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Abstract

The relevance of the study is driven by the importance of enhancing the methodological competence of
vocational training masters in vocational (vocational-technical) education institutions. This is crucial for Ukraine's
rapidly developing automotive industry, a strategically vital sector of the economy that requires competitive,
professionally mobile specialists capable of swift adaptation during wartime and continuous professional
development amidst the rapid evolution of production and digital technologies.

Purpose: To analyze contemporary approaches to defining the essence and structure of methodological
competence of vocational training masters in vocational (vocational-technical) education institutions of the
automotive industry to improve the quality of their professional activities, and to identify directions and forms of its
development.

Methods: Theoretical analysis of official and scientific sources, as well as internet resources, was employed
to ascertain the current state of research on the problem. The method of observation of the methodological activities
of vocational training masters in vocational (vocational-technical) education institutions of the automotive industry
was used to identify contemporary forms and directions for the development of their methodological competence.

Results: Based on theoretical analysis, the state of research and existing approaches to understanding the
structure, forms, and directions of methodological competence development for vocational training masters in
vocational (vocational-technical) education institutions of the automotive industry were examined.

Conclusions: It was determined that there is no unified approach to interpreting the concept of
"methodological competence,” necessitating its clarification. Methodological competence of vocational training
masters is identified as a component of the professional-pedagogical competence of teaching staff, manifested in their
methodological activities. It has a subjective character, as it is revealed in the educator's ability and readiness for
creative self-realization. This competence is defined as the ability to effectively organize the educational and
production process, based on a system of developed psychological-pedagogical, specialized, and methodological
knowledge and skills, as well as experience in their application in professional-pedagogical activities (possessing
thorough knowledge of the theory and methodology of subject teaching, mastering the technology of organizing the
educational process, and being able to solve various methodological tasks). The components of the structure of
methodological competence of a vocational training master were characterized (theoretical-methodological, subject-
methodological, technological, organizational-managerial, and personal-deontological). Contemporary approaches to
designing and organizing methodological activities should be based on the understanding of their goals as the
comprehensive development of the educator's personality, encompassing both personal and professional qualities. A
vocational training master needs to choose and build their own value system and master methods for creatively solving
personal professional-methodological problems.
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Introduction. The demands of the economy
on vocational education, particularly in the sphere of
training skilled workers, are diverse. On the one hand,
there remains a demand for traditional, mass
professions requiring a medium level of qualification.
On the other hand, there is an emerging and growing
need for highly qualified, competitive workers who
possess knowledge and technologies, are capable of
perceiving and practically applying new scientific
ideas, modern technical tools and materials,
innovative technologies, and creative methods of
organizing activities, and who can create high-tech,
knowledge-intensive  products.  The  global
community has unequivocally recognized the quality
of education as the main goal and priority for
humanity's development in the 21st century.
Vocational (vocational-technical) education
institutions (hereinafter referred to as VTEIS) face a
series of complex tasks aimed at training qualified
workers in accordance with labor market needs. The
modern VTEI system requires pedagogical staff who
are capable of successfully communicating with
learners, who deeply understand their role in society,
are able and willing to apply acquired knowledge,
skills, and abilities in practice, strive for continuous
professional growth, and are socially and
professionally mobile.

A special role in ensuring high-quality results
in the professional training of qualified workers
belongs to the vocational training instructor, and, in
particular, to their methodological competence,
which manifests in educational and methodological
activities aimed at improving the practical
professional training of learners in training
workshops, under conditions close to production
environments. This includes the development and
improvement of vocational training and production
practice methodologies (Parashchenko, 2004, pp. 71-
84). The professional-pedagogical activity of
vocational training instructors necessitates their
mastery of new pedagogical and production
technologies and demands a readiness for continuous
self-improvement (Shpak, 2019, p. 135). At the same
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time, achieving a high level of quality in the
professional activity of vocational training instructors
is not ensured by the existing practice of organizing
their professional development, which is mostly not
oriented towards innovative knowledge, modern
pedagogical technologies, or competence-based
education methodologies for future qualified
workers.  Vocational training instructors are
predominantly graduates of industry-specific higher
education institutions, and the level of their
methodological knowledge, skills, and abilities
requires constant improvement for the proper
performance of their assigned tasks in conditions of
rapidly changing industries. Therefore, the task of
studying the modern content and structure of the
vocational training instructor's methodological
competence and developing effective technologies
for its development during inter-course advanced
training periods is highly relevant.

