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Abstract

Relevance Relevance: The relevance of the study is driven by the shifting logic of career trajectories caused by the
transformation of the modern labor market, digitalization, "green" modernization of the economy, demographic changes,
and increasing population mobility. Career choice ceases to be a single event (one-time act) and turns into a process of
managing transitions and lifelong learning. Quantitative indicators (number of events, consultations, participants) still
dominate vocational guidance and career counseling practices in Ukraine, whereas qualitative indicators reflecting real
changes in competences (competencies) and career readiness are applied to a limited extent. This limits the opportunities
for comparing results obtained by educational institutions and complicates integration with European standards, which
emphasize process quality, outcomes, and long-term effects.

Objective: To substantiate a multi-level system of performance indicators for vocational guidance and career
counseling of students in Ukraine as a tool for adapting to the challenges of the modern labor market, taking into account
the relevant experience of EU countries.

Methods: Comparison of Ukrainian and European experience in organizing career services; content analysis of
regulatory (normative) documents; logical-framework (logical-structural) modeling to build a system of indicators (from
inputs to outcomes); thematic grouping of indicators and expert assessment of their clarity and data collection feasibility.

Results: A system of indicators encompassing four levels (inputs/resources, processes, outputs/outcomes, and
impact) is proposed; six key evaluation areas are identified (from human resource potential to employment success); a
"minimum set" of key performance indicators (KPIs) for vocational and professional pre-higher education institutions has
been developed (service coverage, average waiting time for counseling, availability of individual action plans, graduate
employment rate); comparative analysis showed that in EU countries, monitoring focuses on process quality and tracking
graduates' career trajectories, while a quantitative approach prevails in Ukraine.
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Conclusions: The developed system of indicators will allow educational institutions to transition from formal
reporting to quality management of career services; the conditions for its implementation in Ukraine are characterized
(establishing unified data standards, regular surveys of students, analyzing service accessibility, and integrating up-to-date
labor market information into counseling); the effectiveness of the "sufficient simplicity" model, which involves using
clear descriptive analytics and basic measurement of results with minimal time investment, is proven. Further research
should be directed toward testing (piloting) the system in various types of institutions, adapting methodologies for assessing
career readiness, and aligning indicators with state graduate employment monitoring systems.

Keywords: career adaptability, labor market, self-efficacy, counseling quality, EU standards, outcomes

monitoring, competences (competencies).

Introduction. The transformation of the labor
market, accompanied by the rapid updating of
professions, the spread of hybrid employment, and the
growing demand for digital and green skills, creates
conditions of permanent uncertainty in which students
design their own educational and professional
trajectories. In domestic scientific discourse, the essence
of the concept of "green skills" is interpreted as "the
ability to apply knowledge to perform tasks and solve
problems," whereas in foreign sources, they are defined
as the knowledge, abilities, values, and attitudes needed
to live in, develop, and support a resource-efficient
society (Semihina & Markevych, 2022).

The increasing volatility of career paths
means that students require not only professional
knowledge but also systemic support in career
choice, planning, and management throughout their
lives. Under such conditions, professional choice
increasingly takes on the character of a continuous
decision-making process rather than a one-time act,
with decisions being refined under the influence of
experience and external factors. Accordingly,
vocational guidance and career counseling in
vocational (vocational-technical) and professional
pre-higher education institutions must provide not
only information but also develop the ability to
navigate alternatives and risks while maintaining
agency (subjectivity) in a changing environment.
Despite this, the evaluation of the effectiveness of
vocational guidance practices often remains
reporting-bound and quantitative: the number of
events held, the number of consultations, and the
number of participants. Such metrics describe the
organizers' activity but shed little light on the actual
benefits for the student. In particular, current
indicators do not allow for an assessment of the level
of  development of career  competences
(competencies), which are defined as "fundamental
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conditions for personal self-actualization, as they
reflect a person's awareness and understanding of
their own strengths and weaknesses, limitations, and
abilities, as well as the ability to anticipate and plan
future personal, professional, and career growth™
(Hrytsenok, 2025). Furthermore, the dynamics of
career self-efficacy, the degree of realism of the
decisions made, and the sustainability of the
achieved effects over time remain overlooked.

In global practice, career counseling is
viewed as a strategic tool for ensuring the
competitiveness of youth in the labor market. In EU
countries, established competence standards in the
field of career guidance and counseling have been
developed (Slideshare, 2016), and performance
evaluation includes the analysis of process quality,
outcome-based changes, and follow-up
measurements (CEDEFOP, 2023, pp. 14, 51, 66). In
Ukraine, however, the monitoring system remains
fragmented: unified data standards are missing, and
there is a lack of regular student surveys and
integration of labor market information into the
counseling process.

Thus, reimagining the approaches to
monitoring the performance of vocational guidance
work is not only relevant but also a necessary tool
for modernizing the national education system.
Establishing clear performance indicators will make
it possible to move beyond formal statistics and
focus on real changes in the professional
consciousness of young people. Currently, there is a
lack of knowledge on how exactly to integrate
qualitative and quantitative indicators into a unified
system that would be suitable for comparison
between educational institutions, comply with
European standards, and at the same time take into
account Ukrainian realities.
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The implementation of a balanced evaluation
system that combines Ukrainian realities with best
European practices will ensure an objective analysis
of how well educational institutions prepare future
specialists for the challenges of a dynamic labor
market. This, in turn, will allow not merely stating
the number of consultations conducted, but
measuring the actual readiness of graduates for
independent career design and successful self-

actualization in  conditions of continuous
technological transformations.
Sources of research. The theoretical

analysis of the problem was conducted based on

modern  scientific  works highlighting  the
methodology of vocational guidance, career
development models, mechanisms of youth

transition from education to employment, as well as
approaches to evaluating counseling effectiveness.
Particular attention is paid to studies of the 2020s,
which analyze the digitalization of employment, the
spread of hybrid forms of work, the impact of
military and migration factors on career trajectories,
as well as the formation of new competences
(competencies) required for the competitiveness of
graduates.

