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Introduction. Improving the content of

Abstract

The paper considers the problem of technological processes as a dominant feature of human activity.
Based on the comparative characteristics of technologies in production and social processes, the
features of the educational technology have been identified. A characteristic is given of specific
essential features of pedagogical technology as a social system whose development and
implementation are focused to ensuring qualitative changes in a person (one's accomplishment,
upbringing, development, etc.). The desire to optimise continuously the educational process has been
the reason of emergence of new educational technologies and improvement of those used.

The interpretation of the notion of “innovation" in the pedagogical process has been analysed. The
topicality of using innovations to ensure the legal education of the personality of a prospective
specialist to overcome the deficiencies of existing practices has been clarified. The study has analysed
the proposals of professionals to improve the legal training of specialists by introducing different
technologies focused to ensuring the content of legal education, viz. introducing practicals to discuss
legal documents, and resolve and discuss legal situations in professional activities, and so forth.

With account of subjective and objective factors affecting the effectiveness of efforts in developing
the legal competence of the prospective specialist, the advantages of different technologies for
professional and legal training of the prospective engineer-instructor have been determined. Emphasis
is placed on the practicality of using explanatory-informational technologies in professional and legal
training at the initial stages of students' education at a higher education institution. The advantages of
the problem training technology have been identified. The basic methods of the technology are
problem-based exposition of tutorial material, the heuristic method (the partial searching one), the
search method, the research method of advancing hypotheses, verification, and so forth. The
technologies of teaching in cooperation, or interactive technologies, are considered to be effective
ones in ensuring the professional and legal training of a prospective engineer-instructor. The
perspectiveness of using the project technology to develop the professional and legal competence of a
prospective specialist has been ascertained. As a variety of the project technology, the possibility of
using the case method has been considered to be promising for creative independent assimilation of
legal knowledge.

A conclusion has been drawn on the necessity of accounting for the stage-wise system of professional
and legal training of prospective engineers-instructors in the technological support of its content in the
environment of a higher education institution.

professional and legal education of prospective
engineers-instructors ~ demands  developing
technological support. Since higher education
schools face four kinds of tasks (informational,
educational, practical and scientific), their
accommodation by choosing and introducing
new forms, means and methods of teaching
within ~ the  framework of innovation
pedagogical technologies into the educational
process implies their close interdependence.
Analysis of researches and
publications on the issue. Modern educational
professionals, psychologists and experts in
educational methods (V. Bespal'ko,
V. Yevdokymov, M. Klarin, I. Prokopenko, and
H. Selevko) consider the education technology
as a comprehensive system of forms, methods
and means of instruction to ensure
manageability of the education process and
optimal achievement of educational goals. In

particular, person-oriented educational
technologies have become the subject of
research  (O. Piekhota, S. Sysoyeva,
I. Yakymanska and  others).  Ukrainian

researchers (T. Hannichenko, A. Starieva and
others) are  looking into interactive
technologies.

The aim of the article is determining
and theoretically substantiating technologies
that ensure introduction of a system of ongoing
professional and legal training of prospective
engineers-instructors at a higher education
institution.

Statement of basic materials. As
research workers state [5], the emergence of the
term "technology" in pedagogics was facilitated
by the explosive development of scientific and
engineering progress in different branches of
human spiritual and practical activities, as well
as the desire of teachers to achieve guaranteed
results in their professional efforts. With the
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current development of pedagogical science, the
concept of "technology" has been instilled in
the public mind and become a peculiar focus of
scientific and practical thought. Technological
effectiveness has become a dominant feature of
human activity. It determines its transition to a
qualitatively new stage of an effective, optimal,
and science-intense  educational  process.
Technology reflects the focus of applied
research (in particular, the pedagogical one) to
radical improvement of human activity,
increasing its effectiveness (in the sense of a
guarantee of achieving the goal), intensity,
instrumentality, and technical equipment.

As an activity, technology reflects to the
utmost the objective laws of the subject field
and therefore ensures maximum conformity of
results to set goals under existing conditions
[5]. This principal provision, as regards
evaluation of the technological effectiveness of
a process, is hard to qualify completely as a
characteristic of social processes. Due to this,
even today one can witness the process of
identifying the outlooks of researchers on the
comparative characteristic of technologies in
industrial and social processes. A social
technology is one whose output and end result
is for a human, and the key parameter to be
changed is one or several human attributes
(qualities) [7]. Certainly, the education
technology is one of the manifestations of the
social technology because educational activities
are focused to ensuring qualitative changes in a
person, viz. in one's educational level,
upbringing, development, and so forth. "The
aspiration for continuously optimising the

instruction and education process has
conditioned the emergence of new and
improvement  of  existing  educational

technologies of different levels and with a
various focus" [4, p. 56].