Research Sources. Conceptual provisions
regarding the development of vocational education
and professional development of pedagogical staff in
the context of modern challenges are reflected in the
National Strategy for the Development of Education
in Ukraine for 2012-2021 (2013), the Laws of
Ukraine "On Vocational (Vocational-Technical)
Education” (latest revision — 2019), "On Education”
(2017), "On Professional Pre-Higher Education™
(2019), the National Qualifications Framework
(2011), the Concept of State Policy Implementation
in the Field of Vocational (Vocational-Technical)
Education "Modern  Vocational  (Vocational-
Technical) Education™ (2019), materials of the
Bruges Communiqué on enhanced European
cooperation in vocational education and training
(2010), UNESCO's Strategy for Technical and
Vocational Education and Training 2016-2021
(2015), and others. The essence of methodological
competence as a component of the future teacher's
professional competence has been investigated by S.
Azaryshvili, E. Azimov, I. Akulenko, T. Hushchyna,
T. Zahryvnia, O. llchenko, T. Kocharian, O.
Lebedeva, |. Mykhalevska, H. Sokolova, N.
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Tarasenkova, O. Tumasheva. T. Baibara, N. Bibik, I.
Ziaziun, L. Koval, O. Savchenko, and S. Sysoieva
dedicated their scientific works to the problem of
professional-methodological training of teachers in
new conditions, and the implementation of modern
active methods using information technologies in
higher education institutions. It should be noted that
research results on the formation of pedagogical
methodological competence are quite widely covered
in scientific literature. However, the study of the
problem of forming the methodological competence
of vocational training instructors in VTEIs deserves
more attention.

The theoretical basis for solving this relevant
scientific problem lies in scientific works that
highlight the methodology and theories of vocational
education (V. Bykov, S. Honcharenko, A. Hurzhii, 1.
Ziaziun, V. Kremen, V. V. Luhovyi, P. Luzan, L.
Lukianova, N. Nychkalo, V. Radkevych, S. Sysoieva,
etc.); and the provisions of the competence-based
approach in vocational education (S. Alieksieieva, L.
Bazyl, O. Borodiienko, N. Briukhanova, L.
Herhanov, T. Herliand, L. Yershova, A. Kalenskyi,
V. Kovalchuk, O. Koshuk, V. Kruchek, N.
Kulalaieva, V. Kurok, M. Lazarev, T. Lazareva, H.
Lutsenko, O. Ovcharuk, V. Orlov, M. Pryhodii, V.
Radkevych, O. Radkevych, H. Romanova, O.
Romanovskyi, M. Telovata, O. Shahaieva, L.
Shevchuk, V. Yahupov, and others).

An analysis of the theory and practice of
methodological activity of vocational training
instructors reveals the following contradictions:

o Between the necessity of continuous
development of vocational training instructors'
methodological competence and the absence of
effective models to ensure this during inter-course
advanced training periods.

« Between the objective need of pedagogical
practice for vocational training instructors with
developed methodological competence and the
insufficient level of provision of necessary
pedagogical conditions in VTElISs for this purpose.

e Between modern requirements for the
methodological competence of vocational training
instructors and the absence of scientifically sound
methodologies and practical recommendations for its
development in VTElISs.

The aim of the article is to analyze modern
approaches to defining the essence and structure of
methodological competence of vocational training

Professional Pedagogics/1(30)'2025

instructors in automotive VTEIs to improve the
quality of their professional activity and to determine
the directions and forms of its development.
Research methods: theoretical analysis of
official, scientific sources, and internet resources — to
clarify the state of study of the research problem;
observation of the methodological activity of
vocational training instructors in automotive VTEIs
to identify modern forms and directions for the
development of their methodological competence.
Results and Discussion. In many works,
competence is considered an interdisciplinary
category studied by psychologists, pedagogues,
sociologists, and other scholars. Therefore, scientific
sources contain a large number of definitions of this
concept by various authors. However, common to
many researchers is the view of competence as a
certain model of educational outcome, as a decisive
condition and indicator of a person's overall success,
and in professional activity in particular. In a broad
sense, competence is interpreted as an individual's
ability for effective self-realization in any field of
activity, which includes the individual's personal
attitude to competence and to the subject of activity.
This concept was introduced into Ukrainian
legislation by the basic Law of Ukraine "On
Education,” where, according to sub-paragraph 15,
paragraph 1, Article 1, competence is defined as "a
dynamic combination of knowledge, abilities, skills,
ways of thinking, views, values, and other personal
qualities that determines a person's ability to
successfully socialize, conduct professional and/or
further educational activities." Furthermore, sub-
paragraph 16, paragraph 1, Article 1 of the Law of
Ukraine "On Education” defines the ways of forming
competencies: "educational process — a system of
scientific-methodological and pedagogical measures
aimed at the development of personality through the
formation and application of its competencies"; and
sub-paragraph 4, paragraph 1, Article 1 of the Law of
Ukraine "On Education” states that "teaching activity
— activity aimed at forming knowledge, other
competencies, worldview, developing intellectual
and creative abilities, emotional-volitional and/or
physical qualities of learners (lecture, seminar,
training, courses, master class, webinar, etc.), and
which is carried out by a pedagogical (scientific-
pedagogical) worker..." (Shpak, 2019, p. 135).
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In the works of domestic scholars,
professional, social, informational, and
communicative competencies are often
distinguished, and less frequently — methodological,
psychological, and civic. In pedagogical theory and
practice, numerous studies have been conducted on
various aspects of pedagogical and methodological
activity, and they have been improved at various
levels of organizing continuous professional
development for educators. However, there is no
comprehensive systemic analysis of the essence and
structure  of vocational training instructors'
methodological competence, although individual
studies, undoubtedly, are of significant scientific and
practical interest.

