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Abstract

Relevance. The article's relevance is driven by the pivotal role of vocational education and training (hereinafter
referred to as VET) in shaping a competitive workforce for strategically important sectors of the economy in the
Kingdom of the Netherlands. The negative perception of VET within the country, despite its international recognition,
poses challenges for attracting young people and maintaining public trust in the system. Contemporary demands for the
integration of digital technologies, artificial intelligence, and ensuring inclusivity, among other factors, necessitate
continuous improvement of the VET quality assurance system. Investigating these and other trends is crucial for
Ukraine, as it allows for adapting the advanced experience of the Netherlands to enhance the effectiveness of the national
guality assurance system for vocational education.

Aim: To identify and analyze the main trends in quality assurance of VET for specialists in the Kingdom of the
Netherlands, and to ascertain the possibilities of incorporating them into the improvement of the vocational education
guality assurance system in Ukraine.

Methods: Study of scientific sources, legislative, regulatory, and legal documents, and empirical data on quality
assurance of VET for specialists in the Kingdom of the Netherlands — to clarify the state of the research problem;
theoretical analysis and synthesis — to identify the main trends in quality assurance of VET for specialists in the
Netherlands; generalization and systematization — to formulate conclusions and recommendations.

Results: The following were identified and analyzed: the multi-level structure of VET for specialists in the
Kingdom of the Netherlands (initial, basic, professional, specialized); two educational pathways (school-oriented (BOL)
— for youth; work-oriented (BBL) — for adults); types of VET institutions (Regional Training Centers (ROCSs),
agricultural colleges, specialized professional colleges, and private accredited institutions); legislative reform in the
VET sector; the VET quality assurance system (division of responsibility between VET institutions (self-regulation)
and external bodies (Inspectorate of Education), tripartite organization SBB); and trends in quality assurance of VET
for specialists.

Conclusions: The contemporary trends in quality assurance of VET for specialists in the Kingdom of the
Netherlands include: aligning VET with labor market needs (high graduate employment rate: 85.4%, with 81% finding
employment within three months); development of professional competence and lifelong learning (competence-oriented
education, LLO Katalysator initiative (2022-2027) supports continuous learning); development of "green" skills
(integration of research through "hubs" for the development of ecological competencies); digital transformation of VET
and the use of artificial intelligence (Al) (Npuls program until 2031 promotes digitalization); inclusivity and equal
opportunities in VET access (investments of €1 billion for 2024-2027 and the "Appropriate education™” policy aim to
ensure equal opportunities); professional development of teachers and their engagement in pedagogical activities (a
shortage of 13,500 teachers affects quality, and Comenius Teaching Fellow grants aim to retain them);
internationalization of VET (Erasmus+ programs contribute to expanding mobility and developing intercultural
competencies); increasing public funding for VET (high public expenditure on VET — 0.76% of GDP, but there are
concerns about the efficiency of fund distribution); development of a VET quality culture and internal quality assurance
system (self-regulation of VET institutions, student surveys, and cooperation with stakeholders foster a VET quality
culture, but teacher involvement is needed).
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Introduction. Vocational education and
training (hereinafter referred to as VET) in the
Kingdom of the Netherlands plays a fundamental
role in shaping the national economy and society.
Approximately 40% of the Dutch working
population holds a vocational qualification,
underscoring the importance of VET as the
"foundation of the economy™ and the "basis of
society” (MBO Amersfoort, n.d.). Graduates of the
VET system are vital for key sectors such as
healthcare, construction, technology, and energy,
where there is a chronic shortage of skilled labor
(Eurydice, 2023; Holland Times, 2025). This critical
reliance on specialists trained in VET institutions
creates an urgent need for robust and effective
quality assurance systems. Any shortcomings in
quality assurance mechanisms directly lead to risks
for national economic competitiveness and the
country's social well-being.

Despite the high international reputation of
the VET system in the Kingdom of the Netherlands,
recognized as one of the best in the world by
international organizations such as the OECD, it
faces a paradoxical "poor image domestically”
(Cedefop, 2017). Surveys show that 41% of
respondents in the Netherlands have a negative
perception of VET, which is significantly higher
than the EU average (23%) (Cedefop, 2017). This
dissonance between external recognition and
internal perception is a significant problem. Even if
the quality assurance system is reliable in practice, a
lack of public trust or understanding can undermine
its effectiveness in attracting talented young people
and ensuring its societal role. The negative internal
image indicates a gap in public perception that deters
potential students, affecting recruitment and,
ultimately, the supply of skilled labor, even if the
VET itself is excellent. Furthermore, the VET
quality assurance system in the Netherlands
constantly faces challenges related to adapting to
rapid labor market changes, integrating new
technologies into the educational process, such as
artificial intelligence (Al) and digital skills, ensuring
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inclusivity, and overcoming teacher shortages
(Eurydice, 2023; OECD, n.d.; Erasmus University
Rotterdam, n.d.). These structural changes highlight
the need to rethink certain components of the VET
system to make them more resilient and ensure
maximum utilization of the opportunities provided
by digital and green transitions (OECD, n.d.).
Effective quality assurance of VET in the
Netherlands is critically important for training
specialists who can successfully adapt to
dynamically changing labor market requirements
(OECD, n.d.) and contributes to their social
cohesion and equal opportunities, especially for
vulnerable population groups (Netherlands Court of
Audit, 2024; Government of the Netherlands, n.d.).
Accordingly, the quality management of VET
specialists in the Netherlands, as in other European
Union countries, according to scholars from the
Institute of Vocational Education of the National
Academy of Educational Sciences of Ukraine led by
Academician V.O. Radkevych, involves the
application of a quality assurance methodology that
complies with standard international systems (ISO
or IFQM). In VET quality assurance, emphasis is
placed on: defining VET quality assurance policy
and its implementation tools; developing and
approving educational programs; implementing a
student-centered approach to teaching and assessing
learning  outcomes; establishing  transparent
procedures for student enrollment, recognition of
their learning outcomes, and certification; ensuring
transparency in the competitive selection of VET
institution teachers and continuous improvement of
their professional qualifications; the availability of
modern learning resources, high-tech material and
technical base, and diversified funding sources;
providing  informational and  educational-
methodological support for the educational process
and its systematic monitoring; ensuring public
access to information (Radkevych et al., 2021). In
view of this, when defining the trends in VET
quality assurance for specialists in the Kingdom of
the Netherlands, it is important to consider the trends
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in partnership development in the VET sector in EU
countries, namely: development of motivation of
partnership participants aimed at improving
qualifications and graduate employment, which is
the basis of partnership and goes beyond financial
incentives; legislative support for partnership and its
formal administrative basis — the memorandum; co-
financing mechanisms; risks in the development of
professional skills; compliance of VET content with
constantly changing labor market requirements;
mechanisms for monitoring the labor market and
professional potential; the role of the private partner
is higher than the role of the regulator of VET
service providers, as it is more interested in VET
development; eighth, the private sector is motivated
to ensure the quality of professional skills, and
therefore to solve problems of their compliance with
labor market needs and market competition
(Radkevych, 2022).