As distinctive features of social
technologies, in contrast to industrial or
manufacture ones, scientists distinguish the
following ones: their flexibility and absence of
strict  determination; no guarantee of
correspondence of the outcome to the set goal
even under the condition of keeping to a certain
sequence of most effective processes or
measures. This is because the human being is a
multifactor system affected by a huge variety of
external factors whose force and focus is
different, and sometimes even opposite. Due to
this, it is often simply impossible to foresee the
effect of one or other influence. Owing to this,

social technologies certainly are more complex
in their organisation than production ones.

However, social technologies are capable
of adapting to any conditions. They are capable
of adjusting the deficiencies of separate
processes and operations constituting the
technological process. Another distinctive
feature of social technologies is that their
feedback plays a more significant role. This
allows organising even the recurrence of
individual elements of the technological process
at the adjustment stages.

Hence, if industrial technologies consist
of links of closely fitting natural processes, then
"social technologies are a specially organised
complex of various measures used in a different
sequence and to certain levels to achieve a
unique goal” [4, p. 181]. Analysis of industrial
and social activities proves that social
technologies are distinct from industrial ones
because the area of pedagogical activities
cannot be characterised by the following
factors: a distinctive subject field, a unique set
of functions, and isolation of professional
actions from spontaneous communication and
emotions, i.e. they cannot be completely
regulated and fitted in advance into clearly
defined limits and kinds of activities. The
operational side of an educational activity
cannot be isolated from its personality-
subjective  parameters, and the rational
regulation from its emotional one. Subjectivity,
remoteness and uncertainty of results deny
pedagogical activity the same level of
predictability and guarantee as that in industrial
branches.

In the opinion of I. Dychkivska [4], the
educational technology, having all the features
of a social system, has specific essential
features "distinguishing it is a self-sufficient
and unigue phenomenon" [4, p. 75]. They are as
follows: conceptuality, diagnostic identification
of goals and effectiveness, efficiency,
algorithmic properties, projectability, integrity
and governability, and adjustability and
visualisation. Besides, the author offers
additional features of educational technologies
found by researchers to be a rational basis [4, p.
76]: decomposition of the pedagogical process
into inter-related stages; coordinated and
stagewise actions focused to achieving a pre-set
result; and uniqueness of executing planned
procedures and operations.

The interpretation of the notion
"innovation™, as proposed by V. Zahviazynsky,
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is not all that new at the current stage of
development of pedagogical science and it
indicates that innovations "are not only
concepts, approaches and technologies, which
in the given form and in such combinations
have not yet been advanced. They are also a
complex of elements or separate elements of a
pedagogical process carrying a progressive
principle. Under changing conditions and
situations, this principle allows for effective (at
least more effectively than earlier) addressing
of upbringing and education issues" [6, p. 13].

Modern researchers [2, 3 and others], by
using the analysis of deficiencies in the current
system, are drawing attention to employing
innovations while providing legal education for
the prospective specialist.

As A. Abutalipov offers generalisations
[1] based on analysing the papers of researchers
who investigated the technologies for providing
legal training of a specialist in a higher
education institution within the legal education
system whose content is being expanded, as a
rule, by introducing proposed practical
exercises as technologies for ensuring legal
competence. It boils down to the following
points:

1) Instruction in rational methods of
searching for legal information and working
with statutory acts and reference books that
govern professional activities;

2) Analysis of legal situations, their
modelling and solving study tasks compiled
based on typical legal situations, which
representatives of a definite profession face
most often; and

3) Drawing up business documents,
which accompany legally significant actions
during professional activities when executing
professional functions.

