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Abstract

Relevance The contemporary educational landscape operates within a "traumatic epidemic™ precipitated by
warfare, migration crises, and global social turbulence. Traditional pedagogical methodologies are losing efficacy due
to the widespread psychological impact on learners, necessitating a transformation of the educator’s role from a mere
transmitter of knowledge into a "resource leader.” The demand for professionals capable of supporting learners through
crisis experiences underscores the need for a scientific substantiation of the trauma-focused approach as a nascent
philosophy for higher education.

Aim. This study aims to theoretically substantiate and elucidate the essence of the trauma-focused approach in
teacher education, develop a three-level implementation model, and delineate the methodological foundations for its
integration into the higher education process.

Methods. The research employs an analysis of scientific literature in the fields of trauma neuropsychology and
humanistic pedagogy; a reflexive analysis of the author’s managerial experience at the Ukrainian Free University; a
modeling method to design the professional training structure; and theoretical synthesis to formulate the "guild training"
methodology and transgenerational continuity.

Results. The study elucidates the substance of the trauma-focused approach, which prioritizes psychological
safety and the concept of "vector competence." It identifies several foundational principles for training, including "Love
and Boundaries,” horizontal communication ("I'm OK — You’re OK"), the prevention of retraumatisation, and
fundamentality. The analysis substantiates a three-level implementation model comprising a foundation (axiology and
ethics), a process (the "Love and Boundaries" model), and an existential dimension (the cultivation of self-efficacy and
a life-affirming outlook). Furthermore, the paper delineates an implementation methodology that incorporates stages of
decompression, the delegation of responsibility, the construction of a transgenerational bridge, and existential reflection.
Finally, the results demonstrate that while artificial intelligence serves as an auxiliary tool, it cannot replicate the
"containment" effect or the depth of authentic human relationships.

Conclusions. The trauma-focused approach enables the preparation of professionals capable of transforming
traumatic experiences into post-traumatic growth. The proposed model facilitates the development of competitive
educators who integrate technological literacy with profound empathy and ethical responsibility. Ultimately,
implementing this methodology in Ukraine establishes the prerequisites for formulating new global standards in
humanistic and resilient pedagogy.

Keywords: trauma-focused approach, educator, resource leader, post-traumatic growth, model, self-efficacy.

Introduction. The contemporary new reality in which the educator ceases to be a mere

architecture of global education is undergoing a
profound transformation, precipitated not only by
digitalisation and technological leaps but also by an
unprecedented surge in psychotraumatic factors.
Warfare, social instability, and global crises shape a
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transmitter of knowledge. Within vocational and
higher education institutions, there is an urgent
demand for specialists capable of operating under
conditions of "high psychological tension." This
necessitates the implementation of a trauma-focused
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approach that integrates psychological
advancements into pedagogical practice, thereby
creating a safe and supportive educational
environment.

Traditional teacher education models often
focus on didactic methods, frequently ignoring the
emotional state of both the lecturer and the student.
However, the disconnect between psychology and
pedagogy leads to the emergence of “pseudo-
competence” — a situation where the specialist
possesses the toolkit but lacks the internal resource
for an ethical and empathetic relationship with the
world. The problem lies in the absence of systemic
methodologies that would allow the educator to
combine "Love and Boundaries” (educational
limits) when working with traumatised communities
while maintaining their own professional resilience.

Developing a trauma-focused approach is
directly linked to the strategic tasks of modernising
vocational education in Ukraine. This includes:
fostering resource leadership; ensuring
psychological support within the educational
process; and preparing future specialists for work in
post-war recovery conditions.

The experience of the Ukrainian Free
University (Munich) (hereafter: UFU), which
combines European democratic traditions with a deep
understanding of the Ukrainian socio-cultural
context, offers a unique model of "resource
leadership™ where professional training is grounded
in the principles of tolerance for the "otherness of the
other" and a democratic relationship with the world.

Sources. A qualitative analysis of
contemporary scientific literature indicates that
preparing educators for work amidst global
challenges requires a fundamental revision of
environmental and substantive factors of learning.
The author's concept is based on the integration of
several key scientific directions. One of these is the
ecological approach to the educational environment
(Priestley et al., 2015), according to which
pedagogical efficacy is determined not only by the
educator's individual qualities but by the "ecology"
of the environment — a dynamic set of structural and
cultural resources. In the context of the Ukrainian
Free University (UFU) experience, this allows for
treating the university as an ecosystem where a
democratic relationship with the world serves as a
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resource for overcoming professional burnout and
pseudo-competence.

Trauma-focused  educational  strategies
(Trauma-Informed Practices) constitute an essential
theoretical foundation for this study. Certain works
(Brunzell et al., 2016; Carello, & Butler, 2015)
emphasize that in crisis conditions, traditional
didactics must be reinforced by emotional regulation
strategies. Substantiating the need for "learning to be
happy" as a cognitive skill correlates with the idea of
the inextricable link between psychology and
pedagogy. This aspect is further deepened through
the study of professional resilience and the prevention
of secondary traumatisation of the educator (Crosby,
2015; Overstreet & Chafouleas, 2016).

H. Romanova (2025b) systematically
analysed the educational design of UFU pedagogical
studies, proving the significance of the university's
experience for the development of Ukrainian
pedagogy amidst European integration and
multiculturalism. In turn, another article by the same
author, dedicated to teacher agency, focuses on the
preparation of self-efficacious educators capable of
career counselling and psycho-pedagogical support
under wartime conditions.

Issues of ethical responsibility and the
humanistic values of the educator are examined
through the lens of the "pedagogy of care"
(Noddings, 2013) and the theory of social-emotional
learning (Zins et al., 2004). Utilising
interdisciplinary approaches to trauma-focused
pedagogy (Stephens, 2016) allows for expanding the
educator's toolkit beyond classical methodology.
Despite this thorough foundation, questions remain
regarding the direct integration of trauma-focused
approaches into the methodology of teaching
specialized disciplines within the system of higher
pedagogical education. The problem of maintaining
"live" ethical contact amidst digital transformation
and the mechanism for transforming collective
trauma into a resource for professional growth still
requires resolution.

Aim. The aim of this article is to
theoretically substantiate and elucidate the
conceptual foundations of the trauma-focused
approach in teacher education based on the
experience of the Ukrainian Free University; it also
analyzes the interconnection between professional
competence, ethical responsibility, and the
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educator's  "resourcefulness"  amidst
transformations.

Methods. The study utilizes the following
methods: examining scientific sources, policy, and
educational-methodological documents of the
Ukrainian Free University, as well as professional
publications in trauma-focused psychology and
vocational pedagogy — to theoretically substantiate
the "resource leadership™ concept and identify the
state of professional competence in crisis conditions.
Reflexive analysis and interpretation of the author's
university management, teaching, and
psychotherapeutic practice — to conceptualise the
models of "democratic relationship™ and "Love and
Boundaries" within the educational process.
Theoretical analysis, synthesis, and generalization —
to determine the key characteristics of UFU
pedagogical studies and formulate conclusions
regarding the implementation of trauma-focused
approaches into the vocational education system of
Ukraine.

Results and Discussion. The contemporary
educational landscape in Ukraine and globally exists
in a state of "traumatic epidemic.” As the eminent
surgeon M. Pirogov once noted, war is not only a
physical injury but also a massive psychological
affliction affecting all layers of the population.
Under these conditions, teacher education is
transformed: the educator ceases to be a mere
transmitter of knowledge and becomes a "resource
leader" capable of supporting learners through the
experiences of crisis, migration, and loss. A trauma-
focused approach in higher education is a response
to the challenges of our time, where the synergy
between psychology and pedagogy becomes the
foundation for national survival and development.

The essence of the trauma-focused approach
in education lies in recognizing the priority of
psychological safety and emotional resilience as a
prerequisite for any cognitive process. We view
trauma not as a clinical pathology but as an extreme
life experience requiring integration into the holistic
structure of the personality. The approach is
grounded in the concept of "vector competence,”
where pedagogical mastery is inseparable from deep
psychological knowledge. This enables the
specialist to differentiate between a state of
"traumatic regression” — when an individual, under
the influence of destructive events, returns to archaic

global
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defense mechanisms and a sense of helplessness
regarding mortality (YYalom, 1980) — and a state of
"post-traumatic growth." The latter concept proves
that, with appropriate support, overcoming a crisis
can make an individual qualitatively stronger,
expanding their range of values and resources
(Tedeschi, & Calhoun, 2004).

The trauma-focused approach is based on
modern neurobiological data regarding brain
neuroplasticity, which allows the nervous system to
recover even after severe experiences (Doidge,
2007). However, trauma creates specific
"disruptions” in the cognitive perception of the
world. When working under martial law, the
educator must realize they are interacting with
"people in the fire," whose experiences often exceed
their internal resources. In this context, the essence
of the approach shifts from classical didactics to the
ethics of responsibility and containment (Bion,
1962). The educator's authority over the audience
must be balanced by a readiness to accept and
process students' anxiety, creating a "secure base"
(Bowlby, 1988) that restores faith in the safety of the
world.

Implementing the trauma-focused approach
in teacher education is grounded in several
foundational principles that ensure the integrity of
the educational process in crisis conditions.
Primarily, the "Love and Boundaries" principle
involves a  harmonious  combination  of
unconditional support for the learner with clear
boundaries of responsibility, where the Boundary is
viewed not as a tool for personal suppression but as
a necessary guarantor of social and psychological
safety. An essential component is the principle of a
democratic horizontal relationship, which entails
moving away from rigid vertical hierarchies in
favour of a humanistic "I'm OK — You’re OK"
position, stimulating tolerance for the "otherness of
the other” and a deep respect for each individual's
right to their identity.

Special attention is required for the principle
of preventing retraumatisation, which demands a
deep understanding of contextual sensitivity from
the educator and an awareness that phrases common
in peacetime can become painful triggers for a child
or student with experience of loss (for example, the
innocuous peacetime phrase "ask your father" may
trigger a child who has lost family members).
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This system concludes with the principle of
fundamentality, aimed at building innovative
teaching methods upon a solid humanitarian
foundation of morality, ethics, and tradition, which
serves as a reliable safeguard against the formation
of "pseudo-competence” in future specialists.

The model for implementing the trauma-
focused approach in teacher education is structured
as a three-level system:

1. The Fundamental Level — internalising
ethical norms and “traditional” pedagogy (basic
concepts of good, evil, and responsibility).

2. The Processual Level — implementing the
"Love and Boundaries” model through horizontal
communication.

3. The Existential Level — cultivating self-
efficacy as the ability to be happy despite
circumstances ("It is never too late to have a happy
childhood").

The model constitutes a holistic architecture,
where each subsequent stage is logically built upon the
strength of the previous one. The first and foundational
stage of this system is the fundamental level,
responsible for forming the individual's axiological
basis. In times of global social fractures, when trauma
disrupts usual semantic connections, education must
return to the study of fundamental ethical categories.
This involves internalising basic concepts of good,
evil, and personal responsibility. This is the
"humanitarian concrete" that prevents a specialist from
turning into a mere function or falling victim to
pseudo-competence. At this level, we appeal to
traditional pedagogy as a resource for stability, where
the educator acts as a bearer of enduring values that
help the student regain a sense of predictability and
moral support in a destructive world.

The second level of the model is defined as
processual and focuses on the methodology of live
interaction. Its core is the "Love and Boundaries"
formula, realized through horizontal communication.
Love in this context is interpreted as creating a secure
base and a psychological container for the student's
anxiety (Bion, 1962). The educator demonstrates
unconditional respect for the experience of the other,
providing emotional acceptance according to J.
Bowlby’s (1988) methodology, without which no
intellectual activity is possible following experienced
stress. Meanwhile, the Boundary serves as a tool for
structuring and delegating responsibility. It creates a
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safe perimeter with clear rules and requirements that
prevent the chaos of permissiveness. This approach is
based on an egalitarian relationship where the
pedagogue recognizes the student's autonomy,
avoiding vertical pressure or superiority, which is
critical for preventing retraumatisation within the
educational process.

The final and most strategic level is the
existential level, the goal of which is to foster the
specialist's self-efficacy. This is the individual's ability
to be autonomous and find resources for a fulfilling life
despite any external circumstances. At this stage, we
teach students strategies for transitioning from passive
survival to active creation of their own destiny, which
correlates with R. Tedeschi and L. Calhoun’s (2004)
theory of post-traumatic growth. Central here is the
idea that the past should not dominate the future,
following the principles of 1. Yalom’s (1980)
existential therapy. The concept of happiness as a
conscious choice and the assertion that it is never too
late to have a happy childhood encourage the adult to
independently address their deficits and reframe
traumatic experiences. Thus, the model concludes with
the preparation of a resource leader who not only
possesses professional knowledge but also radiates
internal harmony and resilience, becoming a living
example of successful trauma integration for their
future students.

The  methodological  foundations  for
implementing the trauma-focused approach in
practical teacher training involve a comprehensive
transformation of the content, methods, and
organisational forms of learning. The content of
professional training is revised in favour of deep
interdisciplinarity, allowing for the combination of
psychotherapeutic  techniques with pedagogical
practice. A prime example is the integration of special
courses on psychological assistance for PTSD into the
curricula not only for psychologists but also for future
educators and managers. This ensures the substantive
enrichment of education with knowledge of micro-
motor skills, developmental psychology, and the laws
of social interaction, which serve as a foundation for
overcoming stress in professional activities.

The methodological system is based on
reflexive practice and the methodology of guild
training. In this format, experience is transferred from
master to student not through abstract theory, but
through the direct resolution of professional cases and
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joint volunteer activity. Training forms here depart
from rigidly determined academic groups in favour of
the Western model of free elective choice. This
approach stimulates the development of soft skills and
networking, where socio-pedagogical volunteering
becomes the key form of learning. Participation in real
initiatives, such as the "Grunt" refugee support project
(Ukrainian Free University, 2023), allows students to
instantly convert theoretical knowledge into an
effective tool for assistance.

The technological component of the trauma-
focused approach involves a critical assessment of
innovations, particularly artificial intelligence. Al is
viewed as an effective auxiliary tool for knowledge
algorithmisation; however, emphasis is placed on its
inability to replace the warm human relationship that
is critical in trauma work. Methodologically, this is
realized by creating safe zones within the educational
process, where future educators have the opportunity
to process their own traumatic experiences within the
university's therapeutic environment before beginning
professional work with others.

The direct methodology for introducing this
approach into higher education involves a phased
transformation of professional consciousness. At the
decompression and initiation stage, the recognition of
one's own vulnerability and the path of self-healing
through regular supervision take place. The next stage
— the delegation of responsibility — rejects the concept
of over-protection inherent in pseudo-competent
education and implements an initiation methodology
by assigning students real, complex tasks requiring
volitional effort.

An important methodological element is the
construction of a transgenerational bridge, which
involves engaging the experience of master craftsmen
with many years of tenure. This creates a sense of
institutional continuity and safety, based on the
principle of the educational institution's historical
duration and resilience. The methodology concludes
with the stage of existential reflection, during which
students form their own resource package — an
individual system of resilience strategies that ensures
their competitiveness and ability to function
effectively amidst global challenges.

Consequently, the trauma-focused approach
in teacher education represents a new philosophy of
education. It is based on the understanding that the
teacher's "authority" is a tool of salvation only when
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it is combined with "responsibility." The graduate of
such a system is a resource leader who understands
that the new is often the well-renewed old, and that
true competence is forged by the ability to remain
human in superhuman circumstances. Implementing
this model allows Ukraine not only to survive in
crisis conditions but also to set new global standards
for humanistic and resilient pedagogy.

Conclusions. Under the conditions of the
modern "traumatic epidemic,” the trauma-focused
approach emerges not merely as a collection of
psychological methods but as a holistic philosophy for
the transformation of higher pedagogical education.
The essence of this approach lies in changing the
fundamental role of the educator, who transforms from
a transmitter of knowledge into a resource leader
capable of ensuring psychological safety and
emotional resilience as a mandatory prerequisite for
any cognitive process. At the core of this vision lies the
concept of vector competence, where trauma is viewed
not as a clinical pathology but as an extreme life
experience, the integration of which through
professional containment and brain neuroplasticity
allows for the achievement of post-traumatic growth.

The efficacy of implementing this approach
is grounded in principles that define the ethical and
professional contours of the educator's activity.
Crucial here is the "Love and Boundaries" principle,
where unconditional support for the student is
combined with clear boundaries of responsibility,
creating a secure base for development. This is
supplemented by the principle of a democratic
horizontal relationship based on the "I'm OK —
You’re OK" model, the prevention of
retraumatisation through sensitivity to triggers, and
the principle of fundamentality. The latter involves
building innovations upon a solid humanitarian
foundation of ethics and tradition, which acts as the
primary safeguard against pseudo-competence and
allows for combining technological literacy,
including the use of artificial intelligence, with
authentic humanity.

The aforementioned principles are embodied
in a three-level model for implementing the trauma-
focused approach, which constitutes a holistic
architecture for professional training. The model's
fundamental level ensures the formation of an
axiological basis through the internalisation of
ethical norms; the processual level is responsible for
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the methodology of live interaction and secure
relationships; and the existential level is aimed at
fostering self-efficacy and the ability to be happy
despite external circumstances. Each stage of this
model logically reinforces the next, transforming the
educational process into a space for restoring agency
and life-affirmation.

The methodological foundations  for
implementing this model in practice involve deep
interdisciplinarity of content, the introduction of
reflexive guild training practices, and the
development of socio-pedagogical volunteering.
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Pedepar:

Axmyanvnicms. CydacHHI OCBITHIH NpocTip (QYHKIIOHYE B YMOBaX «TPaBMATHYHOI €MiieMii», CIPUYMHEHOT
BiifHOIO, MITpaIlifHIMA KpW3aM{ Ta TII00aThbHOIO COIalbHOK TypOyneHTHIicTI0. TpaauiiiiHi memaroridyHi MeToau
BTPavyaroTh €PEeKTHBHICTh Yepe3 MAcOBE MCUXOJIOTIYHE YPaKCHHS Cy0 €KTiB HaBYaHHS, 110 BUMarae Tpanchopmarii
poJIi Tmeparora 3 peTpaHcisATOpa 3HaHb y «pecypcHoro jigepa». [lorpeda y daxiBLsx, 3MaTHUX CYHPOBOKYBAaTH
3m00yBaviB yepe3 AOCBiJ KpU3H, 3yMOBIIOE HEOOXiTHICTF HAYKOBOTO OOTPYHTYBaHHS TPAaBMO(OKYCHOTO MAXOIy K
HOBOI (himocodii BUIIOT OCBITH.

Mema: meopeTHYHO OOTPYHTYBATH Ta PO3KPHUTHU CYTHICTh TPaBMO(OKYCHOTO MiJX0y Y HMiATOTOBII ME€AaroriB,
pO3poOHTH TpUPIBHEBY MOJIENh HOTO pealtizallii Ta omucaTd METOINYHI 3acaau ii BIPOBAKEHHS B OCBITHIH mporec
BUIOT MIKOJIH.

Memoou: aHani3 HAayKOBUX JDKEpeNl y raimy3l HeHpoIcHXoJorii TpaBMH Ta TyMaHICTUYHOI IEJaroriku;
pedIieKCUBHHI aHANi3 aBTOPCHKOTO JOCBiAY YIpaBIiHHSI YKPaiHCHKUM BiJTbHUM YHIBEPCHUTETOM; METOJ MOJIEITIOBAHHS
— ISl PO3POOKH CTPYKTYpPH HiIrOTOBKH (PaxiBIIB; TEOPETHYHUI CHHTE3 — JUIl (POPMYBaHHS METOJIUKH IIEXOBOTO
HaBYaHH» Ta TpaHCTeHEPalliiHOT HACTYITHOCTI.

Peszynomamu: po3kpuTo 3MiCT TPaBMOGOKYCHOTO MiIXOAY, IO 0a3yeThCs Ha IMPIOPUTETI MCUXOJIOTIYHOI
0e3neKy Ta KOHIEMIl «BEKTOPHOI KOMIIETEHTHOCT»; BH3HAYEHO 3acaJHUYi MPUHIUNH MiATOTOBKH: «JIF00OBi Ta
Pamkwy», ropu3oHTabHOI KOMyHiKaiii («5 — okelt, Tu — okeii»), IpeBeHIii peTpaBMaTH3alii Ta QyHIaMEHTAILHOCTI;
0OIpyHTOBaHO TPUPIBHEBY MOJIENb peatizaiii miaxoay: GpyHIaMeHT (aKcioyoris Ta eThKa), rmpoiiec (Mojaeisb «JIr0oB i
Pamkay) Ta ex3zucteHiist (hopMyBaHHS CaM0O3apaHOCTI W )KUTTECTBEPAHOCTI); OMIMCAHO METOIUKY BIIPOBAKECHHS, 1110
BKIIIOYAE €Tamu JEeKOMIIPECii, [elieryBaHHS BiAMOBIJAILHOCTI, TOOYJIOBH TpPaHCTCHEPAIIMHOTO MOCTY Ta
eK3UCTEHIIHOT pedrekcii; JoBeIeHo, 0 BUKOPUCTAHHS IITYYHOTO IHTEIIEKTY € IOTIOMI>KHIM 1HCTPYMEHTOM, SIKUH HEe
MOJKE 3aMIHUTH €PEKT «KOHTCHHYBaHHS» Ta KUBUH JIIOJACHKUN CTOCYHOK.

Bucnoexu: TpaBMo(OKyCHHH MiIXi/T TO3BOJISE TOTYBaTH (haxiBIlB, 3/JaTHUX TpaHC(HOPMYBaTH TPaBMATHUIHHUN
JIOCBiJl y TIOCTTpaBMaTH4YHE 3pOCTaHHS; 3allPOTIOHOBaHAa MOJENb 3a0e3Medye MiATOTOBKY KOHKYPEHTOCIPOMOXKHOTO
rejiarora, SIKui o€ IHy€e TEXHOJIOTIYHY IPaMOTHICTB 13 TJIMOOKOI0 €MIIATI€0 Ta €TUYHOIO BiJINOBIIANBHICTIO; peati3allis
miei MeToquKM B YKpaiHi CTBOPIOE IepeayMOBH /Ui ()OPMYyBaHHS HOBHX CBITOBHUX CTaHIApPTIB 'YMaHICTUYHOI Ta
XKHUTTECTIAKOI MEIarOTiKH.

KuarwuoBi ciaoBa: mpasmoghoxycnuti nioxio, nedaeoe, pecypchuil iioep, nocmmpasmamuyne 3pOCmantsl,
MOOeNb, CaMo3apacHicmy.
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