Sources. The problem of quality assurance
of VET for specialists in the Kingdom of the
Netherlands is widely researched, as reflected in a
significant number of publications. Existing works
comprehensively cover the structure of the VET
system, its legal framework, including the Education
and Vocational Training Act (Wet educatie en
beroepsonderwijs — WEB, 1996), and the role of key
institutions such as the Foundation for Cooperation
in Vocational Education, Training, and the Labor
Market (SBB), the Inspectorate of Education, and
the Accreditation Organization of the Netherlands
and Flanders (NVAO) (Cedefop, 2021; Cedefop,
2023; Eurydice, 2023; Gatsby Foundation, 2024).
Of particular value to the research is the work by
Radkevych O.P. regarding the legal framework for
the functioning of the education and vocational
training system in the Netherlands, which
implements educational programs of various levels.
The author established that educational institutions
and vocational training schools are united into
regional vocational training centers, where
theoretical studies are combined with practical
training at enterprises (Radkevych, 2018).

The impact of the WEB Act on the
consolidation of vocational colleges and the
unification of qualifications, which was a significant
step in reforming the VET system in the Kingdom
of the Netherlands, is analyzed (Cedefop, n.d.).
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Considerable attention is paid to aligning the Dutch
VET quality assurance system with the European
Quality Assurance in Vocational Education and
Training (EQAVET) framework. Although the
direct impact of EQAVET on the already established
Dutch VET quality assurance system is considered
"insignificant,” it serves as a "guideline” and
contributes to improving quality assurance and
international cooperation (Gatsby Foundation,
2024). The research also covers issues of VET
alignment with labor market needs and graduate
employment, highlighting the high employment rate
of VET system graduates (Government of the
Netherlands, 2023; Cedefop, 2019). Specific trends
such as digital transformation, the integration of
"green™ skills, as well as inclusivity and equal
opportunities, are also subjects of scientific analysis
(Government of the Netherlands, n.d.; RSIS
International, n.d.; EQAVET, 2025; Cedefop,
2024).

Scientific interest lies in studies of the
comprehensive impact of Al on VET quality
assurance, specific challenges, and best practices for
integrating Al into educational programs (St.
Matthew's University, n.d.; UCLanData, n.d.;
Autoriteit Persoonsgegevens, n.d.), as well as
regarding teacher training in assessing algorithmic
materials, changes in the role of teachers, and
ensuring data confidentiality (Autoriteit
Persoonsgegevens, n.d.). This indicates a gap
between strategic vision and operational capacity of
VET, which requires targeted investment in human
capital and infrastructure, beyond simply
implementing technology. Cause-and-effect studies
in the field of VET system management are
valuable, which complicates determining the
effectiveness of specific quality assurance policies
(Tandfonline, 2025). This means that, while general
quality assurance principles can be defined, their
application and effectiveness in specific national
contexts, such as the Netherlands, require targeted
study. Finally, problems related to the perception of
VET quality assurance as an an administrative
burden by teachers and insufficient parental
involvement in quality assurance processes are
important aspects that require further research to
improve the internal quality culture of VET
(EQAVET, n.d.). This proves that the effectiveness

106



of internal VET quality assurance systems depends
not only on processes and indicators but also on
human and organizational factors.

The aim of the article is to identify and
analyze the main trends in quality assurance of VET
for specialists in the Kingdom of the Netherlands,
and to ascertain the possibilities of incorporating
them into the improvement of the vocational
education quality assurance system in Ukraine.

Methods: Study of scientific sources,
legislative, regulatory, and legal documents, and
empirical data on quality assurance of vocational
education and training for specialists in the
Kingdom of the Netherlands — to clarify the state of
the research problem; theoretical analysis and
synthesis — to identify the main trends in quality
assurance of vocational education and training for
specialists in the Netherlands; generalization and
systematization — to formulate conclusions and
recommendations. To conduct the research, official
reports and publications from leading national and
European educational organizations, as well as
academic publications and analytical reports, were
used. Among the key data sources, materials from
organizations such as: the European Centre for the
Development of Vocational Training (Cedefop,
2017; Cedefop, n.d.; Cedefop, 2023; Cedefop, 2019;
The Netherlands, n.d.); the Education Information
Network in Europe  (Eurydice, 2023,
Onderwijsinspectie, n.d.); the Organisation for
Economic Co-operation and Development (OECD,
n.d.; Onderwijsinspectie, n.d.); the Inspectorate of
Education of the Netherlands (Eurydice, 2023;
Onderwijsinspectie, n.d.;  DeFabrique, n.d,;
Cedefop, n.d.; Netherlands Court of Audit, 2023;
Erasmus  University Rotterdam, n.d.); the
Foundation for Cooperation in Vocational
Education, Training, and the Labor Market (MBO
Amersfoort, n.d.; Cedefop, 2023; Gatshy
Foundation, 2024; Eurydice, 2023); the
Accreditation Organization of the Netherlands and
Flanders (Eurydice, 2023; NVAO, n.d.; The Hague
University of Applied Sciences, n.d.; Utrecht
University, n.d.) and other academic and analytical
sources were processed.