Note that such lines of legal training of a
prospective professional reflect the specific
features of developing legal professional
knowledge, and abilities and skills. All this is to
ensure the practical mastering and use of
formalised norms of professional training, such
as working with statutory acts, their usage when
addressing practical production situations,
developing rule-making skills, and so forth.
However, one can agree with the researcher that
such activities are not exceptionally effective
and require improvement. Thus, at the first
stage of studying at a higher education
institution, explanatory-informational efforts, in
general, and working with legal information, in

particular, are of vital importance. Students
need an explanation of theoretical material
because they can be unprepared to master it
independently due to the complexity of legal
materials, the presence of psychological barriers
in communicating and interacting with other
students and instructors during educational
activities, new conditions of studies, etc.
Students need special coaching in effective
methods of searching for legal information and
its elaboration, and in working out critical
thinking to use it. Such activities are important
and sometimes they are decisive with account
of such a key characteristic of legal information
as its dynamics.

V. Shkatula [14], during practical studies
in legal training of students at a higher
education institution, offers drawing special
attention to holding disputes and discussions,
which, as the researcher asserts, are an active
means of developing legal awareness, and as a
whole, a student's personality by enhancing
his/her intellectual level. The author has worked
out different tasks for testing knowledge in the
features of legal governance of social relations
in different areas.

A. Abutalipov adheres to a task approach
to implement the content and structure of legal
training of prospective professionals in an
educational environment by believing that "one
of the main ways of improving professional
training is modelling professionally-focused
legal problems that include the following
stages: first, identifying typical professional
tasks a professional must address while
performing one's job duties; second, based on
these duties, working out educational and
production tasks that embrace the entire
professional activity; third, determining the
place of these tasks within the educational
content; and fourth, choosing educational forms
and methods that best fit each task™ [1, p. 62-
63]. Such an activity sequence demonstrates the
use of a technological approach to organising
the legal education of students built around the
principle of a professional focus of the legal
material, and the dynamic character of
assimilating legal information on the part of the
students. Certainly, this will increase the
effectiveness of legal training of prospective
professionals.

The leading hand in these activities
belongs to the instructor who is responsible for
logically training the students in solving
educational and production tasks. They include
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the following: analysing the statements of the
proposed tasks; correlating the proposed
problem statements with the basic theoretical
provisions; explaining separate facts and
phenomena (conditions) from the standpoint of
general regularities and principles; collective
searching for and choosing task solution
methods or ways of achieving a goal; and
analysis of the decision made.

The above review of the scientific and
methodical developments of the authors being
analysed allows asserting that, undoubtedly, the
methods of using problem training during desk
studies and seminars and practicals in legal
disciplines, which the researchers have
suggested, are effective and promising in terms
of ensuring professional and legal education of
prospective  engineers-instructors.  This s
because they account for the professional angle
of the legal material given to students. The
students assimilate the material arduously and
acquire skills in its practical use by being aware
of its need and significance. They rely on their
own ability and are motivated to master it.

Note that researchers have identified the
role and have proved the advantages of the
technology of problem training. It not only
ensures acquiring new knowledge, but also
offers activity methods at the level of creative
cognitive efforts and individual usage of the
knowledge acquired [8]. It favours the
development of independent thinking, and the
formation of skills in creatively solving new
problems [10]. It acts as a means of arousing
the cognitive activity of those being educated
[9; 11]. It is conducive to development of
intellectual capacities, and independent and
creative thinking, and it also ensures tenability
and efficacy of knowledge, and evokes a sense
of satisfaction from cognition [13].

The basic methods of problem-based
learning are problem exposition of educational
material, the heuristic method (a partial search
one), and the searching method, the
investigative method of advancing hypotheses,
verification, and so forth. With account of the
legal material to be learned by students of an
engineer-instructor higher educational
institution, such methods are effective during
the following: desk studies when assimilating
legal knowledge, seminars on resolving legal
situations  during  professional  functions,
students' participation in heuristic talks with
discussions on problematic professional and
legal issues, performing individual assignments,

and conducting research activities.

With  account of the undeniable
advantages of the technology of problem-based
learning during professional and legal training
of students, one can draw a conclusion on the
necessity of its use in the suggested system of
professional and legal training of prospective
engineers-instructors.

As effective technologies of ensuring the
professional and legal training of a prospective
engineer-instructor, let us consider the
technology of learning in cooperation, or
interactive technologies providing for a form of
organising cognitive efforts whose goal is
creating comfortable study conditions in which
each participant feels one's successfulness and
intellectual competence [12]. In this case,
teaching and learning activities take place
provided students' involvement is an ongoing
and active one. Such learning is characterised as
co-learning (collective and group learning in
collaboration) where the instructor and the
student are equal and equivalent education
subjects.