Ukrainian scientists have investigated
various aspects of this problem: the modernization
of the vocational education system, the development
of the competence approach, the institutional role of
career centers in educational institutions, and the
interaction of education with employers and regional
labor markets. In modern works (Kremen, 2021;
Nychkalo, 2020; Lokshyna, 2023; Lukianova, 2020;
Radkevych, 2022), the necessity of aligning
educational programs with the dynamic demands of
the knowledge economy is substantiated, and the
importance of strengthening practice-oriented
training and introducing graduate employment
monitoring systems is proven. New analytical
materials from Ukrainian and European institutions
for 2020-2025, dedicated to youth employment,
professional intentions of students, and the impact of
relocation and distance learning on professional self-
determination, have also become important for this
study.

Foreign authors (Lent & Brown, 2021;
Fabio, Svicher, Palazzeschi, & Gori, 2022; Hirschi
& Koen, 2021), as well as international and
European organizations the [ILO, Cedefop,
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UNESCO, OECD, the European Commission, ETF,
and ICCDPP dealing with labor, education, and
economic development, reveal the modern
foundations of career construction, social cognitive
career theory, preventive and inclusive career
counseling, and systemic evaluation of the
effectiveness of vocational guidance services. The
documents (Cedefop, 2021; OECD, 2021)
emphasize the need for integrating lifelong guidance
services, early career navigation, the use of digital
platforms for professional diagnostics, and
personalized learning trajectories. The concept of a
"lifelong career” implies a transition from discrete
vocational guidance/career events to continuous
career support of an individual throughout their
education and professional activity. To provide
universally accessible quality counseling services
across Europe, the Council of the European Union
adopted a resolution in 2008 on enhancing the role
of lifelong guidance within lifelong learning
strategies (Zakatnov, 2025). A comparative analysis
of practices in EU countries demonstrates that the
highest performance is achieved by models that
combine school counseling, dual education,
employer mentorship, and regular tracking of
graduates' career outcomes.

The results of the scientific research confirm
the necessity and expediency of further studying the
performance indicators of vocational guidance and
career counseling for students in Ukraine, taking
into account EU standards and best practices. It is
the systemic implementation and comprehensive use
of these indicators that create the foundation for
developing an effective, flexible, and socially just
system of career support for youth.

The objective of the study is to substantiate
a multi-level system of performance indicators for
vocational guidance and career counseling of
students in Ukraine and EU countries as a tool for
adapting to the challenges of the modern labor
market.

To achieve this objective, the study involves
highlighting the differences in approaches to
evaluating the effectiveness of career services in
Ukraine and EU countries, which allows outlining
the prospects for adapting national practices to
European standards.

Research methods. The study was carried
out by comparing Ukrainian and European

146



experience in organizing vocational guidance and
career counseling. A comprehensive set of scientific
methods combining theoretical and practical
approaches was used. Theoretical methods included
content analysis of regulatory (normative)
documents, logical-framework (logical-structural)
modeling to build a system of indicators (from
inputs/resources to outcomes), and comparative
analysis, which allowed identifying common and
distinctive features in the functioning of career
counseling systems. Practical methods were aimed
at verifying the applied suitability of the proposed
KPIs: an expert evaluation of their clarity and data
collection feasibility was conducted, and a thematic
grouping of indicators was carried out to systematize
the results. The combination of these methods
ensured the comprehensiveness of the study and
confirmed the practical significance of the
developed system of indicators.

Results and discussion. Career
interventions in education must be based on
theoretical models that allow for the explication of
career behavior mechanisms and the substantiation
of their performance indicators. As defined by J.
Sampson (2023), such interventions encompass any
activity or effort aimed at facilitating career
development and the making of effective decisions
by the subject through the provision of relevant
resources and services. At the same time, the forms
of implementing interventions are heterogeneous:
from "highly structured classroom activities and
computer programs to job club activities and
individualized counseling" (Gelso & Williams,
2022, p. 376).

The social cognitive career theory of A.
Bandura emphasizes the role of self-efficacy an
individual's belief in their own capability to perform
a specific task. Students (learners) with a high level
of self-efficacy demonstrate greater persistence and
the capacity to overcome difficulties (Haivoronska,
2024). Self-efficacy, in turn, is linked to the internal
mechanisms of personal self-regulation, which O.
Kredentser (2023) defines as "a system of subjective
representations of the ability to act successfully in
specific situations, which is evaluative in nature and
ensures the regulation of actions aimed at achieving
certain goals by forming judgments about one's
ability to successfully solve the assigned tasks."
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In the context of dynamic changes in the
labor market, the concept of career adaptability
describes the resources that help manage transitions
and roles, which is particularly important under
conditions of uncertainty. At the same time, within
modern psychological and pedagogical research,
typological approaches to career choice emphasize
the congruence (alignment) between personal
interests and the work environment as a factor of
satisfaction and trajectory stability. Such a
conceptual stance directly correlates with the vector
of modernization of the educational process,
according to which "modern approaches to
vocational guidance of youth should be focused on
ensuring the competitiveness of graduates in the
labor market, forming their holistic personality for
the conscious choice of their own educational and
professional vectorness” (Dolid, Bobrykova, &
Lahodych, 2026).