Results and Discussion. The VET system in
the Kingdom of the Netherlands is multifaceted and
multifunctional, ensuring the training of specialists
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at various levels and through different educational
pathways. Specifically, VET offers four levels of
education, corresponding to EQF levels 1-4 (MBO
Amersfoort, n.d.; Cedefop, 2023): Level 1 (initial):
one-year programs designed for young people who
did not obtain a certificate in previous education.
They prepare specialists for the labor market or
allow them to progress to a Level 2 course (Cedefop,
2023; Eurydice, 2023); Level 2 (basic): courses
lasting 1-2 years that train specialists in professions
such as hairdresser or mechanic. This level is
considered the "official” minimum qualification
level for the labor market (Cedefop, 2023; Eurydice,
2023); Level 3 (professional): programs lasting 2-3
years, where students learn to independently
perform various tasks in their chosen professional
field, for example, nursing assistant or mechanic
(Cedefop, 2023; Eurydice, 2023); Level 4
(specialized): the highest level within VET, lasting
3-4 years (or 1 year for specialized training after
VET). Graduates of this level can continue their
studies in higher professional education (HBO)
(MBO Amersfoort, n.d.; Cedefop, 2023; Eurydice,
2023) (Table 1).

The VET system offers two equivalent
educational pathways that enable students to obtain
the same diplomas based on a combination of
theoretical learning in VET institution classrooms
with practical training at enterprises (MBO
Amersfoort, n.d.; Cedefop, 2023; Eurydice, 2023,
Nuffic, n.d.). According to the first option (school-
based learning pathway — BOL), students spend
most of their study time in a VET institution, and
between 20% and 59% at enterprises. This
educational pathway is predominantly chosen by
young students (MBO Amersfoort, n.d.; Cedefop,
2023; Eurydice, 2023). The second option of the
educational pathway (work-based learning pathway
/ dual pathway - BBL) is known as the
apprenticeship system, according to which students
combine workplace learning (at least 60% of study
time) with classes in VET institution classrooms,
often 4 days of work at an enterprise and 1 day of
theoretical study at a VET institution. Enroliment
requires a contract with a company, and therefore
this educational pathway is primarily chosen by
adults for professional development (MBO
Amersfoort, n.d.; Cedefop, 2023; Eurydice, 2023).
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Table 1

STRUCTURE OF LEVELS AND EDUCATIONAL TRACKS OF VET IN THE KINGDOM OF

THE NETHERLANDS

Characteristi

cs of BOL
(practical
training,

classroom

Characteristi

cs of BBL
(practical
training,

classroom

Examples of
Professions/Qualificati

ons

EQF Duratio Main
Corresponden n of Purpose /
ce Study Objective
Level 1 EQF 1 1 year Preparatio
(Entry n for the
level) labor
market or
transition
to Level 2
Level 2 EQF 2 1-2 Preparatio
(Basic years n for
vocational skilled
training) worker
profession
s (official
minimum
for the
labor
market)
Level 3 EQF 3 2-3 Independe
(Profession years nt
al training) execution
of tasks in
the chosen
field
Level 4 EQF 4 3-4 Independe
(Middle- years (or nt
manageme 1 year execution
nt and for a of all
specialist specialis  tasks,
training) t) access to
HBO
(higher
profession
al
education)

20-59% >60% Construction assistant,
practical practical care assistant
training, training, 1
mostly youth  day at school,

often adults
20-59% >60% Hairdresser, mechanic,
practical practical security guard
training, training, 1
mostly youth  day at school,

often adults
20-59% >60% Nurse assistant, chief
practical practical mechanic, carpenter
training, training, 1
mostly youth  day at the

institution,

often adults
20-59% >60% Store manager,
practical practical rehabilitation
training, training, 1 technician, dental nurse
mostly youth  day at the

institution,

often adults

Sources: (MBO Amersfoort, n.d.; Cedefop, 2023; Eurydice, 2023; Nuffic, n.d.)

In the Netherlands, various types of VET
institutions function: Regional Training Centers
(ROCs): 41 large multi-sector centers offering a full
range of courses for both young students and adults
(MBO Amersfoort, n.d.; Cedefop, 2023; Eurydice,
2023); Agricultural Professional Colleges (AOCs):
16 colleges specializing in "green” VET, including
professions in services, nature, and environment,
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etc. (MBO Amersfoort,
Eurydice,

2023);

n.d.; Cedefop, 2023;