According to the technology of teaching
in cooperation, the instructor-student relations
acquire collaboration features because the
instructor intervenes directly in group activity
only when students have questions, and when
they themselves ask the instructor for
assistance. Group learning does not isolate
students from one another. On the contrary, it
allows realising the natural drive to
communication, mutual assistance  and
collaboration. In some cases, students are
psychologically sensitive in addressing an
instructor for explanations, whereas it is much
easier for them to address their peers.
Psychological and pedagogical studies affirm
that group learning invigorates students,
improves learning results, helps develop
humane relations among them, develops
independence, teaches how to argue one's
viewpoint and persist in it, and develops
students' skills in the culture of maintaining a

dialogue.

Using the project method (the project
technology) is promising for building
professional and legal competence when

studying legal disciplines. When training the
students of engineering higher educational
institutions, project activities are diverse, viz.
during their education students submit several
term papers and complete their theoretical
training by defending a diploma project. While
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doing this, a student uses knowledge from
several associated academic disciplines, and the
diploma project assumes the assimilation of all
disciplines that develop the professional
knowledge and skills of the prospective
professional.

At the same time, along with technical
(engineering) project planning, social planning
can be wused. Rather than providing for
development of technical devices or production
technologies, it develops new forms of public
life.

As regards the professional and legal
training of prospective engineers-instructors,
the project method has huge potentialities in
ensuring development of professional and legal
competencies because it involves students in
independent determination of the path of one's
own legal education in the informational field
(educational path), independent creation
(development) of the educational content, and
developing tuition materials in legal disciplines
and educating the students of vocational and
technical institutions. Education in an
informational society ceases being a means of
assimilating pre-packaged knowledge, but
rather becomes a means of informational
exchange of a person with the environment.

As a variety of the project technology,
and being promising for creative independent
assimilation of knowledge, researchers are
suggesting to use the case method. It is a
widespread method of training in the legal,
business, medical and education areas. The case
method uses descriptions of real situations,
which students must analyse, get the gist of the
problem, suggest possible solutions, and choose
the best one. Cases are based on real-life
material, or are close to a real-life situation. The
case method in education boosts cognitive
interest of students in the disciplines being
studied, improves understanding of the laws,
and helps develop research, communicative and
creative skills in decision-making. A distinctive
feature of the method is creating a problem
situation based on real-life facts.

A case is a concrete learning situation
specially designed and based on actual
materials for further analysis in classes. In the
course of analysing a situation, the students
learn how to act as a team, and analyse and
make decisions. This method, as a leading one

in the project technology, is seen as a tool for
applying theoretical knowledge in solving
practical tasks. The method promotes
development of independent thinking in the
students, the skill to listen to and account for an
alternative viewpoint, and how to argue one's
own opinion on legal issues in professional
activities. Using this method, students can
develop and improve their analytical and
evaluation skills, learn teamwork basics, and
find the best practical solution to the
professional and legal problem posed.

The case method is a promising method
of teaching legal disciplines to the students of
an engineer-pedagogical educational institution
and its advantages are as follows: using
problem training principles for acquiring skills
in solving real-life legal problems in engineer-
instructor activities, and allowing a group to
work in a problem field. In this case, the
learning process, in essence, imitates the real-
life decision-making process because it is more
adequate to a real-life situation instead of
learning academic terms followed by retelling
because this requires not only the knowledge
and an understanding of terms, but also the skill
to use them in building logical schemes for
solving a problem and argueing one's opinion;
acquiring teamwork skills; developing skills in
the simplest generalisations of the legal material
learned; acquiring skills in  presenting
comprehended legal information; and acquiring
press conference skills, and how to phrase
questions, argue one's answers, etc.

Resume. The scientific and methodical
support of professional and legal training of
prospective engineers-instructors during
professional training at a higher educational
institution is based methodically on all the
provisions of an integrated pedagogical process
and the need to develop human-oriented
interaction of instructors and students. This
shall potentially be a source of intensive self-
development of students. The technologies that
ensure implementation of the content of
professional and legal training of a prospective
engineer-instructor are as follows: explanatory-
introductory technologies, problem training
technologies, interactive technologies (training
in collaboration and in small groups), and
project activity technologies (developing
projects using the case method).
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KJIIOYOBI CJIOBA:

