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Abstract

Relevance. The necessity of identifying the peculiarities of applying literary research methods within the
framework of scientific research activities of secondary education students in scientific lyceums is driven by processes
aimed at reforming the educational sector as a whole and implementing specialized education in senior grades. This is
directly linked to the adoption of inquiry-based learning approaches.

Objective. The aim is to characterize the peculiarities of applying literary research methods in the context of
inquiry-based learning in scientific lyceums.

Methods. The study employed the following methods: theoretical analysis of scientific sources—to assess the
state of research on the chosen issue and to work with texts of students’ research projects completed and defended within
the system of the Junior Academy of Sciences; observation of inquiry-based learning in a scientific lyceum—to collect
data on students’ research activities; and generalization and systematization—to formulate conclusions and
recommendations regarding the development of skills in applying literary research methods among senior students.

Results. The study characterized both general and specialized literary research methods in the context of
secondary education students’ research projects within inquiry-based learning in scientific lyceums. It described the
peculiarities of using several general scientific methods (analysis and synthesis, induction and deduction, abstraction,
generalization, observation) and analyzed the application of specific literary research methods (biographical,
hermeneutic, mythological criticism, comparative, cultural-historical, psychoanalytic, etc.). Additionally, the historical
development of these methods and the works of researchers who studied them were outlined.

Conclusions. The study demonstrated that the selection of general scientific and specialized methods of
scholarly inquiry by senior students for completing educational projects and research papers on Ukrainian literature
within the framework of inquiry-based learning is determined by the chosen topic, formulated objectives, and tasks. It
identified the methods that predominated in students’ research activities (observation, analysis and synthesis, systemic
approach; comparative, psychological, psychoanalytic, cultural-historical, etc.). The findings indicate that the
effectiveness of research execution, as well as the objectivity and reliability of the obtained results, depend on the
optimal selection of research methods by secondary education students. Furthermore, it was shown that fostering skills
in applying general scientific and literary research methods among senior students of scientific lyceums requires
purposeful and systematic efforts from literature teachers.

Keywords: scientific research activity, scientific lyceum, inquiry-based learning, literary research, research
methods.

Introduction. In the context of ongoing various forums, symposia, and scientific-practical
reform processes within the educational sector, conferences actively discuss issues related to the
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implementation of specialized education in the
senior grades of secondary education institutions, as
well as the preparation of lyceums for the pilot phase
of these reforms. Within the framework of these
trends, the concept of research-oriented learning in
lyceums has gained particular significance. This
approach is directly linked to the execution of
educational projects and the preparation of scientific
research papers, including those within the system
of the Junior Academy of Sciences. At the same
time, it must be acknowledged that students—and
occasionally even teachers guiding these studies—
encounter difficulties in defining the scientific
framework of their research and selecting
appropriate scientific inquiry methods that would
ensure effective research activity.

This issue acquires particular relevance in
the field of language and literature studies, where
contemporary philology is characterized by
epistemological pluralism. This pluralism allows
researchers to choose their methodological
foundation and methods of scientific cognition.
Such a development stems from the dismantling of
the "iron curtain" between Ukrainian and Western
literary scholarship in the 1990s, which facilitated
scholars’ acquaintance with a range of philosophical
and literary concepts formulated and applied in
Western academia. Consequently, the renewal of the
methodological base and the mastery of new
scientific cognition methods have not only
invigorated linguistic and literary studies, enabling
researchers to approach classical literary works from
fresh perspectives, but have also given rise to
challenges associated with selecting optimal
research methods. These methods are crucial for
ensuring the effective execution of educational
projects and research papers by students within the
context of research-oriented learning. In this regard,
L. Bazyl notes that there is a current demand for
language and literature teachers who encourage
students to develop their own positions by
interpreting literary and artistic imagery, engaging
in research activities, and seeking the true meanings
of each artistic phenomenon through the application
of elements of modern literary scholarship (Bazyl,
2016). This is particularly pertinent for teachers
working in scientific lyceums, who are tasked with
involving secondary education students in research
activities, thereby purposefully fostering their skills
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in selecting and effectively applying scientific
research methods to optimally address formulated
tasks.

Sources. The organization of research
activities for students within the domain of language
and literature, as well as the specifics of its
methodological support, have been systematically
explored in the works of N. Bondarenko
(Bondarenko, 2021), D. Matsko (Matsko, 2016), and
N. Saprykina  (Saprykina, 2010). The
interrelationship between the literary competence of
Ukrainian language and literature teachers and their
ability to organize students’ research activities has
been substantiated by L. Bazyl (Bazyl, 2016). The
formation of research competence in senior students
as a personal need for scientific exploration of the
world, the ability to conduct research, creatively
apply acquired knowledge, and independently
master new modes of activity in various spheres of
human life has been the subject of investigation by
H. Serdiuk (Serdiuk, 2022). Collectively, a review
of these and other scholarly works provides grounds
to conclude that a substantial body of theoretical
material has been amassed regarding the
organization and support of research activities for
secondary education students. However, the
outlined approaches require further specification,
considering the particularities of literary studies and
the challenges that have become prominent at the
current stage.

The purpose of this article is to characterize
the specifics of applying literary research methods
within the context of research-oriented learning in
scientific lyceums.