11 specialized professional

colleges that offer VET programs in specific
professional fields (MBO Amersfoort, n.d.;
Cedefop, 2023; Eurydice, 2023). In addition, there
are private educational institutions that train
specialists in accredited courses and professional
qualifications (Eurydice, 2023).
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The Education and Vocational Training Act
(WEB), introduced in 1996, significantly reformed
the VET system in the Netherlands, influencing its
organizational structure and the quality of
educational program content (Cedefop, n.d.). This
law led to a significant reduction in the number of
VET institutions (from 350 to less than 100 in 10
years) and to the centralization of management
primarily by regional training centers (Cedefop,
n.d.). This structural improvement aimed to increase
the efficiency of standardization and optimize the
VET system. The optimization of institutions and
the unification of educational pathways in
accordance with the qualification framework
ensured the creation of VET standards, regardless of
the forms of learning, which increased the
effectiveness of qualification recognition. This
demonstrates strategic efforts to create a more
streamlined and controlled quality system that can
better adapt to labor market needs and provide clear
conditions for student progress. WEB also granted
vocational colleges a high degree of autonomy in
developing educational programs, provided that
competencies demanded by the labor market are
considered (Cedefop, n.d.). The Act also established
the "tripartite goal™ of VET: preparation for the labor
market, further education, and preparation for full
participation in  society  (Cedefop, n.d.).
Furthermore, Dutch language, mathematics, English
language (for the fourth level), and civics were
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defined as mandatory general competencies for all
specialists (Cedefop, n.d.; Eurydice, 2023).

The VET quality assurance system in the
Netherlands is characterized by a division of
responsibility between educational institutions and
external supervisory organizations. This approach is
based on the principle of institutional self-
regulation, where educational institutions bear
primary responsibility for the quality of VET they
provide, while the Minister of Education, Culture,
and Science is responsible for quality at the systemic
level (Eurydice, 2023). In ensuring VET quality in
the Netherlands, the Inspectorate of Education
plays a crucial role as a key external body
responsible for overseeing compliance with
legislation, financial policy, and the overall quality
of the education system, including VET (Eurydice,
2023; Onderwijsinspectie, n.d.). The Inspectorate
has a special inspection system for VET, "Inspection
framework VET-education” (Onderwijsinspectie,
n.d.; Onderwijsinspectie, n.d.), which is regularly
updated (Cedefop, 2023), and also publishes
"inspection cards" of VET institutions that reflect
the effectiveness of their activities (Eurydice, 2023).
It encourages VET institutions to improve quality
beyond basic standards (Gatsby Foundation, 2024).
The Inspectorate's cooperation with research
institutes, such as the Erasmus School of
Economics, is aimed at improving inspection
methods and, ultimately, the quality of Dutch
education (Erasmus University Rotterdam, n.d.).

Table 2

KEY BODIES AND THEIR ROLE IN ENSURING VET QUALITY IN THE KINGDOM OF THE
NETHERLANDS

Body/Institution Area of Responsibility

Ministry of Education,
Culture and Science

Overall quality of
education at the
systemic level

Inspectorate of
Education

Supervision of
compliance with
legislation, financial
regularity, and overall
VET quality

Professional Pedagogics/1(30)'2025

Key Functions/Powers

Policy development, legislation,
funding, approval of
qualification profiles

Monitoring the quality of
teaching and examinations,
publishing inspection reports,
promoting improvement

Key Legislative
Acts/Documents

Wet educatie en
beroepsonderwijs
(WEB), Higher
Education and Research
Act (WHW)

Education Inspection Act
(WOT)
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SBB (Cooperation
Organisation for
Vocational Education,
Training and the Labour
Market)

NVAO (Netherlands-
Flanders Accreditation
Organisation)

Link between VET and
the labor market,
quality of practical
training

Accreditation of
programs and quality
assurance systems in
higher education (HBO,
universities)

Development of qualification
files, accreditation of companies

for practical placements,
collection of labor market
information, support for
instructors

Assessment of the quality of

educational programs,

institutional audits, maintenance

of a register of accredited
programs
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Wet educatie en
beroepsonderwijs (WEB)

Higher Education and
Research Act (WHW)

Sources: (MBO Amersfoort, n.d.; Cedefop, n.d.; Cedefop, 2023; Eurydice, 2023; Onderwijsinspectie,
n.d.; NVAO, n.d.; The Hague University of Applied Sciences, n.d.; Utrecht University, n.d.)

A key role in ensuring the quality of student
internships and maintaining qualification standards
is played by the tripartite organization
(Samenwerkingsorganisatie Beroepsonderwijs
Bedrijfsleven — SBB), established in 2015, which
unites VET institutions and labor market
representatives. SBB is responsible for developing
and maintaining the VET qualification framework,
including qualification standards, accrediting and
coordinating companies that provide workplaces
for student practical training, which is a legal
requirement for companies offering internships to
VET students (Cedefop, 2023; Eurydice, 2023;
Gatsby Foundation, 2024; Cedefop, n.d.). In
addition, SBB collects labor market information
and provides data on employment prospects for
VET program graduates, and also organizes
training and competence development for
workplace instructors (Cedefop, n.d.; Cedefop,
2023). The Inspectorate of Education oversees
SBB's fulfillment of its statutory duties (Eurydice,
2023).

The VET quality assurance system is based
on the "Plan-Do-Check-Act" (PDCA) sequence of
stages and takes into account the requirements of
the European Quality Assurance in Vocational
Education and Training (EQAVET) framework, as
most of its descriptors and indicators are integrated
into the Dutch qualification system (Gatsby
Foundation, 2024; EQAVET, 2025; EQAVET,
2023). The influence of EQAVET on the Dutch
system is considered "insignificant" in terms of
direct policy implementation, but it serves as a
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"guideline” and contributes to raising the profile of
quality assurance and international cooperation
(Gatsby Foundation, 2024; EQAVET, 2023). The
multi-stage approach to VET quality assurance in
the Netherlands balances institutional self-
regulation with external oversight, demonstrating
the system's complexity. The clear division of
functions between the Inspectorate (systemic
compliance and improvement) and SBB (labor
market alignment and quality of practice)
(Cedefop, 2023; Gatsby Foundation, 2024;
Eurydice, 2023) indicates a sophisticated system
designed to adhere to both educational standards
and ensure the practical relevance of VET. This
approach reflects that VET quality is multifaceted
and requires specialized oversight of different areas
(e.g., pedagogical quality vs. workplace relevance).
The system strives for comprehensive quality
assurance by distributing responsibility and
fostering cooperation among key stakeholders. In
this context, as Radkevych V.O. (2023) rightly
points out, private companies help VET institutions
create educational and training programs that can
reduce bureaucracy, allow students to learn at their
own convenient time and pace, and ensure the
development of competencies necessary for remote
work. Partnership in  VET stimulates the
development of new forms of learning, such as
distance education and integrative courses, which
are more effective and convenient for students. In
the Netherlands, in particular, the number of
educational programs aimed at preparing students
for work in innovative technological fields
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(software development, cybersecurity, big data,
etc.) is increasing.