TEXHOJIOTIYHE
3a0e3neueHHs,
npoceciiiHo-paBoBa
MiATOTOBKA (haxiBIIs,
MaiOyTHIH IHKeHep-
TeJIaror, TEXHOJIOTIT
npocgeciiiHo-mpaBoBoOi
MM ATOTOBKH, BUIIHH
IHKEHEepHO-
MeJaroriyHuii
HaBYAJIbHUN 3aKJIa]

Pedepar
TexHoJioriyHe 3a0e3ne4eHHs NpodeciiiHO-TPaBOBOI MiATOTOBKHU
Mai0yTHIX iHXKeHepiB-neaaroris

Jenuc KoBanenko,

KaHouoam neoazoziuHux HayK, OOYeHm,

doyenm kagpedpu nedacoziku i MemoouKu npopecitinoco HaguaHHs
Yxpainucoxoi inorcenepno-nedazoeiunoi axademii (m. Xapxis)

VY craTTi po3riaaeThess MpodieMa TEXHOJIOTIYHOCTI MPOILECIB SIK JOMiHyIOYa O3HaKa JisUIBHOCTI
moxauan. Ha mifcTaBi MopiBHSIPHOI XapaKTEPHCTUKU TEXHOJOTIH y BUPOOHHYOMY i COIialbHOMY
Hporecax BH3HAYEHO OCOOJIMBOCTI OCBITHBOI TexHoiorii. CxapakTepu3oBaHO crenudiuHi iCTOTHi
O3HAKH MeJIarorivHOT TEXHOJIOTIT SIK COLiaNbHOT CUCTEMH, CTBOPEHHS 1 peasti3alii sIKol cnpsiMOBaHa Ha
3abe3meueHHsl sAKiCHMX 3MiH B ocobucrocti (ii HaBYEHOCTi, BHXOBAHOCTi, PO3BHTKY TOIIO).
[IparHeHHs MNOCTIHHO ONTHMI3yBaTH HABYAIbHO-BUXOBHHI IIPOIEC 3yMOBWJIO IIOSIBY HOBHX |
BJIOCKOHAJICHHS BUKOPHCTOBYBAHHUX IIEIaTrOTi4HNX T€XHOJIOT 1.

IIpoanani3oBaHO TpaKTyBaHHS IIOHATTS «iHHOBaIis» Yy TeJarorivHoMy mporeci. 3’iCOBaHO
aKTyaJbHICTh BHKOPHCTAHHsS IHHOBAIliii y 3a0e3ledyeHHi MpaBOBOI IMiJTOTOBKM OCOOMCTOCTI
MaifOyTHBOTO (haxiBIsl, 3yMOBJIEHY HEOOXIJHICTIO TOMOJAaHHS HENONIKIB ICHYIHOYOI IPaKTHKH.
ITpoaHani3oBaHO MNPOMO3MLII HAYKOBLIB LIONO YIOCKOHAJICHHS IIPaBOBOI IIATOTOBKH (haxiBLiB
IUIXOM 3aNpOBA/KEHHS PI3HUX TEXHOJOTIH, CHPSMOBAaHMX Ha 3a0e€3NEYEHHs 3MICTy IPaBOBOTO
HaBYaHHS: BIOPOBA/KCHHS INPAKTUKYMIB 3 OOTOBOPEHHsS NPAaBOBHX JOKYMEHTIB, BHpILICHHS 1
00TroBOPEHHs NPABOBHX CHTYaIliil y mpodeciiiHii JisuIbHOCTI TOIIO.

VYpaxoByroun cy0’€KTHBHI i 00’€KTHBHI YMHHHKH, IO BJIMBAIOTh Ha e(EKTHBHICTH poOOTH 3
(opMmyBaHHS TPaBOBOI KOMIIETEHTHOCTI MaiOyTHBOrO (haxiBLs, BH3HAYEHO IIEPEBard pi3HUX
TEXHOJIOTIH mpodeciifHo-TIpaBoBOi MiroTOBKM MalOYTHBOTO iHXeHepa-Tienarora. Haronomreno Ha
JIOLUTBHOCTI BUKOPHCTAHHS ITOSCHIOBAIbHO-03HAHOMITIOBAJIBHUX TEXHOJIOTIH TpodeciiiHo-paBoBoi
HiATOTOBKM HA NEPIIMX €Tarax HaBYaHHs CTYAEHTIB y BUIIOMY HaBYaJIbHOMY 3aKiaii. BusnaueHo
TiepeBark TEXHOJIOTiT IPoOJIEMHOro HaBYaHHS, OCHOBHUMH METO/IaMH SIKOTO € TIpOOJIEMHUH BUKIIA
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KJIOYEBBIE
CJIOBA:
TEXHOJIOTHYECKOE
obecrieyeHue,
mpodecCHOHATIBEHO-
NpaBoBasi  IIOATOTOBKA
CIIeIMANIACTA, OyTyIIit
HHKEeHep-TIe1aror,
TEXHOJIOTHU
npoecCHOHAIEHO-
MPaBOBOH IMOJATrOTOBKHY,
BEICIIEE  HH)KCHEPHO-
TIE/IarOTHYECKOe
yueOHOe 3aBe/ieHne

