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Abstract

Relevance. Ensuring the quality of professional training for future specialists is the primary goal of vocational
education. Improving learning outcomes will reduce the qualification gap and increase public trust. In current conditions,
the experience of vocational training for young people in EU countries is of significant interest for reforming Ukraine's
vocational education system. Specifically, a comparative analysis of Iceland's and Belgium's approaches to systematizing
management practices, identifying commonalities and differences in their quality assurance strategies for vocational
education, is of particular interest.

Purpose: To identify commonalities and differences in the approaches to quality assurance in vocational education
in Belgium and and Iceland.

Methods: Systematization and comparative analysis of quality assurance practices in vocational education in
Iceland and Belgium.

Results: A comparative analysis of management approaches to quality assurance in vocational education
institutions in Iceland and Belgium was conducted. This analysis was based on an examination of national frameworks,
legislation, the activities of key organizations, internal/external evaluation mechanisms, and the role of national/European
qualification frameworks.

Conclusions: Iceland utilizes the Icelandic Quality Assurance Agency for external reviews and mandates internal
evaluations for institutions. In Belgian Flanders, NVAO operates for educational accreditation, alongside a system for
validating acquired competencies. In the Belgian regions of Wallonia and and Brussels, AEQES is responsible for
evaluating the quality of educational institutions. Common features in the quality assurance practices of both countries
were identified: harmonization of European traditions and national specificities; effective combination of internal self-
evaluation and external evaluation; the presence of effective mechanisms for involving all stakeholders in quality
assurance; an orientation towards learning outcomes; and compliance with European frameworks (EQF, EQAVET).
Differences were also characterized: Iceland's management system is centralized, while Belgium's is decentralized;
Belgium has a bi-national agency; Iceland uses digital journals for quality assurance, whereas Belgium uses the VAC
system. At the same time, ensuring quality education in both countries is complex, particularly across the different regions
of Belgium.

Keywords: quality assurance, comparative analysis, Icelandic Quality Assurance Agency, vocational
education in Iceland, vocational education in Belgium, legislative acts.

Introduction. Quality of vocational technological changes and labor  market
education is a cornerstone of economic growth, transformations, effective quality assurance systems
social cohesion, and individual development in for vocational education become critically
today's  globalized world. Amidst rapid important, ensuring the alignment of educational
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programs with the needs of learners, employers, and
society as a whole, while also promoting improved
learning outcomes and strengthening public trust.
Iceland and Belgium, each with their unique socio-
economic and educational contexts, demonstrate
interesting approaches to building and operating
such systems. In Iceland, vocational education
primarily takes place at the upper secondary level
with a significant emphasis on work-based learning
(Cedefop, n.d.). In Belgium, however, there is a
complex federal structure with distinct systems in
Flanders, Wallonia, and Brussels, necessitating
separate  consideration of  Flanders and
Wallonia/Brussels due to differences in governance
and practices (Cedefop & Bruxelles Formation,
2022). The purpose of this article is to systematize
and thoroughly analyze quality assurance practices
in vocational education in these two countries. The
emphasis is on identifying the features, advantages,
and disadvantages of existing models, not to
advocate for specific solutions, but to structure
knowledge and foster a  comprehensive
understanding of the issue. A comparative analysis
of their experiences can be beneficial for other
countries aiming to improve their own national
vocational education systems. The article will
sequentially examine the theoretical foundations of
quality assurance, analyze the systems of Iceland
and Belgium in detail, conduct their comparison,
and offer conclusions.

Research Sources. This study is based on an
analysis of existing quality assurance practices in
vocational education, reflected in recent research
and publications, including materials from Cedefop,
Eurydice, ENQA, NVAO, as well as legislative acts
and regulatory documents from Iceland and
Belgium. The issue of quality assurance in
vocational education is crucial for improving
learning outcomes and labor market relevance.
Although Iceland and Belgium (with its federal
structure and separate systems in Flanders and
Wallonia/Brussels) have interesting approaches,
there is a need for systematization and comparative
analysis of their practices. The unresolved part of the
general problem addressed in this work is precisely
conducting such a comparative analysis of quality
assurance practices in vocational education in
Iceland and Belgium, providing specific examples
of their application. The study also analyzes the
impact of European quality assurance frameworks
on national systems.

Article Aim: The aim is to systematize and
comparatively analyze quality assurance practices in
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vocational education in Iceland and Belgium
(Flanders and Wallonia/Brussels) based on an
examination of their national frameworks,
legislative acts, the activities of key organizations,
internal and external evaluation mechanisms, and
the role of national and European qualification
frameworks.

Methods. To achieve the stated aim—the
systematization and comparative analysis of quality
assurance practices in vocational education in
Iceland and Belgium (Flanders and
Wallonia/Brussels)—the following methods were
used: systematization and comparative analysis.
These methods were applied to investigate national
frameworks, legislation, the activities of key
organizations, internal and external evaluation
mechanisms, and the role of national and European
qualification frameworks in both countries.
Analysis: The impact of European quality assurance
frameworks on national systems was analyzed.
Review: National frameworks, key organizations,
the legislative basis, and specific examples of
quality assurance practices, including internal and
external evaluation, student feedback, stakeholder
engagement, curriculum development and revision,
and quality assurance for work-based learning
programs, were reviewed. The application of these
methods aimed to identify commonalities and
differences in approaches to quality assurance in
vocational education in Belgium and Iceland based
on the presented research results.