In view of the above, a leading trend in VET
quality assurance for specialists in the Netherlands
is the alignment of VET with labor market needs
and graduate employment (Table 3). The Dutch
VET system is the main supplier of personnel to the
labor market (MBO Amersfoort, n.d.). VET
graduates demonstrate a high employment rate for
the 20-34 age group, which is higher than the EU
average (Cedefop, 2019). The Netherlands faces a
chronic shortage of skilled workers (200,000) in the
technology, healthcare, and construction sectors,
leading to increased salaries for VET graduates,
sometimes even higher than university graduates
(Holland Times, 2025). SBB plays a key role in
aligning labor market needs with educational
programs, maintaining the relevance of
qualifications, and accrediting companies for
practical training (MBO Amersfoort, n.d.; Cedefop,
2023; Gatsby Foundation, 2024). At the same time,
there are problems of dropout among certain VET
students due to incorrect course selection, which
indicates the need for improved vocational
guidance for applicants (Eurydice, 2023). There is
also a decrease in the percentage of VET graduates
who directly continue their studies at universities
(Cedefop, 2023; Cedefop, 2019). The high
employment rate and rising salaries of VET
graduates demonstrate a strong functional
dependence between VET outcomes and labor
market demand. However, the existing "poor
image" of VET in the country (Cedefop, 2017) and
problems with course selection (Eurydice, 2023)
indicate a gap between objective market value and
subjective public perception of VET. This means
that VET quality assurance must go beyond
educational programs and learning outcome
assessment, encompassing the entire student
learning journey: from vocational guidance to
tracking their professional career.

In ensuring the quality of VET for
specialists in the Netherlands, a significant trend is
the development of professional competence and
lifelong learning. Competency-based education is a
leading paradigm for innovation in Dutch VET,
aimed at reducing the gap between VET and the
labor market (Cedefop, n.d.; BWPat, n.d.). The
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emphasis is shifting from simply obtaining a
diploma to developing "abilities” and continuous
skill development, which is an important
prerequisite for the employment of VET graduates
(BWPat, n.d.). This reflects a transition from a
traditional, input-oriented VET model to an
outcomes-oriented and adaptive model. Lifelong
learning (LLL) addresses the need for specialists to
continuously develop skills throughout their
professional careers (OECD, n.d.; RSIS
International, n.d.; Eurydice, 2023). The "Lifelong
Learning Catalyst" (LLO Katalysator) initiative
(2022-2027) is a significant step in this direction,
aimed at creating an independently functioning
LLL ecosystem that unites VET institutions,
businesses, and government to respond to the needs
of a rapidly changing labor market (Eurydice,
2023; Cedefop, n.d.). This demonstrates a proactive
and adaptive strategy of the Dutch VET system
aimed at maintaining its relevance in a dynamic
global economy.

The transition to a sustainable economy
requires robust and high-quality VET, which
highlights the trend towards the development of
"green" skills for specialists (OECD, n.d.). Dutch
agricultural VET institutions actively integrate
"green" innovations into their curricula through
"hubs" (Cedefop, 2024). These allow VET students
to participate in research projects funded by the
"KIEM-groen" subsidy scheme, fostering the
creation of applied knowledge and the development
of research skills (Cedefop, 2024). "Green" skills
encompass  both  professional and  key
competencies, such as critical thinking and
teamwork, necessary for modern production (SGI
Europe, n.d.). The creation of "hubs" is an
innovative and proactive model for integrating
research and the development of "green" skills
directly into VET. This elevates the role of VET:
from a simple transfer of skills to a center of
applied research and innovation, directly impacting
the quality and relevance of VET.

Among the contemporary trends in quality
assurance of VET for specialists are the digital
transformation of VET and the use of Al. This is
driven by the growing demand for digital skills
across all industries, making the integration of
digital competencies into VET educational and
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training programs critically important (Cedefop,
n.d.). Dutch VET institutions actively collect and
use quantitative and qualitative data to improve
quality assurance systems (EQAVET, 2025).
However, the "Plan-Do-Check-Act" (PDCA)
sequence of stages is often not followed due to time
constraints and the complexity of the necessary
actions (EQAVET, 2025). This indicates that,
although data collection occurs, its transformation
into actionable improvements in VET quality is
complicated. Therefore, the Npuls Program was
initiated, which will run until 2031 to facilitate
knowledge exchange and the development of
digital innovations throughout the education
system, including VET, with a particular emphasis
on the application of Al (UvA, 2024). It should be
noted that Al is currently widely used in the
Netherlands to transform diagnostic processes in
various fields of activity, increasing accuracy and
efficiency, which requires professional training of
future specialists to work with advanced
technologies (St. Matthew's University, n.d.). At
the same time, there are certain challenges and risks
associated with the use of Al in VET, namely: the
ability of adaptive systems to recognize individual
student needs, the need to train teachers in
evaluating algorithmic learning materials, the
changing role of teachers, and issues of personal

data confidentiality, etc. (Autoriteit
Persoonsgegevens, n.d.). This indicates the
existence of a systemic challenge where

technological progress outpaces the development
of human potential, organizational culture, and
pedagogical models necessary for applying Al to
improve VET quality. Therefore, without
significant investment in the development of digital
literacy of VET teachers and a culture of lifelong
learning, the full potential of digitalization and Al
in the Dutch VET system cannot be realized.

