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Abstract

Relevance: The relevance of the study is determined by ongoing transformations in the labour market, rapid
technological development, and increasing demand for highly qualified skilled workers. Despite this, the attractiveness of
skilled trades among young people continues to decline, leading to a mismatch between labour market needs and students’
career aspirations. This highlights the need to modernise career guidance in general secondary education through effective
international experience.

Aim: The article aims to analyse the methodological foundations of career guidance for general secondary
education students towards skilled trades based on the experience of Germany and Austria, and to identify possibilities for
adapting these approaches within the Ukrainian educational context.

Methods: The study employs a qualitative research design, including theoretical analysis of scientific literature,
comparative analysis of German and Austrian vocational orientation systems, synthesis of pedagogical approaches,
systematisation of dual education principles, and interpretative analysis of implications for Ukraine.

Results: The findings demonstrate that effective career guidance in Germany and Austria is characterised by early
vocational orientation, continuous practice-based learning, structured workplace exposure, and strong cooperation between
schools and employers. Key mechanisms include dual education systems, compulsory internships, career counselling
centres, and enterprise involvement in training processes. The analysis shows that these integrated models support informed
professional decision-making and strengthen the attractiveness of skilled trades.

Conclusions: The study concludes that Ukraine should move towards a more integrated, practice-oriented model
of career guidance by adopting key elements of European experience. Priority directions include strengthening early and
continuous vocational orientation, expanding students’ workplace exposure, developing school-employer partnerships,
gradually introducing dual education elements, modernising career counselling systems, and enhancing the social prestige
of skilled trades, including through digital tools and public awareness initiative.

Keywords: career guidance, skilled trades, vocational education, dual education system, Germany, Austria,
Ukraine, school-to-work transition, vocational orientation, labour market.

Introduction. The relevance of career towards skilled trades is determined by ongoing
guidance for general secondary education students transformations in the modern labour market, rapid
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technological development, and significant changes
in the structure of employment. Contemporary
economies increasingly require highly qualified
skilled workers who are capable of adapting to
digitalisation, automation, green technologies, and
continuously evolving production processes. In
many European countries, vocational professions
are becoming strategically important for ensuring
economic sustainability, industrial competitiveness,
and technological innovation. At the same time,
demographic changes, labour shortages, and the
ageing workforce further intensify the demand for
qualified specialists in technical and industrial
sectors.

Despite these tendencies, both in Ukraine
and in a number of European countries, there is a
persistent decline in the attractiveness and social
prestige of working-class professions among young
people. General secondary education students often
demonstrate stronger orientation towards academic
higher education pathways, while vocational
education and training remains associated with
outdated stereotypes regarding limited professional
growth, lower social status, and insufficient career
opportunities. Such perceptions contribute to an
imbalance between labour market demands and
students’ professional aspirations, resulting in
shortages of qualified workers in strategically
important sectors of the economy.

Under these conditions, career guidance in
general secondary education acquires particular
importance as a mechanism for supporting students’
conscious professional self-determination. Modern
career guidance is no longer limited to informational
activities or isolated vocational consultations.
Instead, it increasingly involves practice-oriented
approaches, early  professional  orientation,
competence-based learning, individual career
planning, and active cooperation between
educational institutions and employers. Effective
career guidance systems contribute not only to
students’ informed career choices but also to the
formation of professional motivation, awareness of
labour market realities, and readiness for lifelong
professional development.

In this context, particular scientific attention
is paid to the analysis of effective international
experience in career guidance for skilled trades.
Special interest is associated with the models
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implemented in Germany and Austria, where
vocational orientation is closely integrated with dual

education systems and supported through
institutional ~ cooperation  between  schools,
vocational  education  providers, enterprises,

chambers of commerce, and local communities.
These countries demonstrate stable mechanisms of
early vocational orientation, practical immersion
into professional environments, apprenticeship
traditions, and systematic employer participation in
the educational process. Such approaches contribute
to increasing the attractiveness of vocational
pathways and strengthening the connection between
education and labour market needs.