The life-span (life-course) approach to career
development emphasizes the sequence of tasks a
person undergoes during different periods of life,
and the role of educational institutions in supporting
these transitions. In view of these approaches, it is
appropriate to evaluate the effectiveness of
vocational guidance and counseling not through the
"correctness™ of a one-time choice, but through the
development of competences (competencies) and
conditions that enhance the quality of decisions over
time. Relatively speaking, quality career support
should help the student learn to: find and critically
evaluate information about professions; correlate
professional requirements with their own resources;
formulate alternatives and plan for risks; take real
steps (internships, work placements, portfolio
development); and adjust the plan without losing the
motivational core. It is these abilities that must be
reflected in the system of indicators.

Under conditions of uncertainty, it is
advisable to distinguish between indicators
describing service accessibility, quality, outcomes
for the student, and the long-term effects of
vocational guidance and career counseling, which
are "confirmed by longitudinal studies, the high
social status of the career counselor profession in
economically developed countries, and the interest
of the state and society in resolving problems related
to preparing the younger generation for choosing
and pursuing a professional career” (Zakatnov,
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2020). The effectiveness of vocational guidance and
career counseling is determined by a sequential
chain of conditions. If a service is inaccessible, it
does not cover the target groups. If the process is of

poor quality, even an accessible service may remain
formal. If real changes in competences
(competencies) do not occur, it is difficult to expect
long-term results (Fig. 1).

SOCIO-ECONOMIC IMPACT
(employment, equity of access)

DELAYED EFFECT (LONG-TERM EFFECT)
(sustainability, real steps)

OUTCOME (RESULT)
(self-efficacy, certainty, planning skills)

PROCESS

(quality, individualization, partnership)

RESOURCES (INPUTS)
(personnel / human resources, standards, infrastructure)

FEEDBACK

Monitorina, correction, validation

Fig. 1. Logical model for evaluating the effectiveness of vocational guidance and career counseling

Accessibility (accessibility/availability) is a
baseline performance indicator. It must account not
only for the number of covered students (learners)
but also for access barriers. The most practical
accessibility indicators are:

e average waiting time from application to
consultation;

« the proportion of students who received an
individual consultation or completed a career
literacy module;

o the share of repeat inquiries
(appointments/visits) as an indicator of trust;

e accessibility for diverse groups (inclusivity,
online formats).

In European practices, the concept of
"accessibility" is interpreted as a comprehensive
phenomenon that goes beyond physical or technical
access. It encompasses clear rules for entering the
service, the availability of clear and transparent
information about its functioning, inclusivity, and
the clarity of procedures. This provision is enshrined
in the European Accessibility Act (Directive (EU),
2019), which specifies that services must be not only
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technically accessible but also understandable to
users. This approach directly applies to the career
counseling system, where transparency of rules and
user awareness are key conditions for trust and
effectiveness.

The next key aspect of the effectiveness of
vocational guidance and career counseling is the
quality of the service delivery process. Process
quality characterizes whether the counseling is
professional and structured, and whether it ensures
compliance with methodological standards and the
actual needs of students. Service quality indicators
(process indicators) reflect process efficiency and
allow for an evaluation of whether a specific process
can be executed faster or costs can be reduced
without compromising quality. These indicators
should reflect: the qualification of counselors and
the regularity of professional competence
development, which can be viewed both as a
comprehensive  indicator  characterizing the
specialist's professional level and as a combination
of certain professional and personal qualities of a
specialist necessary for effective work activity
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(Sadrytska, 2022); the presence of a post-
consultation outcome in the form of a brief action
plan (2-4 weeks) and agreed-upon steps;
transparency and ethics (voluntariness,
confidentiality, informed consent, caution in
testing); and the quality of feedback (a brief
evaluation of the utility and clarity of the service). In
the EU, these indicators are often linked to
institutional ~ quality  standards  (Qual-IMG
Consortium, 2019, p. 9), whereas in Ukraine they are
not always the subject of systematic monitoring.

The quality of vocational guidance and
career counseling determines the level of
professionalism, structuredness, and compliance
with methodological standards. However, this is
insufficient for a comprehensive performance
evaluation of this area; it is necessary to also
consider outcome (resultative) indicators that record
the specific achievements of students after
completing vocational guidance programs or a
counseling cycle. Outcome indicators of vocational
guidance should capture what exactly the student is
able to do after the vocational guidance program or
counseling cycle. The key task is to prepare the
individual for agency (effectiveness/action) in
situations of uncertainty, which are interpreted as:
"..transitional states that prompt a person to
experience positive emotions in new unstructured,
ambiguous situations, perceiving them not as a
threat but as challenging. A situation of uncertainty
implies that at the moment of choice, it is impossible
to understand which option will be more effective
(fruitful)" (Fedoryshyn, 2022).