A key trend in VET quality assurance for
specialists in the Netherlands is inclusivity and
equal opportunities for VET attainment. The Dutch
government is investing significant funds (€1
billion for 2024-2027) to promote equal
opportunities for individuals to acquire vocational
qualifications (Eurydice, 2023; Netherlands Court
of Audit, 2024). The "Appropriate education”
(Passend Onderwijs) policy, implemented since
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2014, obliges VET institutions to provide
appropriate learning environments for all interested
individuals, including those with special

educational needs (Government of the Netherlands,
n.d.; Xpat, n.d.). Despite these opportunities,
existing conditions, such as migration background
and parents' education level, still affect access to
quality educational services (Netherlands Court of
Audit, 2024). There are also disparities in the levels
of support from VET institution management and
staff for such individuals, as well as cases of
discrimination against them during internships at
enterprises (Netherlands Court of Audit, 2024;
Government of the Netherlands, 2023). To
overcome these challenges, the Dutch government
has formulated an action plan to reduce the number
of early school leavers in VET institutions to
18,000 by 2026 (Eurydice, 2023). Although
significant financial and legislative commitments
demonstrate a strong political intention to ensure
inclusivity, the persistence of inequality in
vocational qualification attainment and reports of
discrimination indicate a gap between educational
policy formulation and its effective implementation
on the ground. This means that the quality
assurance of inclusivity must go beyond merely
checking for policy existence, actively monitoring
student experiences and the effectiveness of
support systems.

In VET quality assurance, an important
trend is the professional development of teachers
and their involvement in pedagogical activities.
The Netherlands faces a shortage of 13,500
teachers, which significantly impacts VET quality
(Erasmus  University Rotterdam, n.d.). This
shortage leads to increased workload, burnout, and
a desire to leave the profession (Erasmus
University  Rotterdam, n.d.).  Professional
development is proposed as a strategy for teacher
retention, which can increase job satisfaction
(Erasmus University Rotterdam, n.d.). Since 2023,
VET teachers can apply for Comenius Teaching
Fellow grants to participate in educational
innovation projects (Cedefop, 2024). However,
problems with exam quality in VET have persisted
for years, highlighting the need for further
professionalization of teachers in this area
(Cedefop, n.d.). The acute shortage of teachers
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poses a direct and significant threat to the quality
of Dutch VET. Although grants are positive policy
measures, their effectiveness in attracting and
retaining talent depends on addressing the
underlying causes of dissatisfaction, such as
workload and the perception of the value of the
teaching profession. The quality of VET is
inextricably linked to the quality and well-being of
its teachers.

Internationalization of VET, as a modern
trend, contributes to improving its quality by
enhancing employability, personal development,
and intercultural competencies of VET graduates
(MBO Raad, n.d.; Nuffic, n.d.). It should be noted
that Dutch public organizations such as: the
Association of VET Colleges (MBO Raad) and the
Dutch Organization for Internationalization in
Education (Nuffic) actively promote
internationalization, supporting student and teacher
mobility (e.g., through the Erasmus+ program) and
strengthening the position of Dutch VET at the
European level (MBO Raad, 2023; Nuffic, n.d.).
The Netherlands has almost reached the EU target
for VET student mobility abroad (8% by 2025)
(Nuffic, n.d.). The expansion of
internationalization demonstrates a forward-
looking approach to VET quality, recognizing that
"international competencies” are important for
employment in a globalized labor market. This
impacts VET quality by emphasizing skills such as
adaptability and cultural diversity.

A significant impact on VET quality
assurance is exerted by the trend: increasing public
funding for VET (0.76% of GDP, above the EU
average), including structural funding and
significant amounts from the National Lifelong
Learning Fund (LLO). The government invests
hundreds of millions of euros in VET
modernization (Eurydice, 2023; Cedefop, 2023).
Expenditures per student are also relatively high
(Cedefop, 2019). Despite investments, there are
concerns about overall budget cuts and the
efficiency of fund utilization (Zorgtoeslag, n.d.).
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Official Development Assistance (ODA) funding
for vocational and higher education will be
gradually discontinued. This applies only to
international projects, not internal VET funding
(DonorTracker, n.d.). Significant public investment
in VET indicates a strong political commitment to
its quality and societal role. However, public
debates regarding the distribution and efficiency of
funding suggest a tension between perceived need
and resource optimization. This means that, while
funding is available, the impact of transparent and
effective monitoring on VET quality outcomes is
crucial for public and political support.

In the context of VET quality assurance, a
contemporary trend is the development of a VET
quality culture and an internal quality assurance
system. VET institutions bear  primary
responsibility for the quality of vocational training
of specialists, based on the principle of self-
regulation (Eurydice, 2023). A VET quality culture
is defined as collective ownership and systematic
efforts to improve VET quality, which includes a
willingness to learn, feedback, and mutual
responsibility (QQI, n.d.). Pedagogical teams are a
central part of VET quality assurance, requiring
open dialogue with stakeholders such as
representatives of enterprises, organizations,
institutions, and parents (EQAVET, n.d.; QQI,
n.d.). Student satisfaction surveys are an important
tool for gathering feedback (Eurydice, 2023). The
emphasis on "VET quality culture” and
institutional self-regulation is a complex approach
to VET quality assurance that goes beyond external
compliance to foster internal motivation for
improvement. However, the identified challenge
regarding VET quality assurance indicates that
implementing a VET quality culture requires
significant attention to engaging teachers in
pedagogical  activities,  their  professional
development, and demonstrating the direct value of
VET quality assurance for their daily practice.
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Table 3

