
lliuk, 2012), "Polyphony" (Kapliienko-Iliuk,
2015b), and "Music Theory" (Sofroniy, 2013),
among others.

Research into the development of music-
pedagogical education in Bukovyna highlights a
significant resource that allows for characterising
the specificities of music teacher training content in
the region — compiled collections of works and
repertoire books. Specifically, these publications
facilitate the outlining of the foundations for the
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professional development of music educators, the
formation of their musical taste and professional
value orientations, the development of national
consciousness, and pedagogical mastery. Notable
publications include "The Bukovynian Lark: A
Collection of Original Songs" (1997), "Bukovynian
Gems: Vocal Works by Bukovynian Composers"
(1990), "Practical Course for Teaching Singing in
Ukrainian Secondary Schools (from the pedagogical
heritage of M. Leontovych)" (1989), "Rodospeev:
Ukrainian Folk Songs Recorded in Bukovyna"
(1991), and "Unaccompanied Choral Works™ by S.
Vorobkevych (1996, 2003), among others.
Repertoire collections were also compiled by
educators from the Music Department of Yuriy
Fedkovych Chernivtsi National University: A.
Kushnirenko ("To Thee | Sing, Ukraine: An
Author’s Collection (choral works, vocal ensembles,
solos)" (2009)), Yu. Gina ("Selected Works for
Violin Ensemble and Solo Performance” (2003)),
and I. Derda ("Twelve Months: A Vocal Cycle for
Primary School Age (from the author's series
'‘Bukovynian Bouquet')" (2005), "By the Sign of the
Time: A Vocal Cycle on Poems by Tamara
Severnyuk™ (2008)), among others.

Conclusions. Music-pedagogical education
in Bukovyna during the 1980s—2000s developed as
a unique component of arts education, which
integrated state educational requirements with
regional artistic traditions and the nationally
oriented training content for future music teachers.
Teaching and methodological resources (discipline
programmes, methodological recommendations,
manuals, and repertoire and anthology publications)

played a pivotal role in developing the professional,
performance, and pedagogical competencies of
future music teachers, ensuring the unity of
theoretical, practical, and performance training. The
analysis of professional discipline content
demonstrated the priority of music's educational
potential, focusing on the development of pupils'
musical culture, moral-aesthetic values, and creative
abilities, as well as the cultivation of the music
teacher’s pedagogical mastery. It is established that
a significant feature of future music teacher training
in Bukovyna was the systematic integration of
regional music-regional study material, folklore
heritage, and the repertoire of Bukovynian
composers and performers, which promoted the
consolidation of learners' national identity and
professional self-awareness. It was found that
folklore, folk-ethnographic, and educational-
pedagogical practices served as vital factors in the
professional development of future music teachers,
ensuring the integration of theoretical knowledge
with the actual socio-cultural environment and
school-based pedagogical activity.
Transformational processes in the content of music-
pedagogical education during the late 1990s and
early 2000s were identified, driven by the
overcoming of Soviet-era ideological constraints,
the strengthening of the national-cultural
component, interdisciplinary integration, and an
orientation toward the concept of music education
based on Ukrainian national culture.

Future  research  prospects lie in
substantiating the periodisation of music-
pedagogical education development in Bukovyna.
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Pedepar:

AxmyanvHicms: TpobleMa PO3BUTKY MY3HYHO-TIEAaroriqHOI OCBITH y perioHax YKpaiHH YMOMIJIHBIIOE
aKTyali3alilo [IHHUX MPaKTHK MiATOTOBKH MaiOYTHIX YYHTENiB MY3UYHOTO MUCTEITBA, YTBEPPKEHHUX B iCTOPHYHIN
PETPOCIIEKTHBI, 31T AOCIIXKEHHS TATJIOCTI 1 CTAIOCTI OCBITHIX Ta MUCTEIBKUX TPAJUIIii; caMe TOMY KOHCTPYKTHBHI
HaaOaHHS My3WdHO-TieHaroriqHoi ocBith bykoBuan y 1980 — 2000-x pokax moTpeOyrOTh 0COOIHMBOI JOCHTITHUIBKOT
yBard, 3Ba)kKatoul Ha COLIANBHO-TIOJITHYHUN KOHTEKCT ii MOCTYITy, BHECOK BHKJIAQJAdiB y MIATOTOBKY MHCTELBKUX
KaJpiB ISl YKpaiHCBKOI MY3UYHOT KYJIBTYpH 1 OCBITH.

Mema cmammi: cxapakTepu3yBaTH 3MICTOBHH KOHTEHT OCHOBHHX IUCIUIUTIH y MiATOTOBII MaiOyTHIX
YUHTENIB My3W9HOTO MucTenTBa Ha bykoBuHi y 1980-2000-x pp.; mpoaHaizyBaTH HaBYAIIbHO-METOJIWYHI PECYpCH
MY3HYHO-TIEJIATOTIYHOT OCBITH 3 YpaXyBaHHSIM TPaJulliid MiATOTOBKH BUUTEINiB-MY3UKaHTIB Y OyKOBUHCBKOMY Kpai.

Memoou docnioxcenns: icmopuxo-nedazoeiyHull anaiiz — 3aJ1s1 BUBUEHHS 0COOIMBOCTEN 3MICTY IMiArOTOBKH
MalOyTHIX YYHTETIB MY3WYHOTO MHCTEITBA y 3aKjianax OCBITH ByKOBHHM B OOpaHHWX XpPOHOJIOTIYHHX MeEXKax;
KOHMEeHm-aHaniz — y Tpoleci CTyIIIOBaHHS HaBYaJbHO-METOJUYHHX MaTepialliB, pecypciB MiATOTOBKH BUYHMTENIB-
MY3HKaHTIB, y3arajJbHEHHs iX MPOOIeMaTHKH.

Pe3zynomamu: BCTaHOBIIGHO, IO IMiITOTOBKA MaWOYTHIX yYNUTEINIB My3UYHOTO MUCTENTBa HAa bykoBuHi y 1980—
2000-x poxkax 3filicHIOBanacs Ha OCHOBI TOEIHAHHS 3arajlbHOJIEPKABHUX OCBITHIX BUMOI 13 pPErioHaJbHUMH
TPaJUIiIMA MY3UYHOI KYJBTYpPH Ta MEIAroriku, Mo 3a0e3neyyBajo TAMIICTh 1 CTAOUIbHICTh MY3HUYHO-TICAArOriYHOT
OCBITH B Kpai; BHSBIIEHO, IO 3MICT ()aXx0BO1 MirOTOBKH MaiOyTHIX YYUTENIB MY3UKH OYB CTPYKTYpPOBaHWI HAaBKOJIO
CHCTEMH AUCLUILUIIH My3HYHO-TEOPETUYHOr0, BAKOHABCHKOT'0, METOAWYHOTO Ta KYJIbTYPOJIOTIYHOI0 CHPSIMYBaHHS, SIKi
B CYKYNHOCTI (opMyBaJii NpodeciiiHy KOMIIETCHTHICTh YYHMTEIS-My3WKaHTa SK IeJarora, BUKOHABLS M HOCIS
HAI[lOHAIBHOT KYyJIBTYpH; 3’5ICOBAHO, IO HABYAIBHO-METOAMYHI pecypcH (HaBUANbHI NpPOTpaMH, METOAMYHI
peKoMeHallii, ToCiOHUKH, penepTyapHi Ta XpeCTOMATIiHI BUIaHHS ) BiJirpaBaliv MPOBiIHY POJIb ¥ 3a0e3Me4eHH] IKOCTI
npodeciiiHoi MATOTOBKH, CIPHSIN (POPMYBaHHIO My3MYHOTO MHCJICHHS, BUKOHaBChKOI MalCTEpPHOCTI, MeAaroriaHoi
peduiekcii Ta TBOpUOI caMopeaizallii MaHOyTHIX yYHUTEIIB My3UYHOTO MHCTEITBA; JIOBEICHO, 110 OCOOIMBE MICIIE B
cucTeMi IMIArOTOBKHM 3aliMalld TUCLUUIUIIHM W NPaKTHKH, ITOB’S3aHI 3 MY3WYHOIO HapOIHOIO TBOPYICTIO, MY3UYHUM
Kpa€e3HABCTBOM 1 (OJBKIOPHO-ETHOTpadiYHUMH CTYIiSIMH, SKi 3a0e3meduyBalii TIMOOKE 3aHYpPEHHS CTYNEHTIB Yy
perioHaNbHUH KYJIBTYPHUIH KOHTEKCT, (GOpMyBaji Hal[lOHAILHY CAaMOCBIJIOMICTh 1 I[IHHICHI OpPiEHTHPH MpodeciiHol
TSUTBHOCTI; BUSBIEHO, 10 HampukiHIi 1990-x — Ha movatky 2000-X pOKiB y 3MIiCTI My3WYHO-TIEJATOTIYHOI OCBITH
BykoBunu BinOynucs cyTTeBi 3MiHM, MOB’S3aHi 3 MOJOJAHHSAM iAEONOTIYHUX OOMEXKEHb PAASHCHKOrO MEpiony,
MOCWJICHHSIM ~ HAI[IOHAJTFHO-KYJIBTYPHOTO KOMITOHEHTa, AaKTyalli3alliel0 YKpaiHChKOI MY3WYHOI CHAAIIMHA Ta
BITPOBKEHHSIM 1HTETPATHBHUX 1 MIXKIMCIMIDTIHAPHUX MTiXO0/IIB; y3aralbHEHO, O JOCBI YKIaJaHHS i BHKOPHCTAHHS
HaBYAIbHO-METOANYHHUX BUAAHb BHKJIQAadaMU-MY3MKAaHTaMHW BYKOBMHM CTaHOBMTH LIHHMH OCBITHIH pecypc, SIKHH
MOJKe OyTH BUKOPUCTAHUHN y CyYaCHI CHCTEMI MiArOTOBKH MaiOyTHIX YUUTEIIiB My3UYHOT'O MUCTEITBA J1J1s1 OHOBJICHHS
3MicTy ()aXxOBHX JTUCIUILTIH 1 30€peKeHHs peTiOHaIbHUX OCBITHIX TPaJIUIIii.

Bucnosku: mysuuno-nenaroriuna ocsita Ha bykoBuni y 1980-2000-x pokax po3BuBasiacsi K YyHiKaJbHa
CKJIaJIOBa MHCTELBKOI OCBITH, B SIKi MOEIHYBAIMCS JIEpXaBHI OCBITHI BUMOTH 3 PEriOHAJBHUMU MHCTEIBKHMHU
TPaJUIISIMA Ta HAIIOHAJHHO 30PIEHTOBAHWUM 3MICTOM TMIATOTOBKM MaHOyTHIX YYHUTENiB MY3WYHOTO MHUCTEIITBA,;
HaBYAJIbHO-METOAWYHI PECYpPCH BifirpaBalyd KIIOUOBY pojib y (opMyBaHHI mpodeciiHUX, BHKOHABCHKHUX 1
MEeIaroriyHUX KOMIETEHTHOCTEH MalOyTHIX YUMTENiB MY3HKH, 3a0e3Meuyoun €IHICTh TEOPETUYHOI, IPAKTUYHOI Ta
BHKOHABCBHKOT IiITOTOBKHU; aHAaJi3 3MICTY ()aXOBHX JUCIHMILTIH 3aCBiJYMB IPIOPUTET BUXOBHOT'O IMOTEHITIATy My3HYHOT'O
MUCTEITBA, OPIEHTAIIF0 HA PO3BUTOK MY3UYHOI KYJIBTYpH OCOOMCTOCTI, MOPAILHO-ECTETHYHHX I[IHHOCTEH, TBOPUUX
30i10HOCTEH Y4HIB, a TAaKOX Ha (popMyBaHH: MeJaroridyHoi MaliCTePHOCTI BUUTEISI-MY3HKaHTa; T0BEJICHO, 1[0 BaXKJINBOIO
0COOJIMBICTIO MIATOTOBKM MaiOYTHIX YYHMTENiB MY3MYHOIO MHUCTENTBa Ha BykoBuHI OyJO cHCTEMHE 3aly4eHHS
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PETIOHAILHOTO  MY3WYHO-KPAa€3HABYOrO  MaTepiany, (ONBKIOpHOI CHAAUIMHH, penepryapy OYKOBHHCHKUX
KOMITO3UTOPIB 1 BUKOHABIIIB, 1[0 CIIPHUSJIO YTBEPIKEHHIO HAIIOHAIBHOT 1ICHTHYHOCTI Ta MPo¢eCiiiHOT caMOCBIIOMOCTI
3m00yBaviB OCBITH; TpaHC(OpPMAIliifiHI TpoIecH y 3MICTI My3WYHO-TIENArorigHoi ocBith HampukiHmi 1990-x — Ha
mouatky 2000-X pokiB, 3yMOBJICHI MOOJAHHSM 1ICOJIOTIYHMX OOMEXKCHb PAJSHCHKOTO MEpiojy, MOCHICHHIM
HaI[IOHAJIbHO-KYJIbTYPHOTO KOMITOHEHTA, MDKIUCIMIDTIHAPHOI 1HTErpaIlii Ta Opi€HTAIi€I0 Ha KOHIEMIII My3HYHOTO
BUXOBaHHS Ha OCHOBI YKPaiHCHKOI HAI[IOHATBHOI KyJIbTypH.

KarouoBi cioBa: mysuuno-nedazoziuna oceima, 3smicm ni02omoeKu, Maubymui euumeni MY3UdHO20
mucmeymsa, bykosuna, nasuanbro-memoouyHi pecypcu.
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