The study of German and Austrian
experience provides an opportunity to identify
effective  organisational and methodological
approaches that may be adapted to other educational
systems, including Ukraine. In particular, the
European experience demonstrates the importance
of combining theoretical learning with practical
professional  experience, introducing career
guidance activities from earlier stages of schooling,
developing regional partnerships between schools
and enterprises, and promoting the social prestige of
skilled trades through state and institutional support.

The scientific problem of the study lies in the
insufficient effectiveness of traditional career
guidance practices in general secondary education.
Existing approaches often remain fragmented,
predominantly theoretical, and weakly connected
with real labour market conditions. In many cases,
they demonstrate limited employer involvement,
insufficient practical orientation, and inadequate
opportunities for students’ direct professional
exposure. As a result, students may lack realistic
understanding of vocational professions, labour
market demands, and potential career trajectories
within skilled trades.

Accordingly, there is a growing need to
explore how proven European approaches,
particularly those of Germany and Austria, can
inform the modernisation of career guidance
systems in Ukraine. Such exploration is especially
relevant under current socio-economic conditions,
which require the preparation of a competitive
workforce capable of contributing to national
economic recovery, technological development, and
sustainable labour market growth.
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Materials. The problem of career guidance
for general secondary education students towards
skilled trades has been widely discussed in
international and Ukrainian scientific literature.
According to Shen et al. (2024), this problem is
mostly centred on the conceptual frameworks for
professional development, the dynamics of market
shifts, and the role of educational institutions in
enhacing one’s readiness for the labour market.
Apart from being a pedagogical phenomenon, career
pathing is a socio-economic process that balances
industry demands and professional aspirations of
young people. It helps reduce youth unemployment
rates and prepares the workforce for current
technological and economic paradigms.

A detailed review of studies published in
respectable journals illustrates a focus on such issues
as a) the transition from school to the workplace, 2)
the cultivation of vocational identity, and c) the
impact of career guidance on students’ career
choices (Stanimirovi¢ et al., 2025; Rashid et al.,
2025; Zuo et al., 2025; Wang et al., 2024). One can
also observe a particular focus on psychological
readiness for choosing a profession, the
understanding of the labour market situation, and the
formation of career planning skills. At the same
time, career guidance is frequently examined in the
inerdisciplinary context.

Many studies recognise the role of ongoing
career guidance (Lassnigg, 2023; Alnajjar et al.,
2024). Career guidance is considered more effective
when it is introduced at different stages of secondary
education. In leading European countries, they
actively integrate career counselling into the school
curriculum (Cedefop, 2022; McKay et al., 2021).
This strategy allows students to better understand
the professional environment and its expectations, as
well as to gain the necessary practical skills.

Special attention is given to dual education
systems, where theoretical learning is directly
connected with enterprise-based training (Abdeen et
al., 2025). These models are frequently analysed in
relation to Germany and Austria, where cooperation
between schools, employers, and vocational
institutions is considered a key factor in successful
career orientation (Graf, 2016; Euler, 2024).
Researchers highlight that the effectiveness of these
systems is largely determined by stable institutional
partnerships, active employer participation, state
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support, and the social prestige traditionally
associated with skilled trades. Moreover, dual

education models are viewed as effective
instruments for reducing the gap between
educational outcomes and labour market

requirements.

At the same time, global literature identifies
several persistent challenges. Among them are the
low prestige of vocational education in some
societies, insufficient early exposure of students to
real working environments, and limited involvement
of employers in school-based career guidance
activities (Coman et al., 2026; Haasler, 2020). In
addition, scholars increasingly discuss the influence
of social stereotypes and parental expectations on
students’ career choices, particularly the tendency to
prioritise academic higher education over vocational
pathways. Researchers also emphasise the need for
digital transformation of career counselling,
including the use of online platforms, simulations,
and data-driven career decision tools (Staunton,
2025). Digital technologies are considered
especially important for increasing accessibility to
career information, individualising vocational
guidance, and improving students’ engagement
through interactive learning environments.