KEY TRENDS AND CHALLENGES IN ENSURING VET QUALITY IN THE KINGDOM OF
THE NETHERLANDS

Tenaenuist

Koportkunii
TeHAEHIil/MoTITHKH

IloB's13ani
BUKJIMKHU/TIPOGIeMHI

KurouoBi yenixu/ininiaTneu

Trend

Digital Transformation
of VET and Al
Integration

Development of

Professional Competence
and Lifelong Learning

Alignment of VET with
Labor Market Needs and
Graduate Employment

Ensuring Inclusivity and
Equal Opportunities in
VET Access

Development of '"Green"
Skills

Professional
Development of Teachers
and Their Engagement in
Pedagogical Activity
Internationalization
VET

of

Growth in State Funding
for VET

Brief  Description  of

Trend/Policy

Integration of digital skills
and Al into educational
and training programs. Use
of data to improve Quality
Assurance (QA).

Shift from qualifications to
competencies,
emphasizing
Continuous
development
one's career.
Adaptation of programs to

"abilities."
skill
throughout

economic needs, high
employment  rate  of
graduates.

Policies supporting
vulnerable groups,

ensuring equal access and
support.
Integration of
environmental
sustainability and relevant
competencies into VET.

Upskilling teachers,
engaging them in
innovation.

Promoting  international
mobility of students and
teachers, developing

intercultural competencies.

Significant  government
investments in VET.

ACIIEKTH

Associated
Challenges/Problematic
Aspects

Insufficient use of data to
improve the "Check/Act"
phase, low digital literacy
among teachers, ethical
risks of Al, changing role
of the teacher.

Adapting programs to

rapid changes, ensuring
flexibility and accessibility
of LLL (Lifelong
Learning).

Negative internal image of
VET, incorrect course
selection by students,

reduced progression to
higher education.

Impact of socio-economic
background on outcomes,
discrimination during
internships, disparities in
support.

Defining and
implementing both
professional and  key
"green" skills.

Teacher shortages,
increased workload,
burnout, issues with exam
quality.

Stabilization of mobility
growth, need for further
encouragement.

Public concerns about the

effectiveness of fund
utilization, potential
budget cuts.

Key Successes/Initiatives

Npuls program, use of data
for monitoring, integration
of Al in diagnostics
(veterinary medicine).

"LLO Katalysator"
initiative, flexible programs
for adult

upskilling/reskilling.

High employment rate,
rising salaries in deficit
sectors, SBB's role in

coordination.

Significant government
investments, "Appropriate
Education" policy, plans to
reduce early dropout.

Creation of "hubs" in
agricultural VET
institutions, research
projects on "green"
technologies.

Comenius Teaching Fellow

grants, "upskilling" concept,

professionalization
programs.

Active support from MBO
Raad and Nuffic,
participation in the
Erasmus+ program,
development of
"international
competencies."

High expenditure on VET
and per student, structural
funding, investments from
the Growth Fund.

Sources: (Eurydice, 2023; Holland Times, 2025; Cedefop, 2017; OECD, n.d.; Erasmus University
Rotterdam, n.d.; Netherlands Court of Audit, 2024; Cedefop, 2023; Government of the Netherlands, 2023;
Cedefop, 2019; EQAVET, 2025; St. Matthew's University, n.d.; Autoriteit Persoonsgegevens, n.d.; Cedefop,
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n.d.; BWPat, n.d.; RSIS International, n.d.; MBO Amersfoort, n.d.; Nuffic, n.d.; SGI Europe, n.d.; Cedefop,
2024; Zorgtoeslag, n.d.; DonorTracker, n.d.; QQI, n.d.; EQAVET, n.d.; UvA, 2024; MBO Raad, n.d.)

Conclusions. The VET system in the
Netherlands is clearly structured into four levels,
corresponding to the European Qualifications
Framework (EQF). This ensures transparency,
standardization, and the possibility of transition
between educational levels and the labor market. The
Education and Vocational Training Act (WEB)
contributed to the centralization of management and
optimization of the VET institution network, which
increased the system's efficiency. VET institutions
implement two educational pathways (BOL and
BBL) that combine theoretical learning with practical
training. In particular, BBL allocates 60% of time to
practical training, contributing to a high graduate
employment rate. In the Netherlands, the SBB
organization ensures cooperation between VET
institutions, employers, and the government,
developing qualification frameworks, accrediting
companies for practical training, and analyzing labor
market needs. The Dutch VET quality assurance
system is based on the principle of self-regulation of
VET institutions, complemented by external
oversight from the Inspectorate of Education, which
uses the Plan-Do-Check-Act (PDCA) sequence of
stages and complies with EQAVET standards. The
high dropout rate of students due to incorrect course
selection indicates the need for improved vocational
guidance. At the same time, the high graduate
employment rate (85.4%) confirms the system's
effectiveness.

Dutch "hubs" integrate research and "green"
skills into VET programs, promoting innovation and
sustainable development. They also actively
implement digital technologies and Al into VET
content through the Npuls program but face
challenges in teacher training and adapting
pedagogical models. This refers to the shortage of
teachers in the Netherlands (13,500) and their
burnout, which affects VET quality. The Netherlands
invests significant funds in inclusivity and
implements Comenius Teaching Fellow grants;
however, problems with discrimination and
inequality persist, requiring appropriate monitoring.
The internationalization of VET is actively pursued
through Erasmus+ programs and cooperation with
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Nuffic, which enhances students’ intercultural
competencies.