There are different views on the interpretation
of the concept of "methodological competence.” O.
Tsilmak defines methodological competence as a
personal ability to structurally and highly effectively
build activities based on acquired knowledge,
abilities, and skills. The scholar attributes mobility of
knowledge, flexibility in applying methods, critical
thinking, a creative approach, and responsibility for
actions to the main components of methodological
competence (Tsilmak, 2009). According to O. O.
Yurtaieva (2011, p. 366), the structure of the
professional-pedagogical competence of a vocational

training  instructor includes the following
competencies: motivational, psychological-
pedagogical, intellectual-cognitive,

autopsychological, technological, communicative,
and methodological. The basis of the latter consists of
pedagogical technique, methods of conducting
educational activities, culture of pedagogical activity,
culture of stimulating and organizing students'
learning activities, methodology of organizing the
vocational training process, and the development and
implementation of author's vocational training
methodologies.

In our study, we consider the methodological
competence of a vocational training instructor in the
automotive VTEIl as one of the tasks of their
professional  development and improvement.
Therefore, the scientific analysis of the problem of
forming and developing educators' methodological
competence must be carried out in accordance with
legislative requirements and taking into account
modern global social and educational challenges.
Methodological competence is a component of
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professional-pedagogical competence and largely
characterizes the ability of pedagogical staff to
effectively design, organize, adjust, and evaluate the
professional-theoretical and practical training of
future qualified workers.

The methodological competence of a
vocational training instructor's professional activity is
associated with the use of means, methods, and
techniques of the educational process and includes:
analysis and preparation of information and its
methodological processing into educational material;
designing techniques and methods for its optimal
assimilation and control; and implementing effective
teaching methods to achieve high learning outcomes.

It should be noted that the methodological
competence of a vocational training instructor is
aimed at mastering and improving existing principles,
forms, and methods of effective organization of the
educational process, as well as developing and
implementing new ones. Achieving high results in
professional activity in terms of the vocational
training instructor's methodological competence is
formed in accordance with educational standards. In
this regard, methodological competence includes:
developing working curricula; forming
methodological support for the educational process;
and implementing modern teaching methods,
pedagogical technologies, and techniques. The
realization of methodological competence is
associated with the application of methodological
knowledge, methodological and psychological-
pedagogical skills in professional activity, and the
performance of professional duties in accordance
with the regulatory documents of the educational
institution.

Given professional skills, the methodological
competence of vocational training instructors in
automotive VTEIs can be interpreted as theoretical
and practical readiness to conduct classes according
to various curricula and the ability to effectively solve
typical and atypical methodological tasks, that is,
readiness to perform professional functions. The
content of theoretical (scientific) readiness is revealed
through the generalized ability to think
pedagogically, which implies the presence of
analytical, prognostic, design, and reflective skills.
The essence of the practical aspect of methodological
competence lies in the technological readiness of the
educator to professionally use modern information
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and educational technologies, methods, and
techniques in the educational process, adapting them
to various pedagogical situations.

In the professional standard "Vocational
Training Instructor,” approved by Order of the
Ministry of Economy of Ukraine No. 430-21 dated
August 17, 2021, methodological activity includes
the ability to develop a teaching and methodological
complex for vocational training and practical
training; the ability to use digital technologies to
solve methodological problems; the ability to
innovate, test, and disseminate its results; and the
ability to analyze and utilize positive pedagogical
practice. Thus, a vocational training instructor must
be ready to develop educational and methodological
materials that correspond to the modern development
of education and production, and to implement highly
effective forms and methods of teaching and
innovative pedagogical technologies.

The selection and structuring of the content
for the development of vocational training instructors'
methodological competence is a problem that
requires thorough research and directs scientific
inquiry towards defining the main, key stages of
improving the existing professional development
system. Structuring competence-oriented content is a
necessary condition for improving the existing
professional development system regarding the
development of vocational training instructors'
methodological competence in VTEISs.

Analyzing theoretical sources on the problem
of forming and developing the educator's
methodological competence, and based on the
principles of competence-based and subject-activity
approaches, we conclude that the methodological
competence of a vocational training instructor is a
unity of the following components:

o Theoretical and Methodological: knowledge
of the fundamentals of pedagogy, psychology,
andragogy, and didactics; understanding of modern
trends in education and professional training; mastery
of research methods.

e Subject-Methodological: deep knowledge of
the specialty in which training is provided; mastery of
methods for teaching specialized disciplines and
vocational training; ability to develop educational and
planning documentation.

e Technological: mastery of modern teaching
methods and technologies such as problem-based
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learning, project-oriented learning, modular learning;
ability to use interactive teaching methods such as
business games, trainings, cases; use of computer
technologies and multimedia tools in teaching.

« Organizational and Managerial: ability to
plan, organize, and conduct the educational and
production process; mastery of methods for
controlling and evaluating students' knowledge,
skills, and abilities; ability to maintain
methodological documentation.

o Personal and Deontological: professionally
important qualities: responsibility, organization,
independence; creative approach to  work;
communicativeness, ability to work in a team; high
moral qualities.

The identified components of vocational
training instructors' methodological competence in
VTEIs demonstrate the level of methodological
training for realizing their professional activity,
taking into account modern trends in the development
of the relevant industry. The process of forming the
methodological competence of a vocational training
instructor in VTEIs involves: professional orientation
of general scientific and special training in the field;
methodological training and mastery of innovative
technologies of professional training; development of
technological literacy with an emphasis on the use of
technological knowledge in the content of
methodological training; and the integration of
personal and developmental approaches in the
methodological training of future specialists. It
should also be noted that the effective development
of methodological competence of a vocational
training instructor in the automotive industry depends
on the implementation of a set of pedagogical
conditions: activation of the vocational training
instructor's position in the development and self-
development of methodological competence;
ensuring an individual trajectory for the successful
development of the instructor's methodological
competence; effectiveness of scientific and
methodological support for the development of
vocational training instructors’ methodological
competence in its various forms; and the creation of
an effective information and professional
environment.

The main pathways for developing the
methodological competence of vocational training
instructors can be defined as follows:
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e Methodological work: development and
implementation ~ of  original  methodological
elaborations, participation in  methodological
competitions, exchange of experience with
colleagues.

o Research activity: participation in research

projects, publication of scientific articles,
presentations at scientific conferences.

o Self-education: studying specialized
literature,  methodological manuals, internet

resources, participation in methodological seminars,
webinars, trainings, attending master classes, and
advanced training courses.

Experience convincingly demonstrates that
the professional development of educators in VTEIs
occurs continuously through a combination of
different forms of education: formal, which involves
course-based advanced training in psychological-
pedagogical and methodological preparation; non-
formal — internships, participation in the organization
and conduct of professional skills competitions,
exhibitions, conferences, seminars, workshops,
master classes, trainings, round tables, webinars,
author's schools, etc.; informal — self-education:
Internet, online courses "Prometheus,” etc. Modern
teaching aids, new production technologies and
relevant equipment, and new pedagogical
technologies involve the use of the latest tools for
accumulating, processing, and transmitting scientific
and methodological information through digital
technologies and tools, including the use of local and
international educational networks, websites, video
programs, etc., which form the information
component of the educational institution's
environment (Hurevych, 2005, p. 366).

The main form of developing the
methodological competence of vocational training
instructors is their individual self-educational work.
It expands the instructors' basic methodological
education, forms their individual style of pedagogical
activity, and helps educators critically reflect on their
own pedagogical experience (Stadova, 1996, p. 250).
Self-educational activity is most effectively realized
in the process of organizing in-depth work of
pedagogical teams and vocational training instructors
on scientific and methodological problems and
according to the individual self-educational plans of
each pedagogical worker. In the methodological
offices of VTEIs, as a rule, methodological sheets,
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orders, and directives on various issues, lists of new
methodological literature received by the library,
thematic folders with materials from various
periodicals that may be of interest to instructors
according to their professional training profile,
methodological recommendations for conducting
vocational training lessons, etc., are available.
However, in our opinion, the approach to organizing
instructors' self-education must be necessarily
differentiated and democratic. Such a form of
individual work, in terms of content, should be a
component of scientific and methodological support
for the development of professional-pedagogical, and
especially methodological, competence of vocational
training instructors.

Conclusions. The results of the analysis of
the problem under study in pedagogical theory and
practice indicate the absence of a unified approach to
the interpretation of the concept of "methodological
competence,” which necessitated its clarification. The
methodological competence of vocational training
instructors is distinguished as a component of the
professional-pedagogical competence of pedagogical
staff; it manifests in the methodological activity of
vocational training instructors, thus having a
subjective nature, as it characterizes them as subjects
of methodological activity and is manifested in their
ability and readiness for creative self-realization as
educators. It is defined as the ability to effectively
organize the educational and production process,
based on a system of developed psychological-
pedagogical, professional, and methodological
knowledge and skills, as well as the experience of
their use in the process of professional-pedagogical
activity. A vocational training instructor must have
profound knowledge of the theory and methodology
of teaching the subject, master the technology of
organizing the educational process, and be able to
solve various methodological problems. The
structure of the vocational training instructor's
methodological competence includes: theoretical-
methodological, subject-methodological,
technological,  organizational-managerial,  and
personal-deontological components.

Modern approaches to the design and
organization of methodological activity should be
based on the understanding of its goals as the
development of the educator's personality in its full
completeness and integrity of personal and
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professional qualities. Given this, a vocational solving  personal  professional-methodological
training instructor needs to choose and build their problems.
own world of values, and master ways of creatively
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CYTb I CTPYKTYPA METOANYHOI KOMIIETEHTHOCTI
MAMUCTPIB BUPOFHUYOI'O HABUAHHS 3AKJIAIIB
MNPOP®ECIHHOI (TPOPECIHHO-TEXHIYHOI) OCBITHU
ABTOMOBLJIBHOI TAJTY3I
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Pedepar:

AxmyanvHicms  AOCHIIKEHHS 3YMOBJIOETHCS B@XKIMBICTIO IMIABUIIEHHS PIBHS PO3BUTKY METOAMYHOT
KOMIIETEHTHOCTI MaWCTpiB BHPOOHMYOTO HaBYaHHS 3akinafiB mpodeciiinoi (mpodeciiiHo-TexHIYHOI) OCBITH Ui
CTPATEriyHO BAKJIMBOI JJIi €KOHOMIKM YKpaiHM aBTOMOOIIBHOI raiysi, M0 IIBHIKO PO3BHBAETHCSA 1 MOTpEOye
KOHKYPEHTOCIIPOMOXKHUX, MPo(deciiiHo MOOLITBHUX (haXiBIIiB, 3AATHUX JIO MIBUIKOI aJJalTallii B yMOBaX BOEHHOTO CTaHy
Ta MOCTIHHOTrO NMpodeciiiHOro PO3BUTKY B yMOBax OypXJIMBOTO PO3BUTKY BUPOOHUYHX 1 HU(PPOBUX TEXHOJOTIH.
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Mema: npoaHanizyBaTH Cy4acHi MiAXOOW 1O BH3HAYCHHS CYTI Ta CTPYKTYPHU METOJMYHOI KOMIETEHTHOCTI
MaiCTpiB BUPOOHUYOTO HAaBYaHHS 3aKJIaiB HpodeciitHol (mpodeciiHO-TeXHIYHOT) OCBITH aBTOMOOUILHOI ramy3i s
MIBUIICHHS SKOCTI IXHBOI PO eCiitHOl AISITFHOCTI Ta BU3SHAYUTH HANIPSIMH Ta (OPMH ii PO3BHUTKY.

Memoou: TeopeTHyHM aHai3 oQiliAHUX, HAYKOBHUX IKEPEN Ta iHTEPHET-PECYpPCiB — I 3°sICYyBaHHS CTaHy
BHUBUYEHOCTI MPOOJIEMU JOCIIHKCHHS;, METOJl CIIOCTEPEIKEHHS 332 METOIMYHOKO MisUTBHICTIO MalCTpiB BUPOOHHYOTO
HaBYaHHA 3aKiafiB mpodeciitHoi (mpodeciitHO-TEXHIYHOT) OCBITH aBTOMOOUTBHOI ramy3i A 3°SICYBaHHS CyYacHHX
(hopM 1 HaNPsAAMIB PO3BUTKY X METOJUYHOT KOMIIETEHTHOCTI.

Pezynomamu: Ha OCHOBI TEOPETHYHOTO aHAI3y BUBYCHO CTaH JIOCHIHKCHOCTI Ta ICHYIOYH IiIXOMH [0
PO3YMIHHS CTPYKTYpPH, (POPMH Ta HAMIPSIMKH PO3IBUTKY METOJUIHOT KOMIIETEHTHOCTI MaiCTpiB BUPOOHUYIOTO HABUAHHS
3axmaniB II(ITT)O aBTromMoOiMBHOT TaTy3i.

Bucnosku: 3’sicoBaHo, 10 BiACYTHIH €IMHUH MiXi 10 TPAKTYBaHHS MOHSATTA «METOJUYHA KOMIETCHTHICTHY,
0 CHOPUYUHIIO HEOOXiMHICTH HOr0 yTOYHEHHS; METOAMYHA KOMIIETEHTHICTh MAaHCTpiB BHPOOHHYOTO HAaBUYAHHS
BHOKPEMITIOETHCS SIK CKJIaoBa IpodeciitHo-TIeqarorivHoi KOMIIETCHTHOCTI TIEAaroTiqHuX MPaiBHAKIB, IPOSBIISTETHCS
B METOAWYHIN AisIIBHOCTI MallCTpiB BUPOOHMUYOTO HaBYAHHS, Ma€ cy0’ €KTHBHUI XapakTep, OCKUTBKU BHUSBISETHCS Y
30aTHOCTI Ta TOTOBHOCTI N0 TBOpUYOi camopeaiizalii meaarora; Is KOMIIETEHTHICTh BHU3HAYAETHCS SIK 3AaTHICTH
e(eKTUBHO OpraHi30BYBAaTH HABYAIFHO-BUPOOHUYMH MPOIIEC, IO TPYHTYETHCS HA CHUCTEMI PO3BHHEHHX IICHXOJIOTO-
MeAaroriyHux, (paxoBUX, METOAMYHUX 3HAHb 1 BMiHb, @ TaKOX JOCBIiJi IX BHKOPHCTaHHS B Tpolleci mpodeciiiHo-
MearorivyHol AisUTbHOCTI (MaTH IPYHTOBHI 3HAHHS 3 TEOpil Ta METOJUKH HaBYAHHS MPEIMETa, BOJIOAITH TEXHOJIOTIE0
oprasizamii OCBITHBROTO TIPOIECY, BMITH pO3B’S3yBaTH pPI3HOMAHITHI METOIWYHI 3aBIAHHA); OXapaKTePU30BAHO
KOMITIOHCHTH CTPYKTYPU METOJUYHOI KOMIIETCHTHOCTI MaicTpa BUPOOHMYOTO HABYAHHS (TCOPETUKO-METOIOIOTIUHA,
MPEeJMETHO-METOIMYHA, TEXHOJOTiuHa, OpTraHi3alliifHO-yIpaBIiHChKa Ta OCOOHMCTICHO-IICOHTOJIOTIYHA); CydYacHi
MiIXOAH 10 TPOEKTYBaHHS i Oprasizallii METOJUYHOI IisSUTBHOCTI MaroTh 0a3yBaTHCh HA YCBiJOMIICHHI ii minmed sk
PO3BUTKY OCOOMCTOCTI Te/arora y BCiii MTOBHOTI Ta IJIICHOCTI OCOOMCTICHHX 1 MpodeciiiHuX SKOCTel; MancTpy
BUPOOHWUYOr0 HaBUaHHA HEOOXiIMHO oOpaTH 1 BUOYAYyBaTH BIACHHUI CBIT HIHHOCTEH, OBOJOIITH CIIOCOOAMHU TBOPUYOTO
BUPIIIEHHST 0COOMCTUX MPOQeCciiHO-METOTUIHUX POOIIEM.

Kirouosi cinoBa: memoouuna xomnemenmuicmo, maicmep UpOOHUYO20 HAGUAHHS, 3AKAAOU NPOPeECitiHOT
(npoghecitino-mexuiunoi) ocsimu, agmoMoOiIbHA 2ay3b, CMPYKMYPA MemOOUYHOI KOMNEMeHmMHOCHI, PO3GUMOK
MEeMOOUYHOI KOMREMEHMHOCHII.
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