Results and Discussion. Quality Assurance
in Vocational Education in Iceland: National
Framework, Organizations, and Legislative Basis.
The general national quality assurance framework in
Iceland's education system assigns responsibility to
the Ministry of Education, Science and Culture (for
pre-primary, primary, and secondary education) and
the Ministry of Higher Education, Science and
Innovation (for higher education) as the primary
responsible bodies (Eurydice, n.d.). A key role in
ensuring the quality of higher education, including
vocational programs at this level, is played by the
Icelandic Quality Assurance Agency (IAQA), an
independent organization (ENQA, n.d.). The IAQA,
formerly known as the Quality Board for Icelandic
Higher Education (ENQA, n.d.), is mandated to
oversee the quality of higher education and operates
autonomously from the government and educational
institutions (ENQA, n.d.). The Directorate of
Education also plays an important role in various
aspects of evaluation and monitoring, especially at
the pre-primary, primary, and secondary education
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levels (Eurydice, n.d.). To enhance the quality of
Icelandic universities, the TAQA developed the
Quality Enhancement Framework (QEF). The
IAQA issues monitoring and internal review
guidelines designed to support staff in Icelandic
Higher Education Institutions (HEIs) responsible for
internal monitoring and review of educational
services and research (Education - Government of
Iceland, 2025), which includes regular evaluations
of university activities (Haskolinn i Reykjavik, n.d.).
The QEF has undergone several phases: QEF1
(2010-2016), QEF2 (2017-2023), and QEF3 (2024-
2029) (Haskolinn 1 Reykjavik, n.d.).

Quality assurance in vocational education in
Iceland is based on key legislative acts, including the
Higher Education Act No. 63/2006 (Education -
Government of Iceland, 2025), the Upper Secondary
School Act No. 92/2008 (Cedefop, n.d.), and the
Icelandic National Qualifications Framework No.
80/2007 (Education - Government of Iceland, 2025).
These laws define and guide quality assurance
processes, including monitoring, evaluation, and
accreditation. Specifically, the Higher Education
Act sets requirements for the accreditation of higher
education institutions and their programs (Education
- Government of Iceland, 2025). Furthermore,
Regulation No. 1165/2024 provides additional
details on monitoring the quality of teaching and
research in higher education institutions (Haskolinn
i Reykjavik, n.d.). These legislative acts and
regulatory documents create a solid foundation for
ensuring the quality of vocational education in the
country.

Higher education institutions in Iceland are
obliged to conduct systematic internal reviews,
including the collection of clearly defined key data
on their activities (Government of Iceland, 2024).
Reykjavik University (RU) is an example of an
institution that implements internal evaluation at the
institutional level through faculty self-evaluation
and peer review of academic course content
(Haskolinn 1 Reykjavik, n.d.). Schools at all levels
must also systematically evaluate their internal
operations with the active participation of staff,
students, and parents, and publish information about
these evaluations and improvement plans (Eurydice,
n.d.). RU also publishes annual quality reports,
ensuring transparency of internal quality assurance
processes (Haskolinn 1 Reykjavik, n.d.).

The TAQA conducts external quality reviews
of all higher education institutions with the aim of
continuously improving their performance (ENQA,
n.d.). These evaluations are regular and systematic,
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carried out at least every five years (Eurydice, 2025).
The Ministry of Education, Science and Culture also
conducts comprehensive external evaluations at the
pre-primary, primary, and secondary education
levels, often in collaboration with the Directorate of
Education (Eurydice, n.d.). International experts and
student representatives participate in the external
evaluation process of higher education (Government
of Iceland, 2024). Evaluation reports are published
by universities and the IAQA to ensure transparency
(Eurydice, n.d.). RU collects and analyzes student
data, including their satisfaction with programs,
progress, and dropout rates, to inform quality
assurance processes (Haskolinn i Reykjavik, n.d.).
Student evaluation of course quality is a key
component of faculty evaluation at RU (Haskolinn 1
Reykjavik, n.d.). Internal evaluations at all levels of
education involve the active participation of staff,
students, and parents (Eurydice, n.d.). Students also
participate in external expert groups for higher
education quality evaluation (Government of
Iceland, 2024).

Since 2011, upper secondary schools in
Iceland have adopted a decentralized approach to
curriculum development, as stipulated by the Upper
Secondary School Act (Cedefop, n.d.). The National
Curriculum for Upper Secondary Schools provides
a general framework for curriculum development
(Cedefop, n.d.). RU emphasizes the alignment of
course organization, teaching, and assessment with
learning outcomes (Haskoélinn i Reykjavik, n.d.).
Companies providing work-based learning must be
officially certified and enter into training agreements
(Cedefop, n.d.). Digital logbooks are used in
apprenticeship programs to record the learning
process and acquired competencies (Cedefop, n.d.).
A recent policy change involves transferring the
responsibility for finding apprenticeship contracts
from students to vocational education institutions to
strengthen the vocational education system
(Cedefop, n.d.).