Methods. The study employed a
combination of empirical and theoretical methods of
scientific cognition. Specifically, the methods of
analysis and synthesis were utilized to process
scientific literature relevant to the chosen topic.
Additionally, the method of analysis was applied
during the examination of research papers by
Angelina Serhiivna Popeliukh, completed and
defended within the Junior Academy of Sciences in
the section "Ukrainian Literature." One of these
works, titled "Features of Female Portrayal in O.
Zabuzhko’s Novel The Museum of Abandoned
Secrets," earned the author a second-degree diploma
at the national stage of the competition-defense in
the 2023-24 academic year. Another work,
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"Chronotope as a Means of Constructing a New
Reality in M. Kidruk’s Novel The Colony," received
a first-degree diploma at the regional stage in the
2024-25 academic year. To collect data on students’
research activities, the method of observation was
also employed during research-oriented learning at
the Chernihiv Regional Scientific Lyceum, a
communal institution under the Chernihiv Regional
Council. The methods of generalization and
systematization were used to formulate conclusions
and recommendations for developing senior
students’ skills in applying literary research
methods. All scientific inquiry methods were
applied based on the principles of complementarity
and alignment with the study’s objectives, ensuring
the objectivity and reliability of the obtained results.

Results and Discussion. The analysis of
scholarly literature and observations of the
educational process in a scientific lyceum have
provided grounds for concluding that senior
students, while undertaking educational projects and
research papers on Ukrainian literature within the
framework of inquiry-based learning, should
integrate specialized research methods with so-
called general scientific methods. The latter are
traditionally categorized into empirical methods
(e.g., observation, measurement, visual-graphic
techniques), which are applied at the initial stage of
research for collecting and organizing material, and
theoretical methods (e.g., induction, deduction,
systemic approach), which are employed for
processing the aforementioned material. However, it
should be noted that there is currently no universally
accepted classification of research methods. Certain
methods—such as formalization, abstraction,
modeling, analysis and synthesis, systematization,
and generalization—are regarded by scholars as
applicable at both empirical and theoretical levels,
depending on the purpose of their use (Sysoieva &
Krystopchuk, 2009, p. 19).

This study aims to characterize some of the
general scientific and literary research methods, as
well as the specifics of their application in the
process of literary scientific inquiry. Such inquiries
may be conducted by students of a scientific lyceum
as part of research projects under the Junior
Academy of Sciences or during the execution of
educational projects within the context of inquiry-
based learning.
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Before proceeding to an analysis of
contemporary scientific research methods, it is
worth noting that in Soviet literary studies,
sociological analysis of literary works was
widespread. Proponents of this approach argued that
the artistic world merely reflects the real world, thus
foregrounding social issues in literature. In some
instances, this led to an unjustified expansion of the
scope of sociological analysis and the emergence of
so-called vulgar sociologism. This approach was
applied not only to the study of themes, issues,
conflicts, and characters in a literary work but also
to its style, including the rhythm and melody of
poetic texts (Kovbasenko, 2002, p. 3).

However, since the 1990s, literary studies
have increasingly embraced methods such as
archetypal criticism, structuralism and post-
structuralism,  hermeneutics,  psychoanalysis,
mythopoetics, as well as biographical, cultural-
historical, psychological, comparative, and gender
criticism approaches. These methods are considered
specialized scientific (literary) methods, having
emerged from  specific  philosophical or
interdisciplinary frameworks and been adapted for
the analysis of literary material (Kozlyk, 2004).
Accordingly, students of scientific lyceums engaged
in inquiry-based learning must select specialized
literary methods based on the goals and objectives
of their research, as well as the genre-stylistic, plot-
compositional, and thematic characteristics of the
literary work under study.

It should be acknowledged that the
application of these methods presupposes the
accumulation of empirical material. To this end, the
method of observing the text of a literary work
proves expedient, involving sequential, careful, and
repeated readings of the text with the recording of
predetermined aspects. For instance, in a research
project dedicated to female portrayal in the works of
O. Zabuzhko, researcher A.S. Popeliukh examined
verbal means (e.g., evaluations of heroines by
narrators, other characters, self-assessment, and the
heroine’s speech) and nonverbal means (e.g.,
intonation, voice timbre, laughter, facial
expressions, body movements, scent) of female
characterization. Consequently, the researcher first
had to observe these elements in the literary text and

document them for further processing. The
comprehensiveness and rigor of the lyceum
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student’s research depended directly on this
collected empirical material.

It is evident that the scope of a research
project undertaken by senior students does not allow
for the presentation of all factual material gathered
through observation. Therefore, the researcher
employed sampling, selecting a certain number of
elements from the general population to illustrate
specific research propositions. The unit of such
sampling consisted of fragments of literary works
(quotations), including phrases, sentences, sentence
fragments, several sentences, or a paragraph.
Generally, it must be noted that literary studies
typically employ a random sampling procedure,
meaning this method largely relies on the
researcher’s preferences, which naturally affects the
objectivity of the study. In other words, the student-
researcher independently decided which material to
use in compiling the research paper, guided by
principles of appropriateness. To ensure the
reliability of the results and the robustness of the
conclusions, the sampled materials should ideally
represent works of various genre models and
different periods of an author’s creative output.
Additionally, they should reflect diverse aspects of
the phenomenon’s functioning within the literary
work.

Measurement, as an empirical method, also
plays a role in literary studies, as certain
classifications of character portraits in literary works
are based on word counts in descriptions. For
example, O. Kalyniuk distinguishes short (2—9 word
usages), medium (10-29 word usages), semi-long
(30-59 word usages), long (60-89 word usages),
and extra-long (90—200 word usages) portraits based
on the length of portrait fragments (Kalyniuk, 1999,
p. 11). Accordingly, A.S. Popeliukh employed the
measurement method when analyzing the portrait
characteristics of heroines in the novel The Museum
of Abandoned Secrets.

The appropriateness of applying a systemic
approach in literary studies stems from the
perception of a literary work as a systematically
organized whole, comprising two primary
components—content and form—which encompass
arange of elements in various interrelations (Marko,
2013). It is worth emphasizing that the systemic
approach to studying a research object gained
prominence only in the second half of the 20th
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century, when scholars began to approach the
analysis of an object not in isolation but holistically,
viewing it as a complex entity. This entails
examining not only the structure and properties of
the object but also the connections between its parts,
subsystems, their functions, and their interactions
with the surrounding world.

It should be noted that the application of the
systemic approach in research involves adhering to
several requirements, including: a) identifying the
dependence of each element on its place and
function within the system, recognizing that the
properties of the whole cannot be reduced to the sum
of its parts; b) analyzing how the system’s behavior
is determined by both the characteristics of its
individual elements and the properties of its
structure; c¢) investigating the mechanism of
interaction between the system and its environment;
d) studying the hierarchical nature inherent in the
system; e) ensuring a comprehensive, multifaceted
description of the system; and f) considering the
system as a dynamic, evolving whole (Udalov,
Zubovych, Polezhaieva, 2005).

In the context of scientific lyceum students
employing the systemic approach in literary studies
within inquiry-based learning, it must be
emphasized that one of the fundamental principles
of literary analysis is the unity of content and form.
This principle obliges the researcher, when
analyzing content (themes, issues, ideas of the
work), to consider elements of its form (genre
determinants, plot and compositional features,
specifics of the imagery system, rhythm, and
melody) (Kozlyk, 2004). It is widely held that the
content of a literary work cannot be examined in
isolation from its form, as this would reduce the
analysis to a mere retelling of the plot or reflections
on the reading. Similarly, studying form in isolation
from content would devolve into mere theorizing.

Analyzing the peculiarities of the
chronotopic organization in Max Kidruk’s novel The
Colony, Popelyukh A.S. examines artistic time and
space through contextual, intertextual, and meaning-
generating  perspectives, as well as their
interconnections with all components of content and
form. Consequently, this approach enables not only
the consideration of the literary work as a system but
also the chronotope itself, thereby providing a
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foundation for studying its individual components
and the relationships between them.

In our view, the methods of analysis and
synthesis are particularly significant for students’
educational projects and research papers, acquiring
a specific character within the framework of literary
studies. Given their dialectical unity, we shall
characterize them collectively: as is well known, the
method of analysis involves dividing an object into
its constituent parts to study them independently and
to determine the specifics of their interactions;
synthesis, in turn, entails the real or conceptual
integration of various aspects, features, or parts of a
subject into a unified whole—not an eclectic
combination, but a purposeful arrangement aimed at
elucidating the essence of a phenomenon or
generating new meanings (Sysoieva, Krystopchuk,
2009, p. 37).

Within the context of research-oriented
learning, students can apply these methods when
undertaking educational projects and research
papers, particularly in the process of developing the
theoretical section. This is because, through working
with  dictionaries, literary  encyclopedias,
monographs, and specialized publications, a
researcher must analyze scholars’ perspectives on
the essence of the problem under investigation. This
enables the synthesis of identified propositions and
their composition into a coherent text with
appropriate  logical connections between its
individual fragments. These methods can also be
employed to characterize the features of the
reception of a particular figure’s creative work by
contemporary literary scholars. Furthermore, the
methods of analysis and synthesis can be applied in
the practical section of a research paper, allowing
students to analyze collected material and process it
effectively.

Additionally, in the process of executing
educational projects and research papers on
Ukrainian literature, senior high school students
should also turn to the general scientific methods of
induction and deduction. As is known, induction is
a logical research technique associated with
generalizing the results of observation and
experimentation, involving a movement of thought
from the particular to the general (Sysoieva,
Krystopchuk, 2009, p. 41). For instance, through
observing the texts of literary works and analyzing
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samples of heroines’ portraits by O. Zabuzhko,
Popelyukh A.S. concluded that a literary portrait
reflects the author’s worldview or artistic concept.
However, it should be noted that, as previously
mentioned, such observations may yield diverse and
sometimes  contradictory material, rendering
inductive generalizations problematic (probabilistic)
in nature. This complicates the scientific inquiry
process for senior students and necessitates
oversight and correction by the teacher within the
framework of research-oriented learning.

Deduction, as a method of scientific inquiry,
involves a cognitive transition from the general to
the particular, deriving the particular from the
general, as well as the process of logical inference—
that is, moving from certain premises to their
conclusions according to specific logical rules
(Udalov, Zubovych, Polezhaieva, 2005, p. 34). The
essence of deduction lies in employing general
scientific propositions to investigate specific
phenomena. For example, in the aforementioned
student research devoted to literary portraiture in O.
Zabuzhko’s novel, it was established that a portrait
in a literary text serves as a tool of psychologism,
depicting not only external features but also the
inner state of the heroine. This assertion is then
substantiated with examples from the writer’s
literary works, whereby analyzing portrait
descriptions of heroines reveals their connection to
the characters’ emotions, experiences, and traits.

Senior high school students undertaking
educational projects and research papers should
understand that, in the process of scientific inquiry,
induction and deduction are inextricably linked,
though one may predominate at a particular stage of
the research. For instance, induction is predominant
when  generalizing empirical material and
formulating a working hypothesis. Conversely,
deduction enables the logical organization of
experimental data and the construction of a theory
grounded in the logic of their interrelations
(Sysoieva, Krystopchuk, 2009, p. 44).

Among the specialized methods of literary
research that students should employ in the context
of research-oriented learning at a scientific lyceum,
the biographical method is notably popular. Its
theorists (e.g., C. Sainte-Beuve, H. Brandes, and in
Ukrainian literary studies, O. Ohonovsky, M.
Petrov, I. Franko, V. Smilianska, T. Hundorova) rely
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on the premise that a literary work is the product of
a writer’s creative activity. Consequently, the moral
and spiritual image of the artist, along with the
events and impressions of their life, are embodied in
the literary work, with the writer’s persona serving
as a focal point reflecting the era, country, and so
forth. Proponents of this method emphasize that
understanding the artistic and ideological content of
a writer’s works 1s impossible without knowledge of
their individual history (Kovbasenko, 2002, p. 9).
For example, by comparing the author’s worldview
concept—formulated based on an analysis of O.
Zabuzhko’s journalistic and literary works—it was
hypothesized that the protagonist of the novel The
Museum  of  Abandoned  Secrets,  Daryna
Hoshchynska, represents an artistic projection of the
author herself.

The origins of the psychological method in
literary studies date back to the 1870s—1880s. In
Western Europe, the principles of this method are
most prominently represented in the works of S.
Girardin, E. Hennequin (France), W. Wundt, W.
Wetz (Germany), and others. In Ukrainian literary
studies, its founder was O. Potebnia, followed by D.
Ovsianyko-Kulykovsky, A. Hornfeld, B. Lezin, O.
Biletsky, and others. The psychological school in
Ukrainian literary studies ceased to exist in the
1920s under ideological pressure from the Soviet
regime.

Within the framework of students’ research
activities in Ukrainian literature under research-
oriented learning, it is worth noting that applying the
psychological method to the study of portraiture in
O. Zabuzhko’s aforementioned novel facilitates, on
the one hand, the revelation of patterns in the
author’s postmodernist thinking and, on the other, an
analysis of the conceptual structure of characters and
the specifics of their thought processes. This method
involves the use of psychological tools (concepts,
techniques) to analyze the author’s artistic and
worldview stance, their representation in literary
works, the identification of psychologism
techniques in character modeling, and the
development of a literary work’s conflict. In our
opinion, employing the psychological method in
literary analysis expands the boundaries of cognition
during scientific inquiry and allows for the
formulation of alternative perspectives on the issue
under study.
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Separately, it is worth mentioning the use of
the psychoanalytic method in the context of
students’ educational projects and research papers
on Ukrainian literature. As a scientific discipline,
psychoanalysis (founded by S. Freud) emerged in
the late 19th and early 20th centuries in clinical
practice. Freud was the first to emphasize its
linguistic level, focusing on its micro-images and
linking them to psychic phenomena and processes.
A significant breakthrough for literary scholars was
the opportunity to deeply interpret the symbolism of
dreams and their meanings in the context of
characters’ aspirations and intentions. Moreover, by
exploring manifestations of individual and
collective unconsciousness, as well as the external
expression of unconscious mental experiences,
psychoanalysis enables insight into the author’s
creative workshop and offers a fresh perspective on
their characters—delving into their inner world
through external manifestations. This method
proved highly productive in a student-researcher’s
analysis of literary portraiture in O. Zabuzhko’s
works, as the interplay between various
spatiotemporal planes in the novel is facilitated by
oneiric fragments, i.e., the dreams and visions of the
protagonists, Daryna and Andriyan.

The comparative-contrastive (comparative)
method emerged within the framework of the
comparative-historical school of the second half of
the 19th century (Kozlyk, 2004). Its development
was significantly influenced by the works of the
German philologist T. Benfey, as well as Ukrainian
scholars M. Drahomanov, M. Dashkevych, and 1.
Franko. During the Soviet period, the comparative
method faced criticism, while the theory of
"interconnections and interactions of literatures" and
the concept of comparative-typological analysis of
the historical-literary process gained prominence.
Currently, the comparative-contrastive method is
one of the most widely applied approaches in literary
studies. It involves identifying genetic, genetic-
contact relationships, and typological convergences
(analogies) across national, regional, and global
literatures ~ (Marko,  2013).  Consequently,
researchers focus on the forms of external and
internal contacts, influences, interliterary reception,
and the mediating role of artistic translations.
Additionally, comparativism has acquired an
interdisciplinary  character, encompassing the
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comparison of specific artistic phenomena or works
across various art forms. This method became one
of the foundational approaches in the study of the
poetics of portrayal in Oksana Zabuzhko’s novel
The Museum of Abandoned Secrets. During the
development of the theoretical section, Popeliukh
A.S. compared literary scholars’ perspectives on the
functioning of the portrait across different cultural-
historical epochs—from the monumental style of the
Old Rus’ period to postmodernism—a process that
was also reflected in a scientific publication co-
authored with her academic supervisor (Lilik,
Popeliukh, 2023).

The cultural-historical method was proposed
in the second half of the 19th century by the French
philosopher, historian, and literary scholar H.-A.
Taine, who is regarded as the founder of this
scholarly school. Representatives of this school
from various countries include F. Bruneti¢re and G.
Lanson (France), G. Brandes (Denmark), W.
Scherer (Germany), and F. De Sanctis (Italy). The
incorporation of ideas from the cultural-historical
school enabled Popeliukh A.S. to analyze O.
Zabuzhko’s oeuvre within the context of the literary
process of the late 20th and early 21st centuries,
identifying the impact of a combination of historical
and artistic factors on the formation of the creative
generation of the "eightiers." The application of the
cultural-historical method facilitated the analysis of
specific features of the writer’s work, such as irony,
intertextuality, and existentialism.

Proponents of the mythological/mythopoetic
method assert that all literary works either represent
myths in their purest form or contain a significant
number of mythical elements. This approach in
literary studies is primarily associated with the
works of J. Frazer and C. G. Jung (notably his theory
of archetypes). At the contemporary stage, the
mythopoetic method is employed in literary analysis
to elucidate the peculiarities of an author’s use of
traditional mythological plots and images through
their interpretation and transformation; the specifics
of creating an authorial myth, where the
organization of the artistic text adheres to the laws
of mythopoetic poetics; and the comprehension of
the features of mythological stylization, where the
author merely formally imitates the style of myth
(with the myth serving a decorative function)
(Marko, 2013). In the context of studying female
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characters in O. Zabuzhko’s works, the student
researcher utilized the mythopoetic method to
identify intertextual connections and the specifics of
the author’s reception of well-known plots, motifs,
and images—particularly in the episode concerning
"secrets." This enabled her to explore new meanings
generated by the author through the reception of
familiar narratives within the postmodern context, as
well as transformations of female characters
associated with the layering of diverse meanings—
specifically authorial and symbolically
mythological.

Within the framework of research-oriented
education in academic lyceums, it is worthwhile to
introduce students to the hermeneutic method of
literary studies (its theoretical foundations were laid
in the works of M. Heidegger and H.-G. Gadamer).
This method is based on understanding a literary
work as a structure imbued with meaning—that is,
as a semantic unity endowed with a generative
function of meaning-making. This approach also
considers the intentionality of the author’s
consciousness and the receptive nature of the
reading process itself (Kozlyk, 2004). Accordingly,
the hermeneutic method of studying literary
phenomena and epochs relies on accounting for the
complex interplay among the author, the work, and
the reader. In her study of O. Zabuzhko’s oeuvre, the
student researcher employed the hermeneutic
method to substantiate various interpretive options
for artistic works and to uncover their hidden
meanings, taking into account diverse factors.

The application of these methods enabled
Popeliukh A.S. to successfully complete and defend
not only research papers in literature but also a series
of educational projects within the framework of
research-oriented education at the academic lyceum.

It should be emphasized that for secondary
education students to effectively utilize scientific
cognition methods, the supervisor must undertake
systematic and consistent efforts, which can be
conditionally divided into the following stages:

o Familiarization with the history of each
method’s emergence, its key representatives, their
views and contributions, and the specifics of
applying a particular method in the study of a
literary work;
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o Discussion of the appropriateness of using
each method in the context of the chosen research
topic, formulated goals, and objectives;

e Selection of methods that ensure the
effective resolution of the defined research tasks
within a specific study;

o Direct application of scientific cognition
methods in the process of research work;

e Summarization of findings, identification,
and addressing of gaps in the research through the
application of previously unused methods.

Conclusions. This study has outlined
general scientific and specialized (literary) methods
of scientific cognition that senior students of
academic lyceums can employ while working on
educational projects and research papers in
Ukrainian literature within the context of research-
oriented education. It has been established that the
selection and application of these methods are
determined by the chosen research topic, formulated
goals, and objectives. The specifics of applying each
general scientific and specialized method were

List of references

bazune, JI. O.  (2016). Teopemuuni i

MemoOuyHi

illustrated through the example of research papers in
Ukrainian literature prepared and defended by
Popeliukh A.S. during her studies at the academic
lyceum. It is noted that some of these methods were
dominant (e.g., observation, analysis and synthesis,
systemic  approach;  comparative-contrastive,
psychological, psychoanalytic, cultural-historical,
etc.), while others played a supplementary role. It is
underscored that the optimal selection of research
methods by secondary education students
determines the effectiveness of their execution, as
well as the objectivity and reliability of the obtained
results. This, therefore, requires particular attention
from the Ukrainian literature teacher (academic
supervisor), who must purposefully foster research
competence in senior students.

Prospects for further research lie in
substantiating the procedure for determining other
components of the scientific apparatus of student
literary studies, including the object, subject, goals,
and objectives.

3acaou  po3eUmMKy  Jimepamypo3Hauoi

KOMNemeHmHOCmi MatlOymuix yyumenie ykpaincokoi mosu i nimepamypu. Jloktop Hayk. Kui: Harionansuuit
nenaroriunuil ynisepcuret imeHi M. I1. /Iparomanosa.

bonpapenxko, I'.I1. (2021) @opmysanns docnionuyvkoi KomnemeHmHoOCmi K YUHHUK VOOCKOHANEHHS
npoghecitinoi nioeomosku Maubymuix yuumenie ykpaincokoi mosu ma aimepamypu. file:///C:/Users/Admin/
Downloads/7.pdf. DOI: https://doi.org/10.33216/2220-6310-2021-100-1-46-56.

Kamuarok, O. A. (1999). KomnoswuiiiiHO-MOBIIEHHEBA (opMa «OMHC» y HAYKOBO-(aHTACTUIHOMY
tekcti. Kanguaar nHayk. Oneca: Onec. nepx. yH-T iM. [.I.Meunukona, 209 c.

KosbGacenko, FO.I. (2002). MucrenrtBo aHamizy i iHTepIpeTarlii XyJ0KHbOTO TEeKCTY. I pomadcuvruil
HAYKOB0O-MemoOuuHull scypuar, 4, c. 2-25.

Kosmuk, 1. B. (2004). Mertogonoris JiTepaTypO3HaBCTBA SIK akTyalbHa mpobiema. 3apybixcHa
Jaimepamypa 8 HaguanibHux 3axknadax, S, c. 10—12.

Jlinik, O., Iomemox, A. (2023). Tpaguuii mopTpeTyBaHHS B YKpaiHCBbKiH JiTepaTypi: iCTOpUYHA
peTpOoCneKTUBa. Yxpaincoka mosa i nimepamypa 6 wixoni, 80, 18-22.

Mapko B. II. (2013). Anaii3 Xy10oKHbOT0 TBOPY: HaB4. noci0. KuiB: AkanemBunas, 2013.

Mampko, H.C. (2016). dopmyBaHHS HAyKOBO-JOCTIIHHUIIBKOI KOMIIETEHTHOCTI — CKJIaJIOBOL
podeciiftHOT KyIbTypy MaliOyTHIX yUUTEIiB 1HO3€MHOI MOBH SIK ITPOBIHA META HAI[IOHAILHOI CHCTEMH OCBITH
VYkpainu. Teopemuxo-wemoouyni npodbiemu uxoearts oimei ma yuHiecokoi monooi, 20(1), 317-332.

Canpukina, H. (2010). HaykoBo-mocmigHa poboTa sk 3acid pO3BHTKY KpeaTHMBHUX 3I10HOCTEH
CTYIeHTIB-in0N0TrIB. Bicuux Jlbsiscvrkoeo ynieepcumemy. Cepis: Dinonoeis, 50, 342-348.

Cepatok, I'.A. (2022). [TpoekTHa IisUTbHICTD SIK eeKTHBHA (POopMa JOCIIIHO OPIEHTOBAHOTO HABUYAHHS
B HaykoBuXx Jinesx. In Science and education for sustainable development. Monograph 50. Publishing House
of University of Technology, (p. 616-620). Katowice, Poland.

Cucoena, C. O., & Kpucromuyk, T. €. (2009). [ledacociunuii excnepumenm y HaAyKOBUX OOCHIONCEHHSX
HenepepeHoi npogheciiinoi ocgimu. Hasy.-memoo. nocio. Jlyupk: BAT «BonuHchka 0051acHa APyKapHSD).

Professional Pedagogics/2(29)2024 178



Ynano B., 3y6oBuu B., & Ilonexaesa T. Hayxosi npunyunu. 6i0 4acmko8o- 00 YiliCHOCUCMEMHUX.
Kwuis-JIyusk: BA/I, 2005.

Translated & Transliterated

Bazyl, L. (2016). Teoretychni i metodychni zasady rozvytku literaturoznavchoi kompetentnosti
maibutnikh uchyteliv ukrainskoi movy i literatury: dysertatsiia doktora pedahoihchnykh nauk [Theoretical and
methodological principles of the development of literary competence of future teachers of the Ukrainian
language and literature: Doctor of Pedagogical Sciences dissertation], Kyiv. [in Ukrainian].

Bondarenko, H. (2021). Formuvannia doslidnytskoi kompetentnosti yak chynnyk udoskonalennia
profesiinoi pidhotovky maibutnikh uchyteliv ukrainskoi movy ta literatury [Formation of research competence
as a factor in improving the professional training of future teachers of the Ukrainian language and literature].
file:///C:/Users/ Admin/Downloads/7.pdf. https://doi.org/10.33216/2220-6310-2021-100-1-46-56, [in
Ukrainian].

Kovbasenko, Yu.l. (2002). Mystetstvo analizu y interpretatsii khudozhnoho tekstu [The Art of Analysis
and Interpretation of a Literary Text]. Hromadskyi naukovo-metodychnyi zhurnal [Public Scientific and
Methodological Journal], 4, 2-25. [in Ukrainian].

Kozlyk, 1. (2004). Metodolohiia literaturoznavstva yak aktualna problema [Methodology of Literary
Studies as a Current Problem]. Zarubizhna literatura v navchalnykh zakladakh [Foreign Literature in
Educational Institutions], 5, 10—12, [in Ukrainian].

Lilik, O., & Popeliukh, A. (2023). Tradytsii portretuvannia v ukrainskii literaturi: istorychna
retrospektyva [Traditions of Portraiture in Ukrainian Literature: Historical Retrospective]. Ukrainska mova i
literatura v shkoli [Ukrainian Language and Literature in School], 80, 18-22, [in Ukrainian].

Marko, V. (2013). Analiz khudozhnoho tvoru: navch. posib [Analysis of a work of art: a study guide].
Kyiv: Akademvydav. [in Ukrainian].

Matsko, D. (2016). Formuvannia naukovo-doslidnytskoi kompetentnosti — skladovoi profesiynoi kultury
maybutnikh uchyteliv inozemnoi movy yak providna meta natsionalnoi systemy osvity Ukrainy [Formation of
research competence — a component of professional culture of future foreign language teachers as the leading
goal of the national education system of Ukraine]. Teoretyko-metodychni problemy vykhovannia ditey ta
uchnivskoi molodi [Theoretical and Methodological Problems of Raising Children and Students], 20(1), 317-
332. [in Ukrainian].

Saprykina, N., 2010. Naukovo-doslidna robota yak zasib rozvytku kreatyvnykh zdibnostei studentiv-
filolohiv [Scientific research as a means of developing the creative abilities of philology students]. Visnyk
Lvivskoho universytetu. Seriia: Filolohiia [Visnyk Lviv University. Series: Philology], 50, 342-348, [in
Ukrainian].

Serdiuk, H.A. (2022). Proiektna diialnist yak efektyvna forma doslidno oriientovanoho navchannia v
naukovykh litseiakh [Project activity as an effective form of research-oriented education in scientific lyceums].
Science and education for sustainable development. Monograph 50 [Science and education for sustainable
development. Monograph 50.]. Publishing House of University of Technology, (s. 616-620), Katowice, Poland,
[in Ukrainian].

Sysoieva, S. O., & Krystopchuk, T. Ye. (2009). Pedahohichnyi eksperyment u naukovykh
doslidzhenniakh neperervnoi profesiinoi osvity: navch.-metod. posib [Pedagogical experiment in scientific
research of continuous professional education: teaching and methodical manual]. Lutsk: VAT «Volynska
oblasna drukarniay, [in Ukrainian].

Udalov, V., Zubovych, V., & Polezhaieva, T. (2005). Naukovi pryntsypy: vid chastkovo- do
tsilisnosystemnykh [Scientific principles: from partial to holistic systems]. Kyiv-Lutsk: VAD, [in Ukrainian].

Professional Pedagogics/2(29)2024 179



DOI: https://doi.org/10.32835/2707-3092.2024.29.171-180

OCOBJIMBOCTI 3ACTOCYBAHHSI METO/IIB
JITEPATYPO3HABUMX JOCJIKEHDL Y KOHTEKCTI
JOCJIITHO-OPICHTOBAHOI'O HABUAHHS B HAYKOBUX
JIIESIX

Oabra Jliaik

JOKTOP MEJaroriyHux Hayk, mpodecop, mpodecop kadeapu ykpaiHCbKol MOBH, JIITEpaTypH Ta
KypHanictuky, Hamionansauii yHiBepcutet «UepHiriBebkuit koaeriym» imeni T.I'. [lleBuenka (YepHiris,
VYkpaina), http://orcid.org/0000-0002-5187-1944, e-mail: lilik8383 @ukr.net

Pegepar:

AxmyanvHicms. HEOOXIIHICTh BH3HAYCHHS OCOOJMBOCTEH 3aCTOCYBaHHS METOMIB JITEPaTypO3HABUOTO
JOCITIKEHHS B MeXaX HaAyKOBO-IOCIiTHUITLKOI poOOTH 3100yBadiB CEPEIHBOI OCBITH B HAYKOBUX JIIESX 3YMOBJICHA
npolecamMmy, CpsIMOBaHUMHU Ha peopMyBaHHS OCBITHBOI Tairy3i 3arajioM 1 BIPOBaKEHHS MPOQLIEHOTO HABYAHHS B
CTapIInX Kjacax, o 0e3MmocepeIHLO OB’ A3aHe 3 TOCTIAHO-OPIEHTOBAHUM HaBYaHHSIM.

Mema: cxapakTepu3yBaTH OCOOJMBOCTI 3aCTOCYBAaHHS METO/IB JIITEPaTypO3HABYMX JOCIIIKEHb Y KOHTEKCTI
JIOCTiTHO-OPi€HTOBAHOTO HABYAaHHS B HAYKOBUX JIILIESX.

Memoou: TEOpeTHYHOro aHalli3y HAayKOBHUX JDKEpeld — s 3°sCyBaHHSA CTaHy JOCIIDKEHOCTI oOpaHoi
mpo0JieMu, Jisl pOOOTH 3 TEKCTaMU YYHIBCHKHUX HAyKOBO-IOCIHIIHHUIIBKUX POOIT, BUKOHAHMX 1 3aXUIIEHUX Y CUCTEMI
Mauoi akagemii HayK; METOA CIIOCTEPEKEHHS 38 JOCIIJHO-OPi€HTOBAaHUM HaBYaHHSAM y HAyKOBOMY Jiinei — mist 300py
JaHUX IIOA0 YYHIBCHKOI HAyKOBO-IOCTIAHUIBKOI pOOOTH; y3arajdbHEHHS W cucTeMaTH3auii — i pOopMyTIOBaHHS
BHUCHOBKIB 1 peKoMeHJamid moao (OpMyBaHHS B YYHIB CTaplIMX KJAaciB HAaBUYOK 3aCTOCYBaHHS METOJIB
JTepaTypo3HABYOTO TOCIIIKCHHSI.

Pe3zynemamu: cxapakTepu30BaHO 3araibHi i crieliagbHl METOIH JIITepaTypO3HaBYUX JOCIIIKEHb Y KOHTEKCTI
BUKOHAHHS 3700yBauaMu CEpEIHbOI OCBITH HAYKOBO-IOCIIIHUIBKAX POOIT y MeXax JO0CHiIHO-OPIEHTOBAHOTO
HaBYaHHS B HAYKOBHX JIIIEsX; OMUCAHO OCOOJIMBOCTI BUKOPUCTAHHS HHU3KHU 3arajJbHOHAYKOBHX METONIB (aHami3y i
CUHTE3y, IHAYKIII ¥ Jemykiii, abcTparyBaHHs, y3araJlbHEHHS, CIIOCTEPEXKEHHS); MPOaHATi30BaHO OCOOIHUBOCTI
BUKOPHUCTaHHS JEIKHX CHElialbHUX METOIB JIiITePaTypO3HABYOTO AOCHTIHKeHHS (0iorpadiqHOTO, repMEHEBTHIHOTO,
Mi(ONIOTIUYHOI ~ KPUTHKH, IOPIBHSUIHO-3ICTABHOTO,  KYJIBTYPHO-ICTOPHYHOTO,  TCHUXOAHATITHYHOTO  TOIIO);
0XapaKTePU30BaHO ICTOPir0 POPMYBaHHS HPEJACTABICHUX METOIB Ta Mpalli JOCTIIHUKIB, AKi iX BUBUAJIH.

Bucnoexu: moseneHo, mo ocoOIMBOCTI BiIOOPY CTapIIOKIACHUKAMH 3arajlbHOHAYKOBHX 1 CIIEI[ialIbHUX METO/IIB
HAYKOBOTO IMi3HAHHSI IJIsl BAKOHAHHS HABYAJIbHUX TIPOEKTIB i HAYKOBO-AOCII AHUIIBKUX POOIT 13 yKpaTHCHKO1 JTiTepaTypH
B KOHTEKCTI JOCHiJHO-OPi€HTOBAHOTO HABYaHHS 3YMOBIIOIOTBECS OOpaHOI0 TEMOW, Cc(POpMyITbOBaHOIO METOH i
3aBIaHHSIMH; OXapaKTepHU30BAaHO Ti METOAM, IO IOMIHYBalW B JOCTIMHUIBKIA MiSIHHOCTI yYHIB (CIIOCTEPEKEHHS,
aHalli3 1 CHHTE3, CHCTEMHHH IiXiJl; TOPIBHSIBHO-3ICTABHUN, TICHXOJOTIYHHN, TCHXOAHATITHYHHUHA, KYJIbTYypHO-
ICTOPUYHHUH TOWIO); 3°5ICOBAHO, IO Bifl ONTUMAJIBHOTO MiI00PY 3100yBadeM cepeHbOT OCBITH METOMIB JOCIIIKEHHS
3aJIe)KHUTh €(PEeKTHBHICTh Or0 BUKOHAHHS, & TAKOXK 00’ €KTUBHICTH 1 BIPOTiAHICTh OTPUMAaHUX PE3yJbTATIiB; IIOKA3aHO,
mo ¢opMyBaHHA B YYHIB CTapmiuX KJIaciB HAayKOBHX IIIEiB HABUYOK 3aCTOCYBaHHA 3aralbHOHAYKOBHX 1
JITEpaTypO3HABYMX METOJIIB JOCIIPKEHHSI TOTPEOYE BiJI yUNUTEIIS-CIIOBECHUKA IUJICCIIPSIMOBAHOI i CHCTEMHOI pOOOTH.

KuarouoBi cjioBa: naykogo-0ocrionuybka OisibHiCMb, HAYKOGUl Aiyell, 00CIIOHO-OPIEHMOBANHEe HABYAHHS,
aimepamyposnague 00CHIONHCEHHS, MEMOOU OOCIONCEHHSL.
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