The contemporary trends in quality assurance
of VET for specialists in the Kingdom of the
Netherlands include: aligning VET with labor market
needs and graduate employment; development of
professional competence and lifelong learning;
development of "green" skills; digital transformation
of VET and the use of Al; inclusivity and equal
opportunities in VET attainment; professional
development of teachers and their engagement in
pedagogical activities; internationalization of VET;
increasing public funding for VET; and the
development of a VET quality culture and internal
quality assurance system.

Based on the analysis of trends in quality
assurance of VET for specialists in the Kingdom of
the Netherlands, which is characterized by
multifacetedness, adaptability to the labor market,
and a high level of institutional self-regulation,
recommendations are proposed for improving the
quality assurance system of vocational education in
Ukraine:

e Improvement of educational program
structure and content: Based on a clear structure of
qualification levels harmonized with the European
(EQF), optimize the network of vocational education
institutions by consolidating small institutions into
large specialized professional colleges and regional
centers, similar to the Dutch ROCs, to increase
management efficiency. Grant vocational education
institutions autonomy in developing educational and
training programs, provided that labor market needs
are taken into account, which will contribute to the
flexibility and relevance of vocational education.

o Development of a dual vocational education
system: Create a legal framework for concluding
agreements between vocational education institutions
and employers; stimulate employers to participate in
dual education through tax incentives or subsidies for
companies  providing internship  placements;
introduce flexible educational pathways for youth
and adults, including short-term retraining programs
for adults, similar to Dutch BBL programs.

« Establishment of a tripartite organization for
coordinating labor market linkages: Create an
analogue of SBB in Ukraine —a tripartite organization
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that will unite representatives of vocational education
institutions, employers, and the government. This
organization will be responsible for developing and
updating professional standards aligned with labor
market needs, accrediting companies for student
practical training, collecting labor market data, and
forecasting personnel needs; introduce monitoring of
graduate employment to assess the compliance of
educational programs with market needs.

o Implementation of an internal and external
vocational education quality assessment system:
Introduce the Plan-Do-Check-Act (PDCA) sequence
of stages into the quality assurance system of
Ukrainian vocational education institutions, with
clear stages of planning, implementation,
verification, and improvement; create an independent
oversight body similar to the Dutch Inspectorate of
Education to monitor educational quality, financial
activities, and compliance with legislation; develop
"inspection cards" for vocational education
institutions  that will  publicly reflect their
effectiveness,  promoting  transparency  and
competitiveness; integrate EQAVET standards into
the national quality assurance system for
harmonization with European practices.

o Improvement of vocational guidance and
reduction of vocational education dropout rates:
Develop a vocational guidance system in general
secondary and vocational education institutions,
including counseling, testing, and familiarization
with professions through practical classes; introduce
mentorship programs for first-year students in
vocational education institutions to help them adapt
to their chosen specialty; create mechanisms for
tracking graduates’ career paths to assess the
effectiveness of vocational guidance measures.

o Integration of "green" skills and research
initiatives: Introduce "green" skills, especially for
professions related to agriculture, energy, and
ecology; establish research centers at vocational
education institutions, similar to "hubs," to engage
students in applied research; involve businesses in
financing research projects in vocational education
institutions, which will contribute to the introduction
of innovations into vocational education content.

o Digital transformation and Al integration:
Integrate digital competencies into all vocational
education and training programs, including Al skills
and data analysis; develop training programs for
teachers to work with digital technologies and Al,
with an emphasis on assessing algorithmic learning
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materials; create a platform for knowledge exchange
between vocational education institutions regarding
the use of digital technologies, similar to Npuls.

o Ensuring inclusivity and equal opportunities
in vocational education attainment: Implement an
inclusivity policy similar to "Appropriate education”
that will ensure access to vocational education for
students with special educational needs; create a
monitoring system to identify cases of discrimination
during study and practical training; develop support
programs for students from vulnerable groups,
including financial assistance and psychological
support.

o Professional development of teachers:
Introduce professional development programs for
teachers of wvocational education institutions,
including training on pedagogical innovations and
digital technologies; create grant programs for
teachers who develop innovative teaching methods;
reduce teacher workload through optimization of
curricula and involvement of assistants.

« Internationalization of vocational education:
Expand the participation of students and teachers of
Ukrainian vocational education institutions in
Erasmus+ programs; expand cooperation with
European VET institutions for experience exchange
and development of joint educational programs;
integrate intercultural competencies into curricula to
prepare students for work in a globalized labor
market.

The implementation of the proposed
recommendations in Ukrainian vocational education
institutions  will ~ require legislative  reform,
stakeholder engagement, and investment in
infrastructure and human capital. This will contribute
to improving the quality of vocational education, its
compliance with market needs, and its integration
into the European educational space.

Prospects for further scientific research may
focus on investigating: the effectiveness of measures
to overcome inequality in educational opportunities;
optimal models for integrating Al and digital skills;
ways to enhance teacher and parent involvement in
VET quality assurance processes, etc. Despite the
significant amount of research, there is also a need for
interdisciplinary studies to understand and overcome
the underlying socio-cultural factors that shape
educational choices and perceptions of VET in the
Kingdom of the Netherlands.
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OCBITH I MIITOTOBKU ®AXIBLIB Y KOPOJIBCTBI
HIJIEPTAHANA
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JIoKTOp dinocodii, HaykoBuil criBpoOiTHUK, [HCTHTYT podeciitnoi ocBiTn HATIH Ykpainu,
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Pedepar:

AxmyanvHicms CTaTTi 3yMOBJIEHa KIIOYOBOIO POJUIIO MpodeciiiHoi ocBiTh 1 migroroBku (mami-I1OIT) y
(dhopMyBaHHI KOHKYPEHTOCIPOMOXHOI po00UY0l CHIIM I CTPATEriYHO BaXKJIMBUX CEKTOPIB ekoHOMikM KