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Introduction.
problems of modern society development is

In the article the author by example of Great Britain investigates organization of vocational education
for adults in the scales of an initiative of lifelong learning being one of the current tendencies as to
skilled workers training in EU countries. The main priorities set by the UK Government for the
initiative are considered. These are as follows: developing skills and knowledge for a productive
workforce through fostering creativity, innovative thinking and enterprise; increasing and widening
participation in learning including basic skills; raising standards in teaching and learning. It is defined
that adult education can be undertaken in a community, through voluntary organizations, in companies
and businesses, further education colleges and higher education institutions. Most community and
leisure learning provision, while it may be part-funded by a body such as the local authority, carries a
financial cost to the individual. Government’s general strategy relying on encouraging adults to take up
vocational training opportunities, with a strong focus on the learner’s needs rather than on the
institutional interest of the providers is analyzed. The strategy includes the following programs:
Employer Training Pilots encouraging employers to train low-skilled employees; Individual learning
accounts intending to widen participation in learning and encourage individuals to take responsibility
for their own learning; Business/company learning accounts to stimulate learning in small businesses
by providing them with the knowledge of how to link training needs with business growth; Online
information services; Adult literacy and numeracy in Scotland; Training of disabled etc.

At the end the author concludes that every year vocational education for adults receives greater
attention from the UK Government; this results in encouraging employers to train low-skilled workers,
opening vocational training centres, establishing a range of programs to involve adults in vocational
training, and financial support for those willing to acquire qualification.

One of the urgent Statement of the material. Usually

lifelong learning in England, Wales and

employment of adults, and this, in turn, depends
on improvement of training or retraining of
skilled workers among this type of population
for different sectors of economy. But nowadays
a lot of adults are not able to find a decent job,
among other things, due to the lack of necessary
skills. To eliminate this gap in the EU
countries, specifically in the UK, lifelong
learning has been launched, which provides
vocational training for citizens of all ages
throughout their life.

Analysis  of researches  and
publications on the issue. The issue under
study has been investigated mainly by foreign
researches, specifically: N. Cuddy, T. Leney, S.
Allais, A. Bouder, M. Coles, T. Oates, P. Ensor,
G. Granville and others.

The subject of the article is to study by
example of Great Britain organization of
vocational education for adults in EU countries.

Northern Ireland relates to the study that takes
place after a young man finishes formal
education. In Scotland, lifelong learning has a
broader meaning, namely "from the cradle to
the end of life." Conventional vocational
training in the UK is aimed at students who are
over 19. It involves full-time and distance
learning, on-the-job training, and adult training
courses  (including  unemployed  ones)
developed according to social needs.

In the UK each individual who has
finished school decides himself questions as to
a further education, except cases when the work
requires some initial skills (individual
approach). Although the government realizes
the growing importance concerning
improvement of skills and values of workforce,
the sphere of training is abandoned at the
discretion of employers (voluntary approach).
Great  Britain  shows relatively  high

111



Poznin V. 3apy0ixkHi Ta ICTOPUYHI aCTIEKTH PO3BUTKY ITPodeciitHOT OCBITH 1 HAaBYaHHS

performance in terms of short-term vocational
training courses for adults, but the overall level
of qualifications here is lower than in some EU
countries.

Recently vocational education has been
increasingly  attracting the attention of
government officials. The governments of
England, Wales, Scotland and Northern Ireland
have established priorities as regards lifelong
learning and particularly adult training. As
already noted, in Scotland lifelong learning
strategy focuses on the idea of learning "from
the cradle to the end of life" and access to
education for all citizens [1]. In Wales the
Government considering lifelong learning
specificates expanding access to different types
of adult training [2, p 12].

The UK government has set the
following priorities for lifelong learning:

- development of skills and knowledge
to increase labor productivity by means of
encouraging creativity, innovative thinking and
relevant initiatives;

- increasing and expanding
participation of adults in education, including
mastery of basic skills;

- raising the standards of teaching and
learning.

The UK government believes that
although voluntary approach to vocational
training provided by employers has increased
their participation in training at work, this is not
enough, taking into account the problems:
Britain needs basic skills that are essential for
sustainable development, yet distribution of
skills and values among the adult population is
uneven. Since the time when in 2000 a
resolution on training and professional skills
was adopted, the government has outlined its
plans in two official reports (White Books). In
the latest one, published in March 2005 [3, p.
25], which establishes a series of actions as to
improving professional skills, special attention
is aimed at:

- priorities of employers’ needs,
ensuring their easy access to high quality
personnel training;

- helping employers to use professional
skills of workers to achieve greater success in
business over the long term;

- motivation and support for students;

- allowing colleges and educational
organizations to be more attentive to the needs
of employers and learners;

- creating a national professional
alliance based on partnership between the

government, labor unions and employers.

Supporting these reforms will help
create Framework for Achievement, which is
being developed to provide a simple
qualification structure for individuals and
employers.

Also, in its official report, the
government has acknowledged shortcomings of
the previous development of leadership and
managerial skills of workers of small and
medium enterprises, especially at the mediate
management level and offered “The national
employer training program” which will promote
Employer training pilots concerning
development of skills and values and will
include support for the development of
leadership and managerial skills of workers of
small and medium enterprises with particular
emphasis on training under the supervision of
an instructor and on-the-job training [3, p 34].

In an official report entitled as "Skills
and values of the 21st century" dated 2003 the
government has already presented a project of
free training for anyone who has no basic skills
in order to be hired. This would help the
unemployed to get the second qualification
level. After several debates this project began
operating in 2006. In addition, the government
provides great support (as regards funding and
availability) to obtain professional skills of a
higher level, namely level 3 qualification in the
field of engineering and compatible highly
qualified professions [4, p.14].

The distinction of British education lies
in its flexibility, promoting people who have
not received formal training or qualifications
still have them later. However, there are many
obstacles for training disabled people.

Along with basic principles of the
reform as regards training youths from the age
14 to 19 and the professional skills strategy, in
2005 Disability Discrimination Act was revised
and expanded. This act prohibited disabled
people discrimination concerning employment
and vocational training [5, p.22].

Traditionally,  vocational  training
involving employers in the UK is voluntary and
is not regulated by the state, or is discussed
with social partners (trade unions). Thus, there
is no legal obligation that would force
employers to train their staff, unless required by
regulatory rules for licensing organizations or
individuals.

The Government, the Confederation of
British Industry, and trade unions constantly
encourage employers’ initiatives as to adult
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training at a workplace. To increase the overall
level of training at a workplace and to involve
as many trade unions as possible, the law
currently allows branches to choose for their
trade  unions individual  representatives
responsible for training. With help of Trades
Union Congress the Government has allocated
resources for establishment of a training fund to
encourage unions to expand their activities in
terms of training provision, such as eliminating
the gaps in the basic skills of their members. In
Scotland financing of the Scottish Union
Learning Fund by the executive body is part of
a strategy to address the issues on workers’
professional skills development.

Vocational schools of public and
private sectors offer a range of vocational
training courses for people with a focus on their
needs. Education and training for adults are
carried out by several institutions, including
institutions of higher and further education;
training providers, namely, vocational schools,
companies or individual employers; adult
education centers under the supervision of local
authorities engaged in training issues, and
Workers® Educational Association. In addition,
training via the Internet has been widely
adopted.

Adults can be trained with help of
unions, voluntary organizations, companies and
firms, colleges of further education and higher
education institutions. If adults are trained
through the mediation of communities, this
training is funded by local authorities.

In the UK there is a big difference in
training which is offered by a variety of
employers, even if they belong to the same
industry or sector. The type and quality of
training also differ. Only 40% of training
financed by employers results in obtaining
qualifications or partial qualifications. Yet a
significant percentage of training is associated
with introduction to the specific character of a
profession or safety rather than getting common
skills. The most common form is an in-
company training followed by obtaining further
education at colleges. Much of the on-the-job
training is conducted by immediate chiefs,
supervisors or experienced colleagues.

The general UK government’s strategy
is designed to encourage individuals to have the
opportunity to learn. Special attention here is
paid to the needs of the audience more than the
needs of institutions or agencies that provide
training services [6, p.31]. At the list below
there are programs and initiatives that exist in

the UK to provide vocational training for
adults:

1) Employer Training Pilots.

These pilots encourage employers to
train workers who have insufficient skills and
values. They were launched in 2002 in order to
reimburse the employers’ money that they pay
to their workers who attend training courses
outside regular hours to improve their skills. By
2005 this pilot had helped to receive training to
almost 18 000 managers and 80 000 workers
with insufficient skills and wvalues or
professional qualifications;

2) Individual Learning Accounts in
Wales and Scotland.

This initiative aims to expand the
audience of people enrolled in training, and
encourage individuals to take up training. This
scheme of scholarships for teachers who have
three or fourth year work experience is valid
from 2000. These teachers independently
decide how to spend the money on their
professional development;

3) Business Learning Accounts.

Scotland’s executive authority has
started this project to stimulate individuals to
learn in small business, providing them with
knowledge about relations of their training
needs with the overall growth of the business.
The project financially supports proper
investment of companies in training. In Wales
the project started in 2002 to reimburse

companies’ costs allocated to train their
workers;

4) The Internet guidance

Since 2000 a special information

Internet guidance service that provides easy
access of potential students to information and
advice on different types of training has been
operating;

5) Developing adults’ mathematical and
writing skills in Scotland.

In Scotland, there is a research
organization called «Learning Connexions»
(assistance in training), which popularizes the
idea of strengthening the nation through
education. In 2004 it launched a national
campaign «Big plus» to raise awareness among
citizens as for supporting adults’ participation
in obtaining reading, writing and mathematical
skills.

Typically, in Great Britain there are
special Learning and Skills Councils (LSCs)
that are responsible for the programs funded by
the government and related to vocational
education and training at the national level.
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These councils advertise training involving
mass media, electronic media advertising and
branded products to attract more attention of
potential students and employers;

6) Training of adults with disabilities.

Learning and Skills Councils are
engaged in a program relating to local training
for unemployed adults with disabilities to
provide them with employment or self-
employment. Such students receive financial
support from the Department of Education and
Vocational Training (DfES). Course duration
depends on individual needs (maximum 52
weeks). In total, there are about 50 suchlike
vocational training courses. Many of them
result in receiving National Vocational
Qualifications.

7) Spare time training.

There is no requirement in law for
employers to give employees outside hours for
their professional development leaving this
decision on employers’ own mind.

Unlike other countries the UK’s labor
market is not highly regulated, hence giving
people the opportunity to more flexible choice
of profession.

Learning and Skills Councils rank first
in providing vocational training at national,
regional, and local levels. Regional
Development Agencies also play an important
role in coordinating, updating, and economic
development in regions. They intend to increase
competitiveness of regions, helping businesses
create work places and local workers have a
better stable employment, especially among the
low-income population. England has 9 suchlike
agencies. In Scotland, Wales and Northern
Ireland regional development is handled by

different government agencies. Regional
Development Agencies are funded by six
government  departments  (including the
Department of Education and Vocational
Training and the Department of Trade and
Industry).

Since April 2001 in England under the
supervision of the Department for Work and
Pensions, work center “Plus” that provides
vocational training for adults who are
unemployed over a long time has been
operating. In Scotland, an organization
“Training for work” deals with such issues.
Responsibilities concerning government
funding of education in Wales and Scotland are
shared between Assembly for Wales and the
Scottish Parliament respectively.

Centers of Vocational Excellence,
which began operating in 2000, focus on the
needs of craft and technical skills of workers.
The centers’ departments are located mainly in
colleges of further education. These centers are
gradually expanding. Their network deals with
key economic sectors (agriculture, engineering,
health care, social services, etc.). This network
operates in Wales as well.

Conclusions. So, by example of the
UK we see that in this country one of the trends
of skilled workers training is to organize
vocational training for adults in which public
authorities are directly involved, thus helping
the population to be employed. The role of
employers is also an important factor in this
process because labor market dictates demand
for skilled labor. It does not matter what age a
person who seeks to gain a profession has — a
number of programs and special training centers
that exist in the UK will always help to do this.
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1. Cuddy N., Leney T. Vocational

Pedepar
Opranizauist npodgeciiiHoro HaB4YaHHS 0POCJIOr0 HACEJIEHHS AK
Cy4acHa TeHJAeHUisl MAroToBKU KBali(pikoBaHUX POOITHUKIB y
kpainax €C (1a npukJjaai Beaukoopuranii)

Amnapiii Bopunaues,

KaHouoam inono2iunux HayK, Cmapuiutl Haykogutl CnigpoOimHuK
aabopamopii 3apybidxcHux cucmem npogeciinoi oceimu i HABYAHH
Tuecmumymy npoghecivino-mexuiunoi oceimu HAIIH Ykpainu

V crarti aBTop Ha mpHKIaAi BemmukoOputanii mocmimkye opraHizamio mpogeciiiHOro HaBYaHHS
JIOPOCJIOr0 HACENEHHs y paMKax IHIL[iaTHBH HABYAaHHS YIPOAOBXK XKUTTS, IIO € OAHIEIO i3 CydacHHX
TEHJICHLIH MiArOTOBKYM KBani(ikoBaHUX poOITHHKIB y kpaiHax €C. Po3risHyTo OCHOBHI IpiopuTeTH,
ski ypsn BenukoOpurtaHii BCTAHOBUB JUIsS L€l iHIIIaTHBU, a caMme: PO3BUTOK YMiHb Ta 3HAaHb IS
30iIbLICHHST MPOAYKTHBHOCTI po0OYOi CHIM 33 JONOMOIOI0 3a0XOUYCHHS [0 KpPEaTHBHOCTI,
iHHOBALIfHOrO MHCIICHHs ¥ CIymHOl iHiniaTHBH; 30IIBILICHHS Ta PO3LUIMPEHHS yYacTi JOPOCIHX y
HABYaHHI, BKIIFOYAOYM OBOJIOJIHHS OCHOBHHMH HaBHMKAaMH; ITi/[BUILICHHS CTaHIAPTIB BHUKJIAJAHHS
miAroToBKH. BCTaHOBIEHO, MMIO JOpPOCTI MOXYTh OTPHMATH OCBITY 3a JJOMOMOIOIO  CIIJIOK,
BOJIOHTEPCHKUX OpraHi3aliid, y KOMOaHisx i Ha ¢ipMax, B KOJeMKaX MONAIbLIOI OCBITH i 3aKiamax
BUINOI OCBiTH. SIKIIO J[OpOCIi HABYAIOTBCS 3a IIOCEPEJHHULTBOM TIPOMAJ, TO IXHE HABYAHHS
(inaHCyeThCsl MicIeBOIO Biagow0. [IpoaHati3oBaHo 3araibHy cTpaterito ypsay Bemukobpurasii momo
320XO0UYCHHS JOPOCIOr0 HAceleHHs 10 HpodecifiHOro HaBYaHHSA y BUIUISAAI HU3KM IIPOrpaM, sK-OT:
ExcniepuMeHTaIbHI HaBYaIIbHI IPOEKTH IS pOOOTOIABIIIB, III0 MOTUBYIOTh iX HaBYaTH POOITHHKIB, SIKi
MalOTh HEAOCTATHI BMIHHS 1 HABUKH; [HIMBidyanbHi I'POLIOBI BHIUIATH ISl HABYAHHS, IO MAIOTh 3a
METY PO3LIMPUTH ayAUTOPIIO TUX, XTO HABYAETHCS, i 320XOTUTH OKPEMHX OCi0 B3STH BiAMOBIAAIBHICT
3a CBOE HaBuYaHHS; ['POIIOBI BHILUIATH Ul HAaBYAaHHs Majioro Oi3Hecy, mo0 CTHMYIIFOBATH HaBYAHHS
oci6 y manomy Oi3Heci, 3abe3meuyroun X 3HAHHAMH IIOJO 3B’A3KY IXHIX MOTpeO y HaBYaHHI i3
3aralbHUM pocToM Oi3Hecy; IHTepHeT-mocHyry; PO3BHTOK HABHKIB y JOPOCIHX BiIHOCHO MHUCbMa i
matematuky y Lllornanail; HaBuanus nopociux i3 oOMexeHnMH (Hi3nIHUMEI MOYKIIMBOCTSIME TOLLO.
Hanpukinui cratri aBTop poOHTh BHCHOBOK IIPO T€, IO 3 KOXXHHM POKOM MpodeciiiHa ocBiTa 1t
JOPOCIIOr0  HACeleHHsI Jefani Oifnblie KOPHCTYEThCS yBaror B ypsigi BemukoOpurawii, 1o
BUPAXKAEThC y BCEOIYHIH MiATPUMII pOOOTOAABIIB MIOAO MiATOTOBKH KBali()iKOBAHUX KaJpiB,
BIZKPUTTI EHTPIiB npodeciiiHOro HaBYaHHs, 3aCHYBaHHI HU3KH MPOTrPaM [UIsl 3aTy4EHHS JOPOCIUX 10
npodeciiiHOro HaBYaHHS, a TAKOXK Y (IHAHCOBIH MiIATPUMIN THX, XTO Oa)kae 37100yTH YU TOJIMIIUTH
KBamiQikamiro.
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HayuHslli cCOmpyOHUK n1abopamopuu
3apyOedtCHBIX cUCmeM NPOPECCUOHATLHO20 00paA3068aHUs i 00YYeHUs.

Unemumyma npogheccuonanvrno-mexnuueckoeo oopasosanus HAITH Yxpaunv
B cratbe aBTOp Ha TIpUMEPE BCHI/IK06pI/ITaHI/IM HUCCIEOAYET OpraHu3aluio Hqu)eCCPIOHaHLHOFO
06yqeﬂnﬂ B3pOCJIOr0 HACCJIICHUA B paMKaX WMHULMATHUBBI 06y‘-ICHl/lﬂ B TCUYCHHUC JXHU3HHU, YTO ABJIACTCA

KJIIOUEBBIE CJIOBA: OJIHOM M3 COBPEMEHHBIX TEHICHLHH MOArOTOBKH KBanH(MHIHMPOBAaHHBIX pabounmx B crpanax EC.
IpOdECCHOHATBHOE PaCSMOTpeHBI OCHOBHBIE NPHOPUTETEI, KOTOPbIC MPaBHTENLCTBO BenukoOpUTaHUU YCTAaHOBHJIO ISt
00yUeHHe I B3pOCIBIX, OTOM MHHUMATHBBI, @ HMCHHO: PA3BUTHE YMEHHH M 3HAHMIl JUIS yBETHHCHWS NPOM3BOAMTENLHOCTH
00GyUeHHE B TCUCHHE paboueil CHIIBI ¢ TOMOIIBIO KPEATHBHOCTH, HHHOBALIMOHHOTO MBIIUICHUSI U JETbHOH WHULIHATHBBI;
KI3HN, MHATMATHBHI I YBEIMYCHUE W PACIIMPEHUE Y4YacTHs B3POCIBIX B OOy4YEeHHMHM, BKJIIOYAsh OBJAJCHHE OCHOBHBIMU
IIPOrpaMMBl HABBIKAMH; IOBBIIICHHE CTAHAAPTOB MNPENOAABAHHSA M IMOIATOTOBKH. YCTaHOBICHO, YTO B3pOCIBIE
SKCIIePUMEHTANBHEIE MOTYT IOJIYYUTh 00pa30BaHUE C MIOMOIIBIO COOOIIECTB, BOJIOHTEPCKHX OPraHU3aLHi, B KOMIIAHUSIX U
IIPOEKTBI, KBAIH(DHLH- Ha (upMmax, B KOJUIE[DKAX JaJbHEHIIero oOpa3oBaHUs M 3aBEICHUSAX BbICIIEr0 oOpasoBanus. Ecium
POBAHHbIE PaGoUne, B3pOCIIbIE y4aTCsl MPU IIOCPEIHUYECTBE OOIIMH, TO HX O0yueHHe (pUHAHCHPYETCS MECTHOW BIIACTHIO.
(uHaHCHpOBaHKE IIpoananusupoBana  ofliass ~ cTpaTerdsi  NPABUTENbCTBA  BeIMKOOPUTAHUH  OTHOCHTEIBHO

3aUHTEPECOBAHHOCTH B3POCIJIOr0 HACEIeHUs! B IPOo(eCCHOHATFHOM 00y4eHNH B BUAIE Psia IPOrPaMM, a
HUMEHHO: DKCIepUMEHTalbHble y4eOHbIE NMPOCKTHI Julsi paboTozaTesnei, KOTOpble MOTHBHPYIOT HX
00y4aTh pabOYHX C HEAOCTATOYHBIMU YMEHUSMH M HaBbIKaMH; IHINBUIyaIbHBIC JICHEXKHBIC BBIIIIATHI
Ui 00y4eHus, elb KOTOPBIX PAaCcHIMPHUTh 0OYYArONIyIOCs ayAUTOPHIO M MOOIIPUTH OTHAEIBHBIX JIHI]
B3Th OTBETCTBEHHOCTb 3a cBoe oOydeHue; JleHe)kHble BBIILIATHI UL O0OydeHMs Majoro OusHeca,
4TOOBl CTUMYJIMPOBATh OOy4YeHHE JHI[ B MajoM OusHece, oOecreyrBas MX 3HAHHEM OTHOCHTEIBLHO
CBSI3H UX IMOTPEOHOCTH B 00y4EeHHH ¢ oOIMM pocToM Om3Heca; HTepHeT-ycmyry; Pa3BuTHe HaBBIKOB
B3POCIBIX KacaTelbHO IuchMa 1 MaTeMatuky B lllotnanmun; OOyueHne B3pOCIBIX ¢ OrpaHHYCHHBIMU
(bU3HMIECKUMH BO3MOXKHOCTSIMH M T.IL.

B xoHIE cTaThH aBTOp JenaeT BEIBOA O TOM, YTO C KaXKIbIM TOZOM HpodeccHOHANbHOe 00pa3oBaHHe
JUIs. B3POCJIOrO HacelieHHsI Bce Ooliee NMPUBJIEKACT BHUMAaHWE IIPaBUTEIbCTBAa BenmkoOpuTanum, uTo
BBIPAXKACTCSI BO  BCECTOPOHHEH  HOJJepxkke paboTojaTenedl  OTHOCHTENBHO — IIOATOTOBKH
KBaJIM(UIMPOBAHHBIX KaJPOB, OTKPBHITUH LIEHTPOB NPO(ECCHOHAIBHOTO 00yUIEHHUS, YIPEKACHUS psiia
OporpamMM [Uisi BOBJICUEHHS B3POCIBIX B MpodeccHoHaIbHOE 00ydeHHe, a Takke B (PUHAHCOBOI
HOJUIEPIKKE TEX, KTO JKEJIAeT MOJIyYHTh W IIOBBICUTh KBATH(HUKALMIO.

JAXUIIEHA TMCEPTALIA

HaTHuuyk Terana BoroaumupiBua

®opMyBaHHS NMpogeciiiHOol KOMNETEeHTHOCTI Maii0yTHIX ONMOPAKYBAJIBLHUKIB OyIiBeJLHUX Y
npodgeciiiHO-TeXHIYHUX HABYAJIBHUX 3aKJIaJaXx.

Hucepraniss Ha 3100yTTS HAYKOBOTO CTYNCHS KaHJWJATa TMEAaroriyHux HayK 3a
cnemianpHicTio 13.00.04 — Teopis 1 meroauka mpodeciiiHoi ocBith. — I[HCTUTYT TpodeciiiHo-
TexHiuHOoi ocBiTH HamionansHoi akanemii memarorivaux Hayk Ykpainu, Kuis, 2015.

VY nmucepTatiiiHiii poboTi gOCIiKeHO mporec GopMyBaHHS MPoQeciiHOT KOMIIETEHTHOCTI
Mai0OyTHIX KBaTi(hikOBaHHX POOITHUKIB y Cy4acHil memaroriysiii teopii Ta mpakrtuil. Po3kputo
CYTb, YTOUHEHO 3MICT MOHATTS «IIpodeciiiHa KOMIETEHTHICTh ONOPSIKYBaJIbHUKIB OyAiBEIbHUX»
Ta BHUABJICHO OCOOJMBOCTI iXHBOI MpodeciiHOoi MAroTOBKU Y NpodeciiHO-TeXHIYHNX HaBYAIbHUX
3aKJaIax.

BusHaueHo 3MICT 1 KOMIIOHEHTH, KOHKDETH30BaHO KpuTepii, MOKa3HWKHA Ta pPiBHI
chopMOBaHOCTI NMPoQeciiHOi KOMIETEHTHOCTI. TeopeTHyHO OOIPYHTOBAHO MeENaroridHi YMOBH i
MoJiejIb POopMyBaHHs PoQeciiiHOT KOMIETEHTHOCTI MAaHOYTHIX OMOPSKYBaIbHHUKIB OYIiBEIIbHUX.
Po3po0iieHO  aBTOPCBKY OCOOMCTICHO OpPIEHTOBAaHY TEXHOJIOTiI0 MPOQECIHHOrO HaBYaHHS
MaiOyTHIX OMOpPAIKYBaJbHHUKIB OyIiBeNbHUX Ta uepe3 il ampobamliro eKCIepUMEHTAJIbHO
NEepPEeBIpeHO  pe3yJbTaTHUBHICT, MEJAroriyHUX yMoB  QopMmyBaHHS iXHbOI  mpodeciiiHOl
KOMIIETEHTHOCTI. [1iAr0TORIEHO BiAMOBIAHI METOAUYHI PEKOMEH/IALIIT.
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