In such conditions, the effectiveness of
vocational guidance is measured through the level of
development of career competences (competencies):
labor market information literacy (searching,
verifying, and interpreting data); decision-making
skills (selection criteria, comparison of alternatives,
plan A/B); trajectory planning (competence gaps,
selection of courses, internships, and projects); and
readiness for the first professional experience
(resume, portfolio, job interview). Such indicators
can be measured by brief "before/after” scales, mini-
tests, as well as the availability of a resume, plan, or
portfolio.

Along with these immediate results, an
important component of a comprehensive evaluation
is the delayed effects (long-term effects) that
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manifest 6-12 months after the completion of the
program. It is these effects that make it possible to
determine the sustainability of the acquired
competences (competencies) and the real impact of
vocational guidance activities on the educational and
professional trajectory of students. Delayed effects
are a critical evaluation component. They
demonstrate whether the acquired competences have
transformed into sustainable decisions and actions.
Such indicators include:

o the sustainability of the plan and the
presence of alternatives after 6-12 months;

o real steps (internships, work placements,
participation in projects, updating the portfolio);

e a reduction in the number of "accidental”
changes to the educational trajectory caused by
mistaken expectations.

At the same time, the interpretation of
stability requires caution: quality counseling can
also lead to plan adjustment if new reliable data
emerges. Therefore, it is not the fact of change itself
that is important, but its justification and timeliness.
In practice, collecting such data requires
coordination between departments (career centers,
support services) and conducting a longitudinal
study. This is a study in which measurements are
repeatedly carried out (data is collected) over a
certain period of time. Longitudinal studies are most
often observational, meaning they do not exert
external influence on the study participants (Eltorai,
Liu, Chand, & Kalva, 2023).

Delayed effects cannot be viewed in
isolation: they become indicators not only of the
individual sustainability of the educational
trajectory but also of the systemic capacity for
correction and adaptation. It is this dual function
(capturing stability and the legitimacy of changes)
that opens up space for comparing different
educational models. In this context, the
juxtaposition of Ukrainian approaches with EU
practices is particularly revealing, as discrepancies
are traced not only in the choice of indicators but
also in the ways they are interpreted. First, in the EU,
service quality standards and counselor training
requirements are applied more frequently (Standards
and Guidelines for Quality Assurance in the
European Higher Education Area (ESG), 2015),
which supports procedural accountability based not
only on the number of activities but also on results.
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Second, more attention is paid to the user
experience: accessibility, clarity, utility, as well as
ethics (Shynkaruk, 2023). Third, multi-source data
and delayed measurements are used more often,
allowing for the assessment of effect sustainability.

In Ukraine, however, evaluation often
remains reporting-bound and quantitative, and
delayed effects are measured only occasionally
(episodically). At the same time, the "Ukraine — EU"
comparison should be understood not as a contrast,
but as a way to identify the structural conditions
under which certain indicators become possible or,
conversely, distorted.

In many EU countries, career services are
integrated into institutional networks of interaction
between education, employment services, and
employers (Makhsma & Chub, 2022), which
facilitates the collection of delayed indicators and
makes professional trials (work trials/tasters) a
regular practice. The digitalization of services is
more frequently accompanied by data protection
policies and transparent rules for handling
information, allowing aggregated data to be used for
monitoring without breaching privacy. In countries
with advanced apprenticeship or dual education
models, the link between career support and real
trajectories (internship/work placement — training —
first job) is shorter, which increases the sensitivity
of effect indicators to service quality.

For Ukraine, it is important to take into
account that uncertainty has not only an economic
but also a social and security dimension: migration
processes, resource inequality between regions, and
differing starting opportunities for students. This
means that performance indicators must be context-
sensitive. For example, "the absence of trajectory
change" is not always a positive effect: sometimes a
well-founded adjustment of the plan after receiving
reliable information is an indication of high-quality
counseling. Accordingly, delayed effects should be
interpreted as the quality of correction (justification,
timeliness, availability of alternatives) rather than
mechanical stability. The balance between
individual and group formats requires separate
attention.

The modern international paradigm of career
guidance, presented in the joint declaration of
leading institutions (WGCG), is based on the
principle of a differentiated approach. Effective
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European practices demonstrate a combined support
model: group modules are aimed at developing
general career management skills, while individual
counseling is critically necessary for handling
complex cases and mitigating personal barriers
(social isolation, psychological insecurity, low level
of support). This approach allows transforming
career guidance from mere information provision
into a comprehensive tool for developing the socio-
emotional resilience and adaptability of an
individual in a dynamic labor market (Cedefop, pp.
4-5). Accordingly, performance indicators must
take the format into account: for group modules,
short tests and professional competence assessment
scales are appropriate, while for individual
counseling the quality of the plan, the execution of
agreed-upon steps, and the frequency of repeat
inquiries as an indicator of service relevance.

Finally, in a comparative perspective, it is
advisable to distinguish between effectiveness and
equity. Even a program with high average indicators
can reproduce inequality if the benefits are gained
primarily by students with higher social capital. In
this context, social capital is viewed as "a system of
horizontal and vertical ties encompassing the level
of institutional and interpersonal trust, norms of
interaction, and civic engagement. A high level of
social capital is considered one of the defining
factors for effective local self-government, the
development of civil society, and increasing
welfare..." (Dovbysh, 2025). It is social capital that
determines access to resources, opportunities, and
support, which in turn affects the real effectiveness
of educational programs. Therefore, at least one
indicator equity should be included in the
monitoring system: for example, the coverage and
growth of outcome indicators within vulnerable
groups (internally displaced persons, students with
disabilities). This approach aligns with European
inclusion guidelines and enhances the applied value
of evaluating vocational guidance and career
counseling for students.