1. Abutalypov A. R. Soderzhanye y

HABYAIBHOIO Marepiany, EBPHUCTHYHHHA METOA (4acTKOBO-IIOLIYKOBHUif), MOLIYKOBHI METOJ,
JOCHITHUIBKUHA METOJ BHCYHCHHsS TinoTe3, BepH(ikamist Tomo. Sk edQeKTuBHI TeXHOIOrii
3abes3mnedeHHss npodeciiiHO-MpaBoBOi MiArOTOBKM MaWOyTHBOTrO IHXKEHepa-leaarora, pO3rIsHYTO
TEXHOJIOTI] HaBYaHHs y CHiBPOOITHULTBI, a00 IHTEPaKTHBHI TEXHOJOTII. 3’5ICOBAaHO NEPCIEKTHBHICTh
BUKOPHCTAHHS TIPOEKTHOI TeXHONOTrii y ¢opMmyBaHHI mnpodeciiiHO-IpaBOBOI KOMIETEHTHOCTI
MaiOyTHBOTO iH)KeHepa-memarora. SIK pIi3HOBHI MPOEKTHOI TEXHOJOTIl, MEPCHEKTHBHUI s
TBOPYOTO CAMOCTIHHOTO 3aCBOEHHS IPABOBUX 3HAHb, POSIIIIHYTO MOMKIMBOCTI BUKOPHCTaHHS KeHc-
METOy.

3po0eH0 BHCHOBOK MPO HEOOXIAHICTh ypaxyBaHHs ETamHOCTI CHCTEMH MpOoQeciiHO-IpaBOBOi
MIrOTOBKH MaiOyTHIX iH)KEHEepiB-NeAaroriB y TEXHOJIONYHOMY 3abe3nedeHHi ii 3MicTy B yMoBax
BHIIIOr0 HABYAJIBHOTO 3aKJIa/1y

Pedepar
TexHoJiornyeckoe odcnevdeHune mpodeccunoHaIbLHO-IPABOBOI
NMOJATOTOBKM OyAyIINX HHKEHEPOB-Iearoros

Jlenuc KoBaJjienko,

KanHouoam nedazo2uteckux HayK, OOyeHm,

doyenm Kaghedpu nedazo2uxu u Memoouxu NPoYeccUoHaIbHO20 00y1eHUs
Yxpauncrkoii unscenepuo-nedazoeuueckou axademuu (2. Xapvkos)

B crarbe paccmarpuBaercs npo6iieMa TEXHOJIOTMYHOCTH IPOLECCOB KaK JOMUHHMPYIOLIErO IPH3HAKa
JeITeIbHOCTH  4YeloBeKa. Ha OCHOBaHMM CpPaBHUTEIBHOM XapaKTEPUCTHKH TEXHOJOTHH B
MPOM3BOJACTBEHHOM M COLMAJBbHOM MPOLIECCAX ONpeNeeHbl O0COOCHHOCTH 00pa3oBaTeIbHON
TexHosmoruu. OXxapakTepu30BaHbl —crHelu(uueckue CyIIHOCTHBIE IPU3HAKH Iearorn4ecKoin
TEXHOJIOTHH KaK COLIMAIbHOW CHCTEMBI, CO3JaHHE W peaJu3alidl KOTOPOM HalpaBJCHbl Ha
ofecrieyeHne KaueCTBEHHBIX M3MEHEHUH JIMYHOCTU (€€ 00Y4E€HHOCTH, BOCIMUTAHHOCTH, PA3BUTUS U
T.11.). CTpemiileHHe NOCTOSHHO ONTHMHU3HPOBATh Y4eOHO-BOCIUTATENbHBIA IpPOLECC O00YCIOBUIO
MOSIBJICHHE HOBBIX M COBEPILICHCTBOBAHHME MCIIONIB3YEMbIX I1E1arOTHUECKUX TEXHOIOTHIA.
IIpoananu3upoBaHbl TPAKTOBKU IIOHATHS «HHHOBAIMSA» B IEJArOrMYecKoM Ipolecce. BblsicHeHa
AKTYaJIbHOCTh HCIIOJIb30BaHUS MHHOBAIMH B OOECIICUYEHHWH NPABOBOM IOATOTOBKHM JIMYHOCTH
Oyaymiero  crenuagncra, OOYyCIOBJICHHAas  HEOOXOAMMOCTBIO  INPEOJOJICHHS  HEIOCTaTKOB
cyuiecTByouel npakTukd. [IpoaHaau3upoBaHbl HPEUIOKEHHS YYEHBIX I10 COBEPIICHCTBOBAHUIO
MPAaBOBOM MOJrOTOBKHU CIIELMAIUCTOB ITyTEM BHEJPEHUS PA3IMYHBIX TEXHOJIOTHH, HAIIPABJICHHBIX Ha
obecrieueHre COJepIKaHUs IPABOBOTO OOYYEHWs: BHEAPEHHE IPAaKTHKYMOB II0 OOCYXIEHHIO
MPABOBBIX [OKYMEHTOB, pelIeHHe H OOCYXICHHE IMPAaBOBBIX CHTYalllii B HPOGhECCHOHATBHON
JIESITETIbHOCTH | T. TI.

VYuureiBas cyOBEKTHBHBIE H OOBEKTHBHBIE (DaKTOPHI, BIMBAromue Ha 3(QEeKTHBHOCTH PabOTHI IO
(hOPMHUPOBAHMIO TPABOBOH KOMIIETEHTHOCTH OYIYILETO CIEHUANNCTa, ONpeaeeHbl MPEUMYLIeCTBa
Pa3NUYHBIX TEXHOJIOTHH MPO(ECCHOHANIBHO-TIPABOBOW IOJrOTOBKM OYyAyIIEro MH)XEHepa-Tieaarora.
OTMmedeHa IeIeco0Opa3HOCTh HCIIONB30BAaHUS  OOBSICHUTEIBHO-03HAKOMUTENIBHBIX  TEXHOJIOTHIA
npo¢eCcCHOHANBHO-IPABOBOM IMOJTOTOBKM Ha MEPBBIX JTamax oOy4eHHs CTYJEHTOB B BY3e.
Onpenenexsl NPEeUMyIECTBA TEXHOJIOTUH MPOOIEMHOT0 00Yy4€HHUs, OCHOBHBIMU METOJAMU KOTOPOH
SBISIETCS TNPOOJEMHOE W3JIOKEHHe Yy4eOHOro Martepuaia, 3BPUCTHYECKHI MeToX (JacTHYHO-
TIOVICKOBBIIT), TIONCKOBEIN METOJ], HCCIIEIOBATeNbCKIH METO BBIABIDKEHHS TUIIOTE3, BEpH(UKAIIS U
T.1. B kauecTBe 23 PeKTUBHBIX TEXHONOTHI 0OecredeHus MpodecCHOHAIbHO-IPABOBOM MOATOTOBKH
OyIymero HWHXEHepa-learora pacCMOTPEHBI TEXHOJIOTHH OOy4YEeHHs B COTPYIZHHYECTBE, WU
HMHTEPAKTHBHbBIE TEXHOJOTHHU. BBISICHEHA IEpCIIeKTUBHOCT HCIIONB30BAHMS IPOSKTHON TEXHOIOTHU
B (hopMUpPOBaHUU TPOGECCHOHANBHO-TIPABOBOH KOMIIETEHTHOCTH OyIylIero WHxeHepa-neaarora. B
Ka4yecTBe PA3HOBUAHOCTH MPOCKTHOW  TEXHOJNOTHH, IIEPCIEKTHBHOM  UII  TBOPYECKOrO
CaMOCTOSTENFHOTO YCBOCHUSI IPABOBBIX 3HAHMI, pPAcCMOTPEHBI BO3MOXKHOCTH HCIIOJIb30BAaHUS
«KEHUC»-MeTo1a.

Cheman BBIBOA O HEOOXOJMMOCTH YydYeTa OSTAITHOCTH CHCTEMBI Ipo(decCHOHATBHO-IIPAaBOBON
MOATOTOBKH OYIyIINX HH)XCHEPOB-TIEarOrOB B TEXHOJOTHYECKOM OOECIIEUCHUH e COIEpIKaHMs B
YCJIOBHSIX BBICIIETr0 Y4€OHOTO 3aBEACHHS.

References
pravovykh dystsyplin : dys. ... kand ped. nauk :

struktura professyonal’no-pravovoy podhotovky
spetsyalystov v tekhnycheskom vuze : dys. na
soyskanye uch. stepeny kand. ped. nauk : spets.
13.00.08 -  «Teoryya 'y  metodyka
professyonal'noho obrazovanyya» /
A.R. Abutalypov. — Kazan', 2006. — 166 s.

2. Hryn'ova Ya. H. Formuvannya
pravovoyi kul'tury maybutnikh fakhivtsiv
transportnoyi haluzi u protsesi vyvchennya

spets. 13.00.04 / Yana Henadiyivna Hryn'ova. —
Kharkiv, 2010. — 284 s.

3. Hrubich D. Yu. Innovatsiyni zasady
zahal'nopravovoyi  pidhotovky maybutn'oho
vchytelya : avtoref. dys. na zdobuttya stupenya
kand. ped nauk : spets. 13.00.04 «Teoriya

ta metodyka profesiynoyi osvity» /

D. Yu. Hrubich. — Kharkiv, 2008. — 19 s.

4. Dychkivs’ka 1. M. Innovatsiyni

63



Po3nin II. MonepHizauis 3MicTy npodeciiiHol miAroToBKH KBajli(hikoBaHUX pOOITHHUKIB

pedahohichni tekhnolohiyi : navch. posib. /
I. M.Dychkivs'ka. — K. : Akademvydav, 2004. —
352 s. (AlI'ma-mater)

5. Yevdokymov V. I Pedahohichni
tekhnolohiyi navch. posibnyk / 1. F.
Prokopenko, V. I. Yevdokymov. — Kharkiv :
Kolehium, 2005. — 223 s.

6. Zahvyazynskyy V. Y. Uchytel' kak
yssledovatel' / V. Y. Zahvyazynskyy. — M. :
Znanye, 1980. — 176 s.

7. Klaryn M. V. Lychnostnaya
oryentatsyya Vv neprersivnom obrazovanyy /
M. V. Klaryn // Pedahohyka. — 1996. — Ne 2. —
S. 14-21.

8. Lerner Y. Ya. Vnymanye:
tekhnolohyy obuchenyya / Y. Ya. Lerner //

Sovet-skaya pedahohyka. — 1990. — Ne 3. —
S. 139-141.
9. Lozovaya V. Y. Formyrovanye

poznavatel'noy aktyvnosty shkol'nykov v
protsesse orhanyzatsyy ykh obshchenyya

ucheb. posobye [Tekst] / V. Y. Lozovaya,
L. N. Ka-lashnykova. — Khar'kov : KhHPY,

1990. — 84 s.

10. Matyushkyn A. M. Problemnsie
sytuatsyy v meishlenyy y obuchenyy /
A. M. Matyushkyn. — M. : Pedahohyka, 1972. —
208 s.

11. Momot L.L. Problemno-poyskoveie
metodsr obuchenyya v shkole / L.L.Momot. —
Kyev. : Rad. shk., 1984. — 63 s.

12. Pometun O. Suchasnyy  urok.
Interaktyvni tekhnolohiyi navchannya : Navch.-
metod. posibnyk / O. Pometun, L. Pyrozhenko.
- K.:Vyd. ASK., 2004. -192s.

13. Slastenyn V. A. Pedahohyka : Ucheb.
posobye dlya stud. veissh. ped. ucheb.
zavedenyy / V. A. Slastenyn, Y. F. Ysaev,
E. N. Shyyanov; Pod red. V.A. Slastenyna. —
M. : Yzdatel'skyy tsentr "Akademyya", 2002. —
576 s.

14. Shkatulla V. Y. Obrazovatel'noe
zakonodatel'stvo: zadachy, struktura, pryntsypst
/ V. Y. Shkatulla // Rossyyskoe pravo. —
1997. — No 4. — S, 41-49.

64