Ukrainian scholarly sources primarily focus
on methodological and pedagogical aspects of career
guidance within general secondary education
(Khoruzha et al., 2024). These studies underscore
the significance of shaping students’ professional
interests, improving information support, and
strengthening cooperation between schools and
vocational institutions (Kovalchuk et al., 2022).
Particular attention is devoted to the development of
students’ motivation for professional self-
determination, the formation of labour values, and
the enhancement of vocational awareness within
educational environments. At the same time,
Ukrainian researchers increasingly emphasise the
need to modernise career guidance systems in
accordance  with  current  labour  market
transformations and European integration processes.

However, the analysis of national literature
shows that the implementation of systematic,
practice-oriented models inspired by leading
European  countries  remains  insufficiently
developed (Hryshchenko et al., 2025). EXxisting
career guidance practices in many schools still
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demonstrate  limited  practical  orientation,
insufficient interaction with employers, and
inadequate integration of vocational counselling into
broader educational strategies. Furthermore, the
issue of strengthening the prestige of skilled trades
among Ukrainian youth remains highly relevant,
particularly —under conditions of economic
transformation and post-war recovery, which
increase the demand for qualified specialists in
technical and industrial sectors.

Thus, the literature review reveals a strong
theoretical and empirical foundation for studying
career guidance systems. However, there is still a
lack of comprehensive research focused on the
adaptation of German and Austrian dual and
practice-oriented approaches to the Ukrainian
educational context. Existing studies often examine
separate aspects of vocational orientation but
insufficiently address the possibilities of transferring
integrated European models into Ukrainian
educational practice. This gap justifies the need for
further investigation of effective methodological
models that can enhance the prestige of skilled
trades and support students’ informed professional
self-determination.

Accordingly, the aim of this article is to
analyse the methodological foundations of career
guidance for general secondary education students
towards skilled trades. This analysis is based on the
experience of Germany and Austria, where
vocational orientation is closely integrated with dual
education systems and practice-oriented learning.
The study also seeks to determine the possibilities of
adapting these approaches within the Ukrainian
educational context. Particular attention is paid to
how European experience can inform the
improvement of national career guidance practices,
strengthen  cooperation  between educational
institutions and employers, and contribute to the
formation of a more effective and socially
responsive system of vocational orientation for
young people.

Methods. The study includes the following
methods: 1) theoretical analysis of scientific
literature on vocational education and career
guidance; 2) comparative analysis of German and
Austrian  vocational orientation systems; 3)
synthesis of pedagogical approaches to identify
common principles of effective career guidance;
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4) systematisation of key features of dual education
and practice-oriented learning; and 5) interpretative
analysis to define implications and prospects for
Ukraine.

Results and discussions. The results of this
study are structured in accordance with the applied
qualitative methodology, including theoretical
analysis, comparative analysis, synthesis of
pedagogical approaches, systematisation of dual
education features, and interpretative analysis of
implications for Ukraine. The findings demonstrate
that effective career guidance towards skilled trades
is based on an integrated model combining early
orientation, practice-based learning, and strong
institutional cooperation between educational
systems and labour market actors. The obtained
results also indicate that successful vocational
orientation systems function not as isolated
educational initiatives but as components of broader
socio-economic and institutional mechanisms aimed
at ensuring sustainable workforce development and
reducing the mismatch between education and
labour market demands.

The theoretical analysis of scientific
literature confirms that career guidance in Germany
and Austria is embedded within broader vocational
education systems and is closely linked to labour
market regulation (Lassnigg, 2023; Cedefop, 2022;
McKay et al., 2021; Abdeen et al., 2025; Graf,
2016). In both countries, career orientation is not
treated as a separate pedagogical activity but is
systematically integrated into secondary education
(Euler, 2024; Haasler, 2020). This supports the study
aim by demonstrating that methodological
foundations of career guidance are inseparable from
dual education structures and workplace learning
environments. The analysed literature further
demonstrates that vocational orientation in these
countries is characterised by continuity, institutional
coordination, and long-term interaction between
students, schools, employers, and state employment
structures. Such integration contributes to the
formation of stable professional trajectories and
facilitates smoother transition from school to
employment.

The comparative analysis of Germany and
Austria reveals a shared structural principle: the
integration of school-based education with
enterprise-based training. In Germany, the dual
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system (Duale Ausbildung) is based on learning in
two institutional settings — vocational schools and
companies — where apprentices are formally
recognised as participants in both educational and
working processes (Bundesinstitut fir
Berufsbildung (BIBB), 2020). The system includes
more than 300 regulated occupations under the
Vocational Training Act (BBiG), covering
engineering, healthcare, logistics, and skilled crafts
(Federal Ministry of Education and Research
(BMBF), 2020). Career orientation begins early
through structured school programmes
(Berufsorientierung) supported by the Federal
Employment Agency, including compulsory short-
term internships (Schilerpraktikum), which provide
students with direct exposure to workplace
environments and professional tasks
(Bundesagentur fur Arbeit, 2025). This practical
immersion enables students to develop realistic
perceptions  of  occupational  requirements,
understand the social significance of skilled trades,

and evaluate their own professional interests and
competences before making educational choices.
Similarly, the Austrian vocational education
system (Lehrlingsausbildung) is characterised by a
dual structure in which approximately 80% of
training takes place in enterprises and 20% in
vocational schools, depending on the occupation
(Bundesministerium flr Wirtschaft, Energie und
Tourismus (BMWET), 2026). Apprenticeship
training covers around 200 regulated occupations
across industrial, commercial, and service sectors.
This confirms the systematisation of practice-
oriented learning as a core methodological principle
of career guidance. The Austrian model additionally
demonstrates a high level of institutional flexibility
and regional adaptation, allowing vocational
training programmes to respond more effectively to
local labour market conditions and economic
priorities. Such adaptability strengthens the
relevance of vocational orientation and supports
students’ employability in dynamically changing
professional environments (see Table 1).
Table 1

Comparative Characteristics of Career Guidance Systems in Germany and Austria

Criterion Germany

Austria

Main model of vocational

orientation system)

Duale Ausbildung (dual education

Lehrlingsausbildung
(apprenticeship-based
system)

dual

Institutional structure

Combination of vocational schools
and enterprise-based training

Combination of  vocational
schools and enterprise-based
training

Beginning of career guidance

Early secondary education through
Berufsorientierung programmes

Early secondary education
through vocational orientation
activities

Practical orientation

mechanisms

Schilerpraktikum (short-term
internships),  enterprise  Visits,
workplace exposure

Schnuppertage  (trial  days),
practical observation, workplace
immersion

Employer involvement

Strong participation of enterprises in
training and mentoring

Strong participation of
enterprises and chambers of
commerce

Career guidance centres

Number of regulated | More than 300 occupations under | Approximately 200 regulated
occupations BBIG occupations

Federal  Employment  Agency | Public Employment Service
Role of state institutions coordinates vocational guidance | (AMS) coordinates  career

support counselling

School-based and regional | Berufsinformationszentren

vocational guidance services

(B1Z) career information centres

Professional Pedagogics/1(32)'2026
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Main methodological

principle practice

Integration of theory and workplace

Practice-oriented
learning

experiential

Labour market connection

Strong alignment between education | Strong regional adaptation to
and labour market needs

labour market demands

Source: developed by the author based on BIBB (2020), Cedefop (2020; 2022), Euler (2024),
Lassnigg (2023), and BMWET (2026).

The synthesis of pedagogical approaches
reveals several shared principles of effective career
guidance in both countries, including early
vocational orientation, experiential learning, and
sustained interaction between students and
employers. In Austria, these principles are
implemented through Berufsinformationszentren
(BI1Z), career information centres operated by the
Public Employment Service (AMS). These centres
offer structured career counselling, aptitude testing,
and labour market information, thereby supporting
students in making informed vocational decisions
(Cedefop, 2020). In addition, trial days
(Schnuppertage) enable students to temporarily
engage in workplace environments, enhancing
experiential learning and promoting more realistic
career decision-making  (Pintsuk-Christof &
Moritsch, 2022). Overall, these mechanisms
strengthen students’ awareness of professional
expectations and help reduce uncertainty in relation
to future career choices. They also contribute to the
development of professional motivation and
improve students’ understanding of the relationship
between educational achievement and future
employment opportunities.

The systematisation of dual education
features highlights that both Germany and Austria
rely on strong employer involvement as a structural
component of career guidance (Lassnigg, 2023).
Enterprises are actively involved in apprenticeship
training, providing mentoring and offering real
working environments for students. This ensures
alignment between educational content and labour
market needs, which in turn contributes to the
effectiveness of vocational orientation. This finding
corresponds with the methodological assumption
that practice-oriented learning is a key determinant
of successful career guidance systems. Moreover,
employer participation increases the practical
relevance of vocational education and strengthens
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students’ confidence regarding future employment
prospects. The findings also indicate that long-term
cooperation between educational institutions and
enterprises contributes to the formation of stable
regional vocational ecosystems that support
workforce sustainability.

As shown by the interpretative analysis, the
system of career guidance in Ukraine is rather
theoretical and knowledge-oriented. Kovalchuk et
al. (2022) believe that its effectiveness can be
enhanced through the systematised workplace
experience and fruitful cooperation between
stakeholders. Students should be familiarised with
the real working conditions to make informed career
choices, especially in the field of skilled trades. At
the same time, career guidance in most schools
remains episodic and is not included into
educational policy. As a result, students lack a well-
informed understanding of vocational professions
and labour market requirements.

In this regard, the experience of Germany
and Austria provides evidence-based
methodological benchmarks for reform. The most
relevant directions for Ukraine include: 1)
introduction of structured school internships based
on Schulerpraktikum and Schnuppertage models; 2)
development of institutional career guidance centres
similar to Austrian BIZ; and 3) gradual
implementation of dual education elements
supported by systematic employer engagement.
Additional areas include strengthening regional
partnerships between educational institutions and
potential employers, updating methods of vocational
guidance, and digitalising the very process. The
European experience also demonstrates the
importance of state support mechanisms aimed at
increasing the social prestige of skilled trades and
promoting vocational education as a competitive
educational pathway (see Table 2).
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Table 2

Prospective Directions for Modernising Career Guidance in Ukraine Based on German and

Austrian Experience

orientation

Identified Problem in European Practice Proposed Direction for
Ukraine P Adaptation

: . . . Introduction  of  structured
Predominantly theoretical | Practice-based vocational

. . . workplace exposure
career guidance orientation

programmes

Limited employer | Active enterprise involvement in | Development of partnerships
participation dual education between schools and employers
Weak institutional | Integrated vocational guidance | Establishment of regional career
coordination systems guidance centres
Insufficient early vocational | Career guidance beginning in | Early professional orientation

lower secondary education

programmes in schools

Low prestige of skilled trades

Strong social recognition of
vocational professions

Public campaigns promoting
vocational careers

Limited practical experience | Schulerpraktikum and | Introduction of compulsory
for students Schnuppertage models short-term internships
. Continuous  and systematic | Integration of career counselling
Fragmented career counselling . . .
guidance into school curricula

Weak adaptation to labour | Close alignment between training L?‘b(?“r marl.<et mon!tor|ng
. within  vocational guidance
market needs and economic demands
systems

_— - Digital reer nselling | Developmen f nlin
Limited use of digital tools gita caree counsetiing | Levelopme t 0 onfine
platforms vocational orientation resources
Insufficient institutional | State-supported vocational | Strengthening national

support education frameworks vocational education policies

Source: developed by the author based on comparative analysis of German and Austrian vocational

orientation systems.

Overall, the findings confirm that effective
career guidance is characterised by early
intervention, continuity of vocational exposure, and
institutional integration between education systems
and labour market actors. These characteristics
ensure that career orientation is not a one-time
informational activity but a sustained developmental
process that accompanies students throughout their
educational trajectory and supports informed,
realistic, and flexible professional decision-making.
The study demonstrates that the German and
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Austrian models provide a coherent methodological
framework that can inform the modernisation of
career guidance in Ukraine and strengthen the social
recognition and attractiveness of skilled trades (see
Fig. 1). In particular, these models illustrate how
systemic coordination between schools, enterprises,
and public employment services contributes to
stable school-to-work transition pathways and
reduces the gap between educational outcomes and
labour market expectations.
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Figure 1. A conceptual map: Methodological foundations and adaptation of career guidance for general
secondary education students towards skilled trades (based on the experience of Germany and Austria) and

prospects for Ukraine

Source: The author’s own contribution

The obtained results additionally indicate
that the successful adaptation of European
approaches requires not only methodological
transformation but also broader institutional
cooperation, policy support, and long-term strategic
development of vocational education in Ukraine.
This involves creating sustainable governance
mechanisms that connect educational institutions
with regional labour market needs, alongside well-
defined institutional responsibilities for career
guidance at  multiple  levels.  Effective
implementation also depends on targeted investment
in teacher training and the professional development
of career counsellors, as well as on building
supportive infrastructure for practice-oriented
learning, including cooperation with enterprises and
vocational training centres.

Digital tools are particularly important for
ensuring equal access to high-quality vocational
information for students in both urban and rural
areas, as well as for supporting evidence-based
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career decision-making in conditions of rapidly
changing labour market demands.

Finally, the results emphasise that
strengthening the prestige of skilled trades in
Ukraine requires a coordinated approach combining
educational, institutional, and socio-cultural
interventions. Such an approach should integrate
European methodological principles with national
contextual specificities, ensuring gradual but
consistent transformation of career guidance
practices. In this regard, the German and Austrian
experiences offer not only structural models but also
strategic guidelines for building a more responsive,
inclusive, and future-oriented vocational orientation
system capable of supporting Ukraine’s socio-
economic development and workforce
sustainability.

Conclusions. For Ukraine, the development
of career guidance towards skilled trades should
build on the successful experience of Germany and
Austria, where early vocational orientation, dual
education elements, structured workplace exposure,
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and strong employer engagement form an integrated
system supporting informed professional choice. In
order to adapt these evidence-based practices to the
Ukrainian context, career guidance reform may be
structured around the following priorities. These
priorities should also be considered within the
broader framework of post-war recovery, labour
market restructuring, and the need to strengthen
human capital for industrial and technological
development.

First, it is necessary to integrate the positive
aspects of the EU model for career guidance into the
early stages of schooling. This implies
implementing this framework within a continuous
trajectory of vocational orientation, rather than
viewing it separately. It is also crucial to develop a
long-term strategy for career guidance within the
general secondary education system. Such an
initiative is expected to ensure regular exposure to
relevant vocational information and career planning
activities.

Second, greater emphasis should be placed
on expanding students’ practical exposure to the
world of work, in line with German
Schilerpraktikum and Austrian Schnuppertage
approaches. This includes: 1) introducing structured
short-term internships in cooperation with local
enterprises and vocational institutions; 2) organising
regular visits to workplaces and production sites;
and 3) implementing trial workplace experiences
that allow students to explore different occupations
in authentic professional environments. In addition,
such  experiences should be pedagogically
structured, meaning that they are accompanied by
reflection activities, mentoring support, and post-
experience career discussions to maximise their
educational impact.

Third, it is important to develop sustainable
school-employer partnerships, reflecting the dual
education logic of Germany and Austria, where
employers are active co-participants in vocational
preparation. This can be achieved through: 1) long-
term cooperation agreements between schools and
enterprises; 2) active involvement of employers in
mentoring and career guidance activities; and 3)
joint initiatives between educational institutions,
vocational  providers, and labour  market
stakeholders. Strengthening these partnerships also
requires institutional coordination at the regional
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level and the creation of incentives for employer
participation in educational processes.

Fourth, Ukraine should gradually introduce
key elements of dual education, following the
structural principles of the German dual system
(Duale Ausbildung) and the Austrian apprenticeship
model  (Lehrlingsausbildung), by combining
theoretical instruction with  enterprise-based
practical training. In this regard, pilot school—
enterprise cooperation models may serve as an
effective transitional mechanism. It is advisable to
introduce such projects across regions and sectors,
enabling gradual scaling and effective evaluation of
the obtained results. Such steps are aimed at
ensuring contextual adaptation rather than the direct
implementation of international models.

Fifth, the modernisation of institutional
career guidance structures should reflect European
experience with specialised career centres such as
Austrian Berufsinformationszentren (BIZ). This
may include: 1) establishing career counselling
centres across regions; 2) providing relevant
information on current trends in the international
labour market; and 3) organising advanced training
for career counsellors in schools. These centres
should also act as hubs that connect all participants
in the educational process (schools, vocational
education institutions, and employers).

Finally, enhancing the attractiveness of
skilled trades should become a strategic priority, as
demonstrated in EU countries where vocational
pathways are socially recognised and institutionally
supported. This can be achieved through: 1) national
awareness and information campaigns; 2) promotion
of successful vocational career pathways and role
models; and 3) measures aimed at reducing social
stereotypes associated with vocational education.
The formation of a positive public image of skilled
professions is particularly important for increasing
youth engagement and ensuring sustainable inflow
into vocational education pathways.

In parallel, consistent with current European
trends in digitalisation of career services, the digital
transformation of career guidance should be
strengthened through the development of online
platforms, virtual simulations, and interactive labour
market tools that support more informed and data-
driven career decision-making among students.
Such tools may also enhance accessibility of career
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guidance services for students in rural or
underserved regions, thereby reducing regional
disparities in vocational orientation opportunities.
Future research should focus on the
empirical testing of the proposed career guidance
approaches in Ukrainian schools through pilot

institutions, and employers. It is also important to
evaluate their impact on students’ career awareness,
motivation towards skilled trades, and the quality of

professional decision-making. Finally, it is
advisable to  further investigate relevant
international experience within the scientific
discourse.

programmes  involving  schools,  vocational
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MMPOD®ECIHHA OPIEHTALIS 3/I0OBYBAUIB
3ATAJIBHOI CEPEJIHBOI OCBITH HA POBITHNYI
MPODECII: EBPOINEMCHKUU JOCBIJ TA
YKPAIHCBHKI NEPCIHEKTUBHU

€geaina [laproBa

Kanmunar nemaroriqyHuX HayK, CTapIIuil HAYKOBHUH CITIBPOOITHUK BiITITy BUXOBaHHS 1 mpodeciiHol
Kap’epu, TUpeKTop Jlep>kaBHOTO HABYAJIBHOIO 3aKjaay « XMEJIbHUIIBKAN IIEHTP MPodeciiHO-TeXHITHOT
ocsitu cepu mocayr», https://orcid.org/0000-0001-9929-6670, e-mail: evelina76 @ukr.net

Pedepar:

Axmyanvricms OCHIIPKEHHS 3yMOBJIEHA CYYaCHUMH TpaHCc(OpPMAaIlifHUMHU TpolecaMH Ha PUHKY Tpari,
CTPIMKHM PO3BHUTKOM TEXHOJOTiH, mu(poBi3aIli€ro Ta 3pOCTal0UYMM IOIMHMTOM Ha BHCOKOKBaTi(ikoBaHUX (haxXiBIliB
pobiTHHUMX mpodeciid. BogHouac cnocrepiraerbesi criiike 3HKEHHs NMpUBAOIMBOCTI poOiTHHUMX Tpodeciit cepen
MOJIOII, 110 3YMOBITIOE AHCOaIaHc MK MOTpebaMu pUHKY Tpalli Ta npodeciiitHuMHu HaMipaMu 3700yBaviB ocBiTH. Le
aKTyali3ye HEOOXiJHICTP MOJAEpHi3alii cucteMu npodopieHTalii y 3akiagax 3aranbHOi CEpefHbOi OCBITH 3
ypaxyBaHHSM TO3UTHBHUX ACTICKTiB MIXKHAPO/IHOTO JOCBIJTY.

Mema: MeToro CTaTTi € aHaANII3 METOIOJIOTIYHUX 3acajl nmpodopieHTaIl] yUHIB 3aKJIaIiB 3arajJbHOI cepeHbOT
OCBITH 1070 poOiTHUYMX mpodeciii Ha ocHOBI nocBiny HimeuunHu ta ABCTpii, a TaKOX BU3HAYEHHS MOKIMBOCTEH
ajanrarii Ta iMIDIEMEHTAIli] BIAIOBIJHUX MiIXO0JiB B YKPATHCHKHUW OCBITHI KOHTEKCT.

Memoou: Y A0CTIIKEHHI 3aCTOCOBAHO SKICHUN JOCIIHUIBKAN TU3aiH, 10 BKIOYAE€ TCOPETUUHUHN aHAai3
HAyKOBOI JTepaTypH, MOpiBHSUIBHMH aHalli3 cucteM npodeciiiHoi opienrtanii Himewumnn Ta ABcrpii, cuHTE3
MeAarorivyHuX MiJX0/iB, CHCTEMATH3AIlI0 KIFOYOBUX MPUHITUIIB JyadbHOI OCBITH, @ TAKOXK IHTEPIPETAIIMHAN aHaITi3
X moTeHIiany AJsl BIPOBaPKEHHS B Y KpaiHi.

Pesynomamu: Pe3ynbraTi ITOCIIPKEHHS CBIIYaTh, 0 eekTrBHA cucTema mnpodopienrarii B Himeuuuni ta
ABCTpii IpyHTY€TbCS Ha PaHHBOMY 3all0YaTKyBaHHI MpodeciiiHOro camMoBU3HAuUeHHSA, O€3NepepBHOMY IPAKTHUKO-
Opi€EHTOBaHOMY HaBYaHHi, CHCTEMHOMY 3aJIy4€HHI Y4HIB 10 peajbHOr0 BUPOOHUUYOTO CEepeIOBHIIA Ta TICHIN B3aeMOii
3aKJIaiB OCBITM 3 POOOTOMABIsIMH. KIIFOUOBMMM IHCTUTYLIMHMMH MEXaHI3MaM{ BHCTYMAlOTh IyalibHI MOJENi
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npodeciiiHoi 0CBiTH, 000B’SI3KOBI BUPOOHUYI IPAKTHKH, PO3BUHEHA MEpeka Kap €PHOTO KOHCYJIbTYBAaHHS Ta aKTHBHA
y9acTh MIAMPUEMCTB y MIATOTOBII MaitOyTHIX (axiBmiB. BcTaHOBIEHO, IO Taka iHTETPOBaHA CHUCTEMa CIIPHUSE OUIBII
ycBinoMIeHOMY podecitHOMYy BHOOPY MOJIOAI Ta MIABHIYE COLIaTbHY MPHUBAOIUBICTS pOOITHUYHX MPOdECiii.

Bucnosku: 3pobneHo BUCHOBOK, 110 MOJiepHi3alis npodopieHTanii B YKpaiHi Mae IpyHTyBaTHCs Ha EpPexoi
70 1HTETPOBAHOI, MPAKTUKO-OPIEHTOBAHOI MOJIENI, 110 BpaxOBYE MPOBITHHUN €Bporneichkuii qocBia. [IpiopureTHIMU
HampsMaM{d BHU3HAYCHO ITOCHJICHHS PaHHBOI Ta Oe3mepepBHOI mpodeciitHoi opieHTaril, po3MUPEHHS MPAKTHIHOTO
JIOCBily YUYHIB y peabHOMY pOO0OYOMY CEpPEIOBUIIli, PO3BUTOK IMTAPTHEPCTBA MiXK 3aKJIalaMU OCBITH Ta pOOOTOIABIISIMH,
MOCTYIIOBE BIPOBAHKCHHSI €JIEMEHTIB TyalbHOI OCBITH, MOJIEPHI3AIIiI0 CUCTEMH Kap’ €PHOTO KOHCYJbTYBAaHHS, 8 TAKOX
MiBUIICHHS COIIaFHOTO MPECTIKY POOITHIUMX mpodeciii, 30KkpemMa depe3 MuQpoBi iHCTPyMEHTH Ta iHPOpMaIIiitHO-
KOMYHIKaIlii{Hi KaMITaHii.

Kuarouosi cioBa: npogopicnmayis, pobimuuui npoghecii, npogecitina oceima, dyanvha cucmema oceimu,
Himeuuuna, Ascmpis, Ykpaina, nepexio 6i0 nasuanns 00 pobomu, Kap 'epue camosusHa4enHs, puHoK npayi.
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