The proposed indicators in the article are
viewed as a tool for transitioning from formal
reporting to evidence-based quality management of
career services. For this purpose, it is important to
demonstrate how the concepts of career psychology
and pedagogy can be transformed into measurable
indicators. It is also necessary to determine the
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conditions under which these indicators become
clear, comparable, and useful for managerial
decision-making. The methodological framework
must rely on the principles of operationalization,
validity, reliability, sensitivity to change, and
context responsiveness (context sensitivity).

Constructing an indicator begins with
distinguishing between three levels. The first level
constitutes a theoretical construct, such as career
self-efficacy. The second level is a measurement
tool, which can be a brief scale, rubric, or test. The
third level is a managerial metric, i.e., an aggregated
indicator that allows tracking changes over time and
utilizing them in quality improvement cycles, such
as average score, growth (gain), percentage of
participants who achieved significant improvement
above a defined minimum level, or differences
between groups. If these levels are not distinguished,
a typical conflation (substitution) occurs: the tool
begins to be perceived as the indicator itself, and the
results are interpreted without taking its limitations
into account. Operationalization essentially means
developing a system of indicators that allow for the
empirical testing of the study's working hypotheses
(Samiilenko & Khmara, 2025) and must include a
definition, a calculation rule, and a logic of
interpretation.

To ensure the validity of career services
monitoring, the operationalization of each indicator
must include a clear terminological definition, a
calculation algorithm, and a logic for interpreting the
results. In particular, when evaluating service
accessibility through waiting time limits, it is
inappropriate to use the arithmetic mean, as isolated
cases of long delays significantly distort the overall
statistics. A more representative approach is
calculating the median, which allows capturing the
typical experience of the majority of users and
neutralizing the impact of anomalous outliers.

The analysis of the coverage indicator
requires a differentiated approach, as the mechanical
summation of all event participants ignores the
fundamental difference in the intensity of impact. A
scientifically grounded methodology involves
separate accounting of participation in mass group
events and the receipt of in-depth individual
consultations, which allows for a more accurate
assessment of the real scale of assistance.
Furthermore, the evaluation of career planning
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effectiveness should not be limited to a formal
confirmation of the document's presence. To
measure the quality of the outcome, it is advisable to
implement evaluation rubrics that verify the content
of the plan against the criteria of step specificity,
realism, and alignment with the available resources
and abilities of the student. Such a comprehensive
approach transforms quantitative monitoring into a
tool for quality management of the vocational
guidance system.

Ensuring the validity of indicators in the
career support system involves establishing a direct
link between the evaluation indicator and the
essential outcome of the counseling process. In the
methodology of career support research, it is
fundamental to distinguish between three levels of
validation:

Construct validity, which serves as a
guarantor of the theoretical precision of the toolkit.
It determines the extent to which a test "actually
measures the theoretical construct or concept it is
intended to measure” (Chaban & Burdeinyi, 2025).
It is considered to be one of the most complex and
important types of validity. In practice, this ensures
the alignment of the chosen method with a specific
concept of career development (for instance,
professional identity or career adaptability).

Criterion validity, which reflects the
predictive value of the indicator. It "determines how
well the test results correlate with other external
criteria or standards considered to be indicators of
the phenomenon under study" (Chaban & Burdeinyi,
2025). This type of validity allows for the
verification of the link between the obtained data
and real behavioral indicators, particularly the
delayed effects of students' professional self-
determination.

Ecological validity, which determines "the
extent to which test results can be generalized to
real-life situations or conditions. Validation
involves data collection, results analysis, and
evaluation to ensure that the instrument is reliable
and accurate in measuring what it was created to
measure” (Chaban & Burdeinyi, 2025). This aspect
determines the functionality of the toolkit in the real
conditions of an  educational institution,
guaranteeing that the monitoring results remain
reliable beyond the controlled experiment.
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Effective monitoring of outcomes requires
tools that combine relevance (alignment with
research goals), indicator stability, and their
sensitivity to changes after intervention.
Measurement reliability is ensured by the strict
standardization of data collection procedures and the
elimination of any ambiguity in formulations.

Evaluation of the effectiveness of vocational
guidance and career counseling for students does not
occur in a vacuum: results are influenced by
economic fluctuations, the availability of internships
(work placements), regional differences, the socio-
economic resources of the family, and migration
processes. Within the Ukraine-EU comparative
framework, these factors can lead to erroneous
conclusions. Methodologically, it is correct to
separate process indicators (quality of service
delivery) and outcome indicators (which depend
more heavily on the external environment), apply
stratification by groups, and use delayed
measurements to verify the sustainability of
changes.

The use of a minimal toolkit does not simplify
the essence of evaluation, but merely optimizes data
collection. To analyze accessibility, it is sufficient to
record the dates of inquiries and their recurrence in a
registration log. Process quality can be monitored via
a concise checklist (alignment of goals and steps) and
a single question regarding the utility of the session.
Effectiveness is evaluated by comparing competences
(competencies) "before™ and "after" the consultation,
as well as by the presence of finished products
(resume, career plan). To detect delayed effects, it is
advisable to conduct a brief survey regarding the real
steps taken by the student. Such an approach allows for
evaluating the specific effect rather than just the
volume of work performed. At the same time, the
proposed baseline is adaptive: it can easily be
expanded with more complex analytical methods
given the availability of appropriate resources. To
systematize this process, it is advisable to define key
indicators, data sources, and measurement frequency.
An example of the corresponding indicator matrix is
presented in Table 1.

Table 1
Performance indicators of vocational guidance and career counseling
Group Indicator Data source
Accessibility Average waiting time; coverage; repeat inquiries; inclusion inquiry I(_)gs, registers;  brief
questionnaires
Process Coverage, regularity, individualization, partnership, | logs/registers, quality checklists,
professional trials analysis of plans
Outcome Certainty, decision quality, self-efficacy, planning skills quest|o_nna|re_s, stanQardlzed
scales, interviews, portfolios
Satisfaction, sustainability of intentions, retention within | repeated measurements, learning
Effect (Impact) . . i T . .
an individual educational trajectory, adaptation in practice | analytics

Source: Author's systematization

At the initial stage, it is sufficient to use rapid
diagnostics (rapid assessment): 5-7 questions about
career competences (competencies), 1-2 questions
about satisfaction with vocational guidance and
career counseling, as well as tracking waiting times
and coverage. Subsequently, the toolkit can be
expanded to include service quality evaluation
indicators, the analysis of portfolio elements, and,
where possible, data on practices and internships
(work placements). It is crucial to align the rules for
interpreting the indicators.

First, coverage and the number of events
should not be interpreted as effectiveness without an
increase in outcome (resultative) indicators. Second,
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comparisons between departments must take context
into account such as the availability of internships,
socio-economic conditions, and regional specifics.
Third, monitoring indicators must not serve a
punitive (repressive) function; instead, they should
be viewed as a tool for supporting quality
management and improving vocational guidance
and career counseling for students. Fourth, it is
advisable to verify the consistency between self-
reports and behavioral indicators, as the gap between
them often signals barriers that require additional
support.

Effective monitoring requires establishing
specific critical thresholds (boundaries) for each
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indicator. These are values that indicate the
necessity for managerial decisions. For example, if
the waiting time for a consultation exceeds the
established norm, it serves as a signal to review the
workload of specialists or to implement new formats
of work (e.g., conducting brief group sessions for
typical inquiries instead of individual meetings).

At the same time, it is important to analyze
the ratio of data: a large number of participants in
the absence of real skill development indicates an
overly superficial nature of assistance. Conversely,
if a program yields a powerful result but covers few
people, this is a direct argument for its scaling up
(expansion).

Measuring results in short-term monitoring
cycles should be carried out through a combination
of subjective assessments (self-reports) and
objective actions behavioral indicators, which serve
as the foundation for constructing a universal
competence model (Voloboieva, Kravchuk, &
Parashchuk, 2021). Self-reports allow for rapid data
collection on the status of students, although they
can sometimes contain biased (distorted)
information due to respondents’ desire to appear
better (social desirability bias). Behavioral
indicators are more reliable: the availability of a
ready resume or portfolio, submitting applications
for internships, or actual participation in projects.
Such data are objective but require clear rules of
recording.

The optimal solution is to use a limited set of
indicators that are easy to verify without excessive
time investment. In European practice, this approach
is known as combining "hard" (objective facts) and
"soft" (subjective assessments) performance
indicators. Using such a model in combination with
repeated surveys allows for confirming the
sustainability of the obtained results. Hard skills,
also referred to as cognitive skills, are those abilities
that can be demonstrated, precisely measured, and
evaluated, such as the ability to use computer
programs, foreign language proficiency, etc. Hard
skills are easy to observe in everyday life. They are
acquired through practice and are unique to each
profession. Therefore, numerous professional tests
and certificates exist to verify technical skills. On
the other hand, soft skills enable an individual to be
successful regardless of the specific field or
direction in which they work. These skills include
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the ability to persuade, connect with people (find an
approach to people), be a leader, conduct negotiation
processes, work in a team, creativity, etc.
(Sharshatkin, Mamich, & Maliahanov, 2022).
Evaluating soft skills is much more difficult, as they
relate to interaction and relationships in society.
Therefore, other people friends, colleagues,
psychologists can help with this. They are also self-
assessed using tests.

In modern Ukrainian realities, monitoring
results should be evaluated with caution, given the
unstable situation in the country. For instance, if a
student decides to change their career plan, this does
not always indicate an error on the counselor's part.
On the contrary, it may be a conscious and correct
decision made after acquiring new knowledge about
the labor market. That is why during subsequent
surveys, it is important to record not only the fact of
changes itself but also what caused them. This will
help distinguish accidental fluctuations from a
deliberate path adjustment. The latter is an important
sign that the individual has learned to make rational
decisions even under conditions of uncertainty.

A separate element of the recommendations
is the measurement of equity of access and
outcomes. If a program demonstrates positive
average changes, but vulnerable groups have less
access or a lower growth of competences
(competencies), the effectiveness of the system is
limited because inequality is reproduced. In such
cases, managerial decisions may include targeted
support formats, mentorship, additional
consultations, and altering information channels. In
European logic, inclusion is considered an inherent
component of educational quality, enshrined in the
Council Resolution of 26 February 2021 (2021/C
66/01). This document defines inclusion as the first
strategic priority of the European Education Area,
which guarantees effectiveness through individual
support and counseling sessions (Council of the
European Union, 2021).

Finally, monitoring must be an ethical
support tool rather than a punitive mechanism. If
counselors face negative consequences for "low"
metrics, there is a risk of manipulation or working
only with those who have better baseline (starting)
conditions. Therefore, indicators should primarily
be used as a development tool: to identify barriers,
adjust programs, enhance qualifications, build
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partnerships  with  employers, and improve
professional trials.
The proposed multi-level system of

performance indicators for vocational guidance and
career counseling of students allows institutions to
transition from formal reporting to quality
management of career services. It covers four levels
(inputs/resources, processes, outputs/outcomes, and
impact) and ensures a balance between gquantitative
and qualitative indicators. At the same time, the
study has certain limitations that should be
considered when interpreting the results. Data
fragmentation is observed in Ukraine, caused by the
lack of unified standards for data collection in
educational institutions. There is a limitation in
qualitative indicators, as it is difficult to measure the
dynamics of career self-efficacy and long-term
effects. Insufficient integration with the labor
market manifests in the lack of systemic access to
up-to-date data on graduate employment.
Methodological differences between EU countries
and Ukraine complicate direct comparison of
results. Furthermore, the approbation
(testing/piloting) of the indicator system has not yet
been conducted across a wide range of various types
of institutions, which limits the generalizability of
the conclusions.

Accounting for these limitations is important
for future research aimed at improving the
performance evaluation system of career counseling
and its adaptation to European standards.

Conclusions.  The  effectiveness  of
vocational guidance and career counseling for
students under conditions of uncertainty should be
evaluated through a system of indicators that
encompasses the accessibility of vocational
guidance and career counseling for students, process
quality, outcomes for the student, and delayed
effects (long-term effects). A comparative analysis
of Ukraine and EU countries indicates the
methodological expediency of shifting the focus
from reporting-bound activity metrics to measuring
career competences (competencies) and follow-up
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outcomes, as well as including indicators for equity
of access and outcomes. The proposed indicator
matrix and recommendations for a minimal
monitoring cycle can serve as a baseline for
implementing more meaningful evaluation of career
services in educational institutions. Prospects for
further research are linked to the practical
verification of the proposed indicators and the
refinement of their predictive value regarding
delayed effects. It is advisable to test which specific
outcome indicators (labor market information
literacy, decision-making skills, trajectory planning,
career self-efficacy, adaptability) best predict the
real steps taken by students after 6-12 months. The
question of the optimal intensity of interventions
requires clarification: what combinations of group
modules and individual counseling provide the
greatest growth in competences (competencies) with
minimal resource expenditure, and how this effect is
modified by baseline conditions.

The development of brief tools allowing for
the evaluation of not only plan stability but also the
quality of trajectory correction under external
changes is highly promising, since adaptive
transitions are the norm for the modern labor market.
Combining learning (educational) analytics with
ethical approaches to data handling is also urgent
(relevant) to ensure a balance between evidence-
based management and privacy protection.

In the practical dimension, an important
direction is the formation of an evaluation culture
that supports the development of vocational
guidance and career counseling for students rather
than formal reporting. This implies the application
of continuous improvement cycles, regular feedback
for counselors and the management team, as well as
transparently informing students about why data is
collected and how it is used. In this sense, a
comparative analysis with EU approaches is useful
not as borrowing a set of "ready-made KPIs," but as
a guide to a logic where the key unit of measurement
becomes the outcome for the individual and its
sustainability over time.
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MMOKA3HUKU E®EKTUBHOCTI IPO®ECIMHOI
OPIEHTALII TA KAP’EPHOI'O KOHCYJIBTYBAHHS
3JOBYBAUIB OCBITH B YMOBAX TPAHC®OPMAIIII
PUHKY ITPAIIL: TOCBIJ YKPATHU TA KPAIH €C

Haraniag Banina

KaHJHUJAT EKOHOMIYHHMX HayK, OIEHT, HAYKOBHH CIIBpOOITHHUK BiJIiTy BUXOBaHHS i mpodeciitHoi kap’epH,
IHctuTyT npodeciiHoi OCBITH HAIIH VYxkpaiHu, http://orcid.org/0000-0001-8310-5139,
e-mail: nvanina.science@gmail.com

Pedepar:

Axmyanvricms NOCTIKEHHS 3yMOBJICHA 3MiHOIO JIOTIKH Kap’€pHUX TPAEKTOPil, CHPUYMHEHOIO
TpaHc@OpMaIli€ro CydacHOTO PUHKY Tpalli, MH(POBI3aIli€ro, «3eIeH0I0» MOIEPHI3aIli€r0 eKOHOMIKH, JeMorpadivHIMH
3MiHaMH Ta 3pOCTaHHSM MOOUTBHOCTI HaceneHHs. Bubip npodecii mepectae OyTH 0THOPa30BUM aKTOM i
MEPETBOPIOETHCS Ha MPOLIEC YIPaBIIiHH NIEPEeX01aMH Ta HABYAHHS YIPOIOBXK XKUTTA. Y NpakTukax npodeciiinoi
opieHTallii Ta Kap’€pHOTO KOHCYJBTYBAaHHS B YKpaiHi JJOCi IOMiHYIOTh KiIbKICHI TIOKa3HUKH (KUJTBKICTB 3aXO0/IiB,
KOHCYJIbTAIIH, YIaCHUKIB), TOI SIK SKICHI IHIUKATOPH, IO BiIOOPaXaroTh peasibHi 3MIHA Y KOMIIETCHTHOCTSIX 1
TOTOBHOCTI JIO Kap’€pH, 3aCTOCOBYIOThCSI 00MexkeHO. [le 00Mexye MOKITMBOCTI IOPIBHSHHS PE3yIbTATIB, OTPUMaHUX
3aKJIaJlaMH OCBITH, Ta YCKJIQJHIOE IHTETPALlil0 3 €BPOIEHCHKUMH CTaHIapTaMH, JI€ aKIIEHT POOUTHCS Ha SKOCTI
polecy, pe3yJibTaTax i JOBrOCTPOKOBHX e(heKTax.

Mema: oOrpyHTyBaTH OaraTOpiBHEBY CHUCTEMY IIOKa3HHKIB e(eKTUBHOCTI mpodeciliHoi opieHTarii Ta
Kap’€pHOTO KOHCYJIBTYBaHHS 3700yBadiB OCBITH B YKpaiHi sIK IHCTPYMEHTY aJanTailii 0 BUKJIHUKIB Cy4acHOTO PUHKY
npai 3 ypaxyBaHHSM BiANOBiAHOTO A0CBiny Kpain €C.

Memoodu: TIOpiBHSHHS YKPaiHCHKOTO Ta €BPOIEHCHKOTO JOCBIY OpraHizallii kap’€pHHUX CEpBiCiB; KOHTEHT-
aHaji3 HOPMATHBHUX JIOKYMEHTIB; JIOTIKO-CTPYKTYPHE MOJEIIOBaHHS JUIS TOOYJOBH CUCTEMH IOKAa3HUKIB (BiX
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pecypciB 10 pe3ynbTariB); TEMaTWYHE TPYHMyBaHHS iHIMKATOPIB Ta EKCHEPTHE OLIHIOBAHHS IXHBOI 3pO3YMiNOCTI i
MOXJIMBOCTI 300py TaHUX.

Pezynomamu: 3ampomOHOBAaHO CHCTEMY TMOKa3HUKIB, IO OXOIUTFOE YOTHPH piBHI (pecypcd, TMpoIecH,
pE3yJIbTaTH Ta BILIMB); BA3HAYCHO IIICTh KJIFOYOBUX HAMPSIMIB OLIIHIOBaHHS (BiJl KaJpOBOT0 MOTEHIIIAIY 10 YCIIITHOCTI
MpareBIaTyBaHH); chOPMOBAHO «MiHIMAILHUI HAOiIp» moka3HuKiB eekTuBHOCTI (KPI) mst 3axnanis npodecirinoi
ta (axoBoi mepeABUINOl OCBITH (OXOIUICHHS CepBicaMH, CEepelHiii 4Yac OdiKyBaHHS KOHCYJbTAIlil, HasABHICTH
1HAWBIAyaJIbHUX TUIAHIB Ail, piBeHb MpaleBIAIITYBaHHs BHITYCKHHKIB); MOPiBHUTBHUIA aHaIli3 1OKa3aB, 10 y KpaiHax
€C MOHITOpUHT OpiEHTOBaHWI Ha SIKICTH MPOLECY Ta BiACTEKEHHSA Kap €PHUX TPAEKTOPid BUIYCKHHKIB, TOAI SIK B
YkpaiHi mepeBaxkae KiabKiCHAH ITiIXiI.

Bucnoexu: po3pobiieHa cuUcTeMa TOKa3HHKIB O3BOJSITUME 3aKiIagaM OCBITH TEpEeWTH Bim ¢opMaabHOL
3BITHOCTI MO YMpPAaBIiHHS SIKICTIO Kap €pHUX IOCIYT; OXapaKTepU30BaHO YMOBH ii BOpPOBa[KCHHS B YKpaiHi
(BCTaHOBJIEHHSI €IMHUX CTAHAAPTIB JaHHUX, PETYJIAPHI OMUTYBaHHS 3100yBadiB OCBITH, aHAIII3 JOCTYITHOCTI MOCIYT Ta
1HTeTparist akTyaabHOI iHpOpMAaIIii IPo PUHOK Mpalli y KOHCYJIbTyBaHHS ); JOBEACHO e(heKTUBHICTh MOJIENI «I0CTaTHBOL
MPOCTOTH», IO Mepeadayae BUKOPUCTAHHS 3pO3yMiJIOi OITMCOBOI aHAITHKH Ta 0a30BUX BUMIpIOBAaHb PE3yJIbTATiB MPH
MiHIMabHHUX BUTpaTax 4ac. [loganbini JocTiKeHHs! BapTO CIPSIMyBaTH Ha anmpo0aiilo CHCTEMH B 3aKiIafax pi3HUX
THUIIB, aJaNTaIlif0 METOIMK OI[iHIOBaHHS TOTOBHOCTI JI0 Kap’€pH Ta Y3TO/KEHHS IMIOKA3HUKIB 13 IEpyKaBHUMHE CHCTEMaMHU
MOHITOPHHTY TpalleBIaITyBaHHS BUITYCKHHKIB.

KuarouoBi cioBa: xap’epna adanmuenicme, punox npayi, camoephekmusHicmsy, AKiCmb KOHCYIbIMYBAHHS,
cmandapmu €C, MOHIMOPUHE pe3yIbmamis, KOMNEmeHmHOCHI.
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