Structure of Vocational Education in
Belgium. Belgium has a complex vocational
education structure with separate systems in
Flanders and Wallonia/Brussels (Cedefop &
Bruxelles Formation, 2022). Vocational education is
offered at various levels: secondary, post-secondary,
and tertiary (Cedefop, 2024). In Flanders, the
Accreditation Organization of the Netherlands and
Flanders (NVAO) is responsible for quality
assurance in higher education (NVAO, n.d.). NVAO
accredits programs and evaluates the quality
assurance systems of higher education institutions
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(NVAO, n.d.). The Agency for Higher Education,
Adult Education, Qualifications and Study Grants
(AHOVOKS) plays an important role in quality
assurance in these sectors and also serves as the
EQAVET National Reference Point for Flanders
(Cedefop & Bruxelles Formation, 2022). The
Education Inspectorate conducts external reviews
and ensures compliance with educational standards
(Eurydice, 2023). Program accreditation and
institutional review: NVAO accredits new and
existing programs in higher education, using expert
evaluation and ensuring public access to information
(NVAO, n.d.). NVAO (the Dutch-Flemish
Accreditation Organisation) initiates the
organization of this dialogue, and its specific format
is determined by mutual agreement between the
committee and the educational program.
Traditionally, a site visit to the evaluation object is
an integral part of this procedure. However,
considering efficiency and contextual specificities,
the committee may decide to waive a physical visit
if existing conclusions from previous evaluations are
sufficient, or if a physical visit does not provide
added value. In such cases, the dialogue can be
conducted through a series of online meetings. A
combined use of both formats is also possible,
especially to involve stakeholders who find it
difficult to travel physically.

The committee's preparation for this key
stage involves preliminary consultations, ensuring
its readiness to perform the assigned tasks. The
organization also conducts institutional reviews to
assess the overall quality assurance policies of
universities and university colleges (NVAO, n.d.).
Validation of Acquired Competences (VAC): In
Flanders, the VAC system operates for the
assessment and certification of competences
acquired through work experience or non-formal
learning (De Vlaamse Kwalificatiestructuur, 2020).
VAC aligns with the Flemish Qualifications
Framework (FQF) and the European Qualifications
Framework (EQF) (Flanders.be, 2019). Peer review
and appreciative inquiry approach: In Flanders,
significant attention is paid to the peer review of
educational quality, involving professionals from
the vocational sphere, education experts, and
students (NVAO, n.d.). NVAO employs an
approach based on trust and open dialogue during
evaluation. Based on the NVAO program proposal,
the committee, in conjunction with the educational
program, defines the substantive content of the
program. The process coordinator acts as a mediator,
ensuring effective communication between the
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parties. After the final program is approved, the
educational program submits proposals for the
composition of participants. During the dialogue, the
committee has the right to request additional
information necessary for a reasoned conclusion,
with mandatory justification for such requests. A list
of all studied information is recorded in the
evaluation report. In connection with the possibility
of a need for additional information or the
institution's initiative to provide it, free time is
provided in the program. This allows the educational
program to submit additional documents or schedule
additional meetings.

To ensure the independence and objectivity
of the evaluation, any events that might affect this
principle must be immediately reported to NVAO.
This applies to stakeholders, including committee
members, process coordinators, secretaries,
institutional staff, and students, who can use the
complaint procedure available on the official
website (NVAO, n.d.). Overall Quality Framework
for Vocational Qualification Courses: There is a
general quality framework for vocational
qualification courses offered by training providers
and validation bodies outside formal education
(European Commission, 2023). This framework
consists of five components related to objectives,
design, guidance, assessment, and improvement
actions (European Commission, 2023).

Organizations  Involved in  Quality
Assurance in Wallonia. The Agency for Quality
Assurance in Higher Education (AEQES) is
responsible for evaluating the quality of higher
education in the French Community of Belgium,
including universities and university colleges
(ENQA, 2021). AEQES is an independent
organization and is registered with EQAR (ENQA,
2021). The Education Inspectorate organizes regular
evaluations in the field of adult education and part-
time artistic education (Eurydice, 2023). FOREM
(Walloon Office for Employment and Vocational
Training) and Bruxelles Formation participate in
ensuring the quality of vocational training for job
seekers and workers (Cedefop & Bruxelles
Formation, 2022). IFAPME (Walloon Institute for
Alternating  Training and  Entrepreneurship
Training) and SFPME (Service for Training for
Small and Medium-sized Enterprises in Brussels)
are responsible for alternating training programs and
potential mechanisms for their quality assurance
(Vocational education and training in Europe |
Belgium - Cedefop - European Union, n.d.).
External evaluation by AEQES: AEQES conducts
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formative evaluations based on dialogue with
stakeholders and on-site visits to assess higher
education programs (ENQA, 2021). The Education
Inspectorate organizes regular evaluations in the
field of adult education (Eurydice, 2023). Adult
education institutions are obliged to conduct
systematic internal quality evaluations of their
activities and publish information about their quality
control and improvement plans (Eurydice, n.d.).
SYNTRA Flanders uses an EFQM-based self-
assessment tool in combination with an expert
committee for its centers (Eurydice, 2023). Quality
Assurance in Alternating Training Programs:
SYNTRA-Flanders is responsible for overall quality
assurance in its centers, which include alternating
training programs (Eurydice, 2023). In the French
Community, amendments have been made to the
Cooperation Agreement on Alternating Training to
improve the quality of apprenticeship programs
(OIT/Cinterfor, 2020). The EQAVET National
Reference Point for Wallonia-Brussels organized a
peer review in 2023, focusing on how training and
skills needs of the labor market are met (European
Commission, 2023).

Analysis of Quality Assurance Practices.
Similarities. Iceland and Belgium (Flanders and
Wallonia/Brussels) emphasize the importance of
both internal and external evaluation mechanisms.
Both countries recognize the value of stakeholder
engagement, including students, staff, and
sometimes parents or employers, in quality
assurance processes. The concept of linking
education and training to learning outcomes is
common in both systems, often through national
qualification frameworks (Education - Government
of Iceland, 2025). Both countries are influenced by
European quality assurance frameworks and
initiatives such as EQF and EQAVET (Cedefop,
2024). Differences. Iceland has a more centralized
system with a national agency (IAQA) playing a
dominant role in higher education quality assurance,
while Belgium demonstrates a more decentralized
approach with regional variations and multiple
actors. Flanders has a bi-national accreditation
agency (NVAO) for higher education, reflecting
close ties with the Netherlands, which is not present
in Iceland or Wallonia/Brussels. The emphasis on
specific mechanisms may differ; for example,
Flanders places significant emphasis on institutional
review at the higher education level through NVAO,
while the IAQA in Iceland focuses on program and
institutional evaluation. Wallonia/Brussels relies
more on inspections for adult education quality
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assurance. The level of detail and formality in
quality assurance regulations and guidelines can
vary between countries and regions.

National Qualification Frameworks (NQFs)
in Iceland (ISQF) and Belgium (FQF for Flanders
and CFC for the French Community) play an
important role in quality assurance. They define
learning outcomes, qualification levels, and promote
transparency and mobility (Education - Government
of Iceland, 2025). These frameworks also facilitate
the inclusion of vocational qualifications and the
recognition of non-formal learning (De Vlaamse
Kwalificatiestructuur, 2020). The European
Qualifications Framework (EQF) and the European
Quality Assurance Reference Framework for
Vocational Education and Training (EQAVET)
have  influenced the  development and
implementation of national quality assurance
practices in Iceland and Belgium (Cedefop, 2024).
National EQAVET Reference Points contribute to
the implementation and further development of the
EQAVET framework in both countries (European
Commission, n.d.).

Reykjavik University's Quality Assurance
System: Includes self-evaluation, student feedback,
peer review, and alignment with international
standards (Haskolinn i Reykjavik, n.d.). Quality
assurance of apprenticeship programs is achieved
through the use of digital logbooks, which serve as
a tool for documenting skills and competencies
acquired during work-based learning (Cedefop,
n.d.). The IAQA conducts regular external
evaluations of higher education institutions for
continuous quality improvement (ENQA, n.d.).

In Flanders, NVAO Program Accreditation:
The NVAO program accreditation process includes
peer review and the publication of evaluation reports
(NVAO, n.d.). The Validation of Acquired
Competences (VAC) in a sectoral context is a
mechanism that ensures the official recognition and
confirmation of skills acquired by individuals
outside the formal education system, particularly in
fields such as information technology (IT) or trade
(De Vlaamse Kwalificatiestructuur, 2020). Adult
education centers in Flanders have internal quality
assurance systems and are subject to external
oversight by the Education Inspectorate (Eurydice,
2023). The methodology for external quality
evaluation of higher education, carried out by the
Agency for Quality Assurance in Higher Education
(AEQES) in Brussels, integrates key elements such
as structured dialogue with all relevant stakeholders
and conducting on-site visits to higher education
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institutions (ENQA, 2021). IFAPME uses various
mechanisms to ensure the quality of apprentice
training in Wallonia (Cedefop, 2024). Adult
education centers in Brussels conduct self-
evaluation, and the Education Inspectorate performs
subsequent monitoring (Eurydice, n.d.).
Conclusions. Therefore, quality assurance
practices in Iceland and Belgium reflect both
common FEuropean trends and unique national
characteristics. Both countries emphasize the
importance of combining internal self-evaluation
and external independent evaluation to ensure the
quality of vocational education. Stakeholder
engagement, especially students, is a key element in
both systems, contributing to increased transparency
and accountability. One noticeable difference is the
level of centralization of the systems. Iceland
demonstrates a more centralized approach,
especially in higher education, where the IAQA
plays a leading role in national quality assurance.
Belgium, with its federal structure, has a more
decentralized system with regional variations and

List of references

various bodies responsible for quality assurance in
different education sectors. The presence of a bi-
national accreditation agency (NVAQO) in Flanders
is a unique feature, reflecting close cooperation with
the Netherlands in higher education.

Among the innovative approaches, one can
highlight the Icelandic system of digital logbooks
for apprenticeship programs, which provides
detailed tracking of acquired competencies in the
workplace. In Flanders, the comprehensive system
of Validation of Acquired Competences (VAC)
deserves attention, as it promotes the recognition of
non-formal learning and increases labor market
mobility. Ensuring the quality of vocational
education is a complex task, especially in the context
of diverse educational environments and governance
structures, which is particularly evident in Belgium.
Further research could focus on evaluating the
effectiveness of different quality assurance models
in both countries and identifying best practices that
could be applied in other contexts.

Cedefop. (n.d.). VET in Europe database | Vocational education and training in Europe | Iceland.
https://www.cedefop.europa.eu/en/tools/vet-in-europe/systems/iceland-u2.

Government of Iceland. (n.d.). Education. https://www.government.is/topics/education/.

Cedefop & Bruxelles Formation. (2022). Vocational education and training in Europe - Belgium: system
description. Cedefop. https://www.cedefop.europa.eu/en/tools/vet-in-europe/systems/belgium-u?2.

Cedefop. (2024). Vocational education and
https://www.cedefop.europa.eu/files/ti0224437enn_0.pdf.

Eurydice. (n.d.). Quality assurance - Iceland. https://eurydice.eacea.ec.europa.eu/national-education-
systems/iceland/quality-assurance.

ENQA. (n.d.). Quality Board for Icelandic Higher Education. https://www.enga.eu/membership-
database/quality-board-for-icelandic-higher-education/.

Eurydice. (n.d.). Quality assurance in higher
https://eurydice.eacea.ec.europa.eu/eurypedia/iceland/quality-assurance-higher-education.

Haskolinn 1 Reykjavik. (n.d.). Quality Management. https://www.ru.is/en/about-ru/quality/quality-
assurance.

Haskolinn 1 Reykjavik. (n.d.). Quality Assurance System for Learning and Teaching at Reykjavik

training.

education.

University. https://www.ru.is/en/about-ru/quality/quality-assurance-system-for-learning-and-teaching-at-
reykjavik-university.
Eurydice. (2025). National reforms in higher education.

https://eurydice.eacea.ec.europa.cu/eurypedia/iceland/national-reforms-higher-education.

Government of Iceland. (2024). No 1165 30 September 2024 pertaining to quality assurance of learning,
teaching and research in Icelandic higher education insti.https://www.government.is/library/01-
Ministries/Ministry-of-Higher-Education--Science-and-
Innovation/Rules%20Pertaining%20t0%20QA%201165.pdf

NVAO. (n.d.). The quality assurance system of Flanders. https://www.nvao.net/en/the-quality-
assurance-system-of-flanders .

NVAO. (n.d.). About us. https://www.nvao.net/en/about-us .

Professional Pedagogics/1(30)2025 128


https://www.cedefop.europa.eu/en/tools/vet-in-europe/systems/iceland-u2
https://www.government.is/topics/education/
https://www.cedefop.europa.eu/en/tools/vet-in-europe/systems/belgium-u2
https://www.cedefop.europa.eu/files/ti0224437enn_0.pdf
https://eurydice.eacea.ec.europa.eu/national-education-systems/iceland/quality-assurance
https://eurydice.eacea.ec.europa.eu/national-education-systems/iceland/quality-assurance
https://www.enqa.eu/membership-database/quality-board-for-icelandic-higher-education/
https://www.enqa.eu/membership-database/quality-board-for-icelandic-higher-education/
https://eurydice.eacea.ec.europa.eu/eurypedia/iceland/quality-assurance-higher-education
https://www.ru.is/en/about-ru/quality/quality-assurance
https://www.ru.is/en/about-ru/quality/quality-assurance
https://www.ru.is/en/about-ru/quality/quality-assurance-system-for-learning-and-teaching-at-reykjavik-university
https://www.ru.is/en/about-ru/quality/quality-assurance-system-for-learning-and-teaching-at-reykjavik-university
https://eurydice.eacea.ec.europa.eu/eurypedia/iceland/national-reforms-higher-education
https://www.government.is/library/01-Ministries/Ministry-of-Higher-Education--Science-and-Innovation/Rules%20Pertaining%20to%20QA%201165.pdf
https://www.government.is/library/01-Ministries/Ministry-of-Higher-Education--Science-and-Innovation/Rules%20Pertaining%20to%20QA%201165.pdf
https://www.government.is/library/01-Ministries/Ministry-of-Higher-Education--Science-and-Innovation/Rules%20Pertaining%20to%20QA%201165.pdf
https://www.nvao.net/en/the-quality-assurance-system-of-flanders
https://www.nvao.net/en/the-quality-assurance-system-of-flanders
https://www.nvao.net/en/about-us

Eurydice. (2023). Quality assurance in adult education and training.
https://eurydice.eacea.ec.europa.cu/national-education-systems/belgium-flemish-community/quality-
assurance-adult-education-and-training .

European Commission. (n.d.). EQAVET National Reference Points - Employment, Social Affairs and
Inclusion. https://employment-social-affairs.ec.europa.eu/policies-and-activities/skills-and-
qualifications/working-together/egavet-european-quality-assurance-vocational-education-and-training/eqavet-
national-reference-points_en .

De Vlaamse Kwalificatiestructuur.  (2020). The  flemish  qualification  framework.
https://vlaamsekwalificatiestructuur.be/wat-is-vks/meer-info-en-downloads/files/Brochure_FQF _EN.pdf .

European Commission. (2023). Quality Assurance in VET: Flemish-speaking Belgium.
https://ec.europa.eu/social/BlobServlet?docld=25987&langld=en .

Flanders.be. (2019). Policy framework for VAC at an approved validation body.
https://www.vlaanderen.be/en/validation-of-acquired-competencies/policy-framework-for-vac-at-an-approved-
validation-body .

ENQA. (2021). AEQES - Agency for Quality Assurance in Higher Education.
https://www.enga.eu/membership-database/aeqes-agency-for-quality-assurance-in-higher-education/ .

OIT/Cinterfor. (2020). A european quality  framework  for apprenticeships.
https://www.oitcinterfor.org/sites/default/files/file_publicacion/a_european_quality framework for apprentic
eships_en.final .corr .pdf.

European Commission. (2023). Quality Assurance in VET: French-speaking Belgium.
https://ec.europa.eu/social/BlobServlet?docld=25521&langld=en .

Translated & Transliterated

Cedefop. (n.d.). VET in Europe database | Vocational education and training in Europe | Iceland.
https://www.cedefop.europa.eu/en/tools/vet-in-europe/systems/iceland-u2 , [in English].

Government of Iceland. (n.d.). Education. https://www.government.is/topics/education/, [in English].

Cedefop & Bruxelles Formation. (2022). Vocational education and training in Europe - Belgium: system
description. Cedefop. https://www.cedefop.europa.eu/en/tools/vet-in-europe/systems/belgium-u2 , [in English].

Cedefop. (2024). Vocational education and training.
https://www.cedefop.europa.eu/files/ti0224437enn_0.pdf, [in English].

Eurydice. (n.d.). Quality assurance - Iceland. https://eurydice.eacea.ec.europa.eu/national-education-
systems/iceland/quality-assurance , [in English].

ENQA. (n.d.). Quality Board for Icelandic Higher Education. https://www.enga.eu/membership-
database/quality-board-for-icelandic-higher-education/ , [in English].

Eurydice. (n.d.). Quality assurance in higher education.
https://eurydice.eacea.ec.europa.eu/eurypedia/iceland/quality-assurance-higher-education , [in English].

Haéskolinn 1 Reykjavik. (n.d.). Quality Management. https://www.ru.is/en/about-ru/quality/quality-
assurance , [in English].

Héskolinn i Reykjavik. (n.d.). Quality Assurance System for Learning and Teaching at Reykjavik

University. https://www.ru.is/en/about-ru/quality/quality-assurance-system-for-learning-and-teaching-at-
reykjavik-university , [in English].
Eurydice. (2025). National reforms in higher education.

https://eurydice.eacea.ec.europa.eu/eurypedia/iceland/national-reforms-higher-education

Government of Iceland. (2024). No 1165 30 September 2024 pertaining to quality assurance of learning,
teaching and research in Icelandic higher education insti. https://www.government.is/library/01-
Ministries/Ministry-of-Higher-Education--Science-and-
Innovation/Rules%20Pertaining%20t0%200QA%201165.pdf , [in English].

NVAO. (n.d.). The quality assurance system of Flanders. https://www.nvao.net/en/the-quality-
assurance-system-of-flanders , [in English].

NVAO. (n.d.). About us. https://www.nvao.net/en/about-us , [in English].

Professional Pedagogics/1(30)2025 129


https://eurydice.eacea.ec.europa.eu/national-education-systems/belgium-flemish-community/quality-assurance-adult-education-and-training
https://eurydice.eacea.ec.europa.eu/national-education-systems/belgium-flemish-community/quality-assurance-adult-education-and-training
https://employment-social-affairs.ec.europa.eu/policies-and-activities/skills-and-qualifications/working-together/eqavet-european-quality-assurance-vocational-education-and-training/eqavet-national-reference-points_en
https://employment-social-affairs.ec.europa.eu/policies-and-activities/skills-and-qualifications/working-together/eqavet-european-quality-assurance-vocational-education-and-training/eqavet-national-reference-points_en
https://employment-social-affairs.ec.europa.eu/policies-and-activities/skills-and-qualifications/working-together/eqavet-european-quality-assurance-vocational-education-and-training/eqavet-national-reference-points_en
https://vlaamsekwalificatiestructuur.be/wat-is-vks/meer-info-en-downloads/files/Brochure_FQF_EN.pdf
https://ec.europa.eu/social/BlobServlet?docId=25987&langId=en
https://www.vlaanderen.be/en/validation-of-acquired-competencies/policy-framework-for-vac-at-an-approved-validation-body
https://www.vlaanderen.be/en/validation-of-acquired-competencies/policy-framework-for-vac-at-an-approved-validation-body
https://www.enqa.eu/membership-database/aeqes-agency-for-quality-assurance-in-higher-education/
https://www.oitcinterfor.org/sites/default/files/file_publicacion/a_european_quality_framework_for_apprenticeships_en.final_.corr_.pdf
https://www.oitcinterfor.org/sites/default/files/file_publicacion/a_european_quality_framework_for_apprenticeships_en.final_.corr_.pdf
https://ec.europa.eu/social/BlobServlet?docId=25521&langId=en
https://www.cedefop.europa.eu/en/tools/vet-in-europe/systems/iceland-u2
https://www.government.is/topics/education/
https://www.cedefop.europa.eu/en/tools/vet-in-europe/systems/belgium-u2
https://www.cedefop.europa.eu/files/ti0224437enn_0.pdf
https://eurydice.eacea.ec.europa.eu/national-education-systems/iceland/quality-assurance
https://eurydice.eacea.ec.europa.eu/national-education-systems/iceland/quality-assurance
https://www.enqa.eu/membership-database/quality-board-for-icelandic-higher-education/
https://www.enqa.eu/membership-database/quality-board-for-icelandic-higher-education/
https://eurydice.eacea.ec.europa.eu/eurypedia/iceland/quality-assurance-higher-education
https://www.ru.is/en/about-ru/quality/quality-assurance
https://www.ru.is/en/about-ru/quality/quality-assurance
https://www.ru.is/en/about-ru/quality/quality-assurance-system-for-learning-and-teaching-at-reykjavik-university
https://www.ru.is/en/about-ru/quality/quality-assurance-system-for-learning-and-teaching-at-reykjavik-university
https://eurydice.eacea.ec.europa.eu/eurypedia/iceland/national-reforms-higher-education
https://www.government.is/library/01-Ministries/Ministry-of-Higher-Education--Science-and-Innovation/Rules%20Pertaining%20to%20QA%201165.pdf
https://www.government.is/library/01-Ministries/Ministry-of-Higher-Education--Science-and-Innovation/Rules%20Pertaining%20to%20QA%201165.pdf
https://www.government.is/library/01-Ministries/Ministry-of-Higher-Education--Science-and-Innovation/Rules%20Pertaining%20to%20QA%201165.pdf
https://www.nvao.net/en/the-quality-assurance-system-of-flanders
https://www.nvao.net/en/the-quality-assurance-system-of-flanders
https://www.nvao.net/en/about-us

Eurydice. (2023). Quality assurance in adult education and training.
https://eurydice.eacea.ec.europa.cu/national-education-systems/belgium-flemish-community/quality-
assurance-adult-education-and-training , [in English].

European Commission. (n.d.). EQAVET National Reference Points - Employment, Social Affairs and
Inclusion. https://employment-social-affairs.ec.europa.eu/policies-and-activities/skills-and-
qualifications/working-together/egavet-european-quality-assurance-vocational-education-and-training/eqavet-
national-reference-points_en , [in English].

De Vlaamse Kwalificatiestructuur.  (2020). The  flemish  qualification  framework.
https://vlaamsekwalificatiestructuur.be/wat-is-vks/meer-info-en-downloads/files/Brochure FQF_EN.pdf , [in
English].

European Commission. (2023). Quality Assurance in VET: Flemish-speaking Belgium.
https://ec.europa.eu/social/BlobServlet?docld=25987&langld=en , [in English].

Flanders.be. (2019). Policy framework for VAC at an approved validation body.
https://www.vlaanderen.be/en/validation-of-acquired-competencies/policy-framework-for-vac-at-an-approved-
validation-body , [in English].

ENQA. (2021). AEQES - Agency for Quality Assurance in Higher Education.
https://www.enga.eu/membership-database/aeqes-agency-for-quality-assurance-in-higher-education/ , [in
English].

OIT/Cinterfor. (2020). A european quality  framework  for apprenticeships.
https://www.oitcinterfor.org/sites/default/files/file_publicacion/a_european_quality framework for apprentic
eships_en.final .corr .pdf, [in English].

European Commission. (2023). Quality Assurance in VET: French-speaking Belgium.
https://ec.europa.eu/social/BlobServlet?docld=25521&langld=en , [in English].

DOI: https://doi.org/10.32835/2707-3092.2025.30.123-131

CUCTEMATHM3AIISA TPAKTUK 3ABE3IEYEHHSI SIKOCTI
MPO®ECIHHOI OCBITHU B ICJIAHII TA BEJbBI'TI

AnHa OcTaneHko

IOKTOp dinocodii, cTapiinii HAYyKOBUI CHIBPOOITHHK, BIAALTY 3apyO0i>KHUX CHUCTEM MpodeciifHoi 0cBiTH,
Incruryty npodeciitaoi ocsitu HAITH Ykpainu, https://orcid.org/0000-0002-2669-7227, e-mail:
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Pedepar:

Axmyanvnicms: 3a0e3MeueHHS SAKOCTI mpodeciiHol MiAroTOBKM MaHOyTHIX (haXiBIIB € HAWTOJOBHILIUM
3aBJaHHAM Mpo¢eciiiHoi OCBITH; MOKPAILleHHs pe3yJbTaTiB HaBUAHHS CKOPOYyBaTHME KBadi(ikaliiHUI po3puB i
MIABUIIYBAaTUME JOBIPY CYCIIJILCTBA; 32 CYYaCHUX YMOB i pehOpMyBaHHS CHCTEMH NpodeciiiHoi OCBITH B YKpaiHi
3HAYHUM IHTEPEC CTAaHOBUTH JOCBI MpodeciiHOT MiArOTOBKK MOJIOAI Y KpaiHax €C; 30KkpeMa, IIKaBUM € MOPiBHIbHUI
aHaui3 migxomaiB Icmanmii Ta benwrii 1o cucTemaru3aiii ynpaBmiHCHKUX MPAKTHK, BUSBICHHS CITITLHOTO Ta BiIMiHHOTO
y cTpaTerisix 3a0e3neueHHs sKocTi mpodeciiinoi ocBiTH B 000X KpaiHax.

Mema: BUSBIICHHS CIIUTBHUX PHC Ta BIIMIHHOCTEH Yy MiXo/ax 10 3a0e3neueHHs SKOCTi MpodeciiHOi OCBITH B
Benprii Ta Icnanmii.

Memoou: cucteMaTH3allis Ta MOPIBHJIBHUN aHaji3 MPaKTHUK 3a0e3MeyYeHHs! SKOCTi MpodeciiHoi OCBITH B
Icmannii Ta benbrii.

Pe3ynsmamu. mpoBeicHO MOPIBHSUTBHUI aHANI3 YIPaBITIHCHKUX ITiXOIIB 10 3a0e3Me4YeHHs IKoCTi mpodeciiHoT
OCBiTH y 3akianax mpodeciitHoi ocBitu Icmanmii ta benbrii, mo 6a3yBaBcs Ha JOCIIHKEHHI HAIlIOHATHHUX PaMOK,
3aKOHOJIABCTBA, [ISUTGHOCTI KIIIOUOBHX OpraHi3allii, BHYTPIIIHIX/30BHIMIHIX MeXaHI3MIB OI[IHIOBaHHS Ta pOIi
HaIllOHAJTLHUX/EBPOTIEHCHKUX KBaITi(iKAI[ITHAX PaMOK.
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Bucnosku: Icnannis BukopuctoBye Icmaniacbky areHuiro i3 3abesmedeHHst sikocTi (IAQA) ans 30BHIMIHIX
TIepPEBIPOK Ta 3000B'I3y€E 3aKIIaIN IO BHYTPINTHLOTO OIiHIOBaHHS; y benbriiicekii @nanapii mie NVAO s akpenurarii
OCBITH Ta cucTeMa Baiimarii Ha0yTux komrereHTHOCcTeH (VAC); y Oenmprifickkux 3emisix Bamnonii Ta bprocceni 3a
OLIIHIOBAHHS SIKOCTI 3akiajiB ocBiTH Bianosinae AEQES; BusiBIeHO chijbHI pUCH Yy MPAaKTUKaX 3a0e3MeveHHs SKOCTi
ocBiTH 000X KpaiH (rapMoOHi3alis €BpOINEHCHKUX TPaAMLii 1 HaliOHAJIBHUX OCOONMMBOCTEH; e(eKTHBHE MOE€THAHHS
BHYTPIIIHBOTO CAaMOOITIHIOBAHHS Ta 30BHINIHHOIO OIIIHIOBAHHS; HASBHICTh [I€BHX MEXaHI3MIB 3aJIydeHHS IO
3a0e3MeUYeHHs] SIKOCTI OCBITHM YCiX 3alliKaBJieHI CTOPOHM; Opi€HTallisi Ha pe3yJbTaTH HABYAHHS; BiAMOBIAHICTH
esporieiicekum  pamkam EQF, EQAVET); oxapakrepu3zoBaHo BiaMiHHOCTI (cuctema ympaBimiHHS B Icmanmii
LIEHTpaIi30BaHa, a B benbrii — meneHtpanizoBaHa; y benbrii gie aBoHarioHanbHa areHiis NVAO; B Icmanaii mis
3a0e3MeUeHHs] SIKOCTI OCBITM BHKOPHCTOBYIOTBCS IMGpPOBI XypHanmu, a B bembrii — cucrema VAC; BomHoYac
3a0e3MeUYeHHs SIKOCTI OCBITH B 000X KpaiHax € CKJIQJHUM, 0COOJIMBO B Pi3HUX 3eMJIsiX besbrii).

KarouoBi ciioBa: zabesneuenns sxocmi, nopiensanvHull ananiz, lenanocvka azenyisn 3abe3neyents aKocmi,
npogeciiinoi ocsima 6 Icaandii, npogecitina ocsima 6 benveii, 3axonodasui axmu.

Manuscript received: 18.02.2025
Accepted for publication after peer review: 24.04.2025
Published: 29.05.2025

Professional Pedagogics/1(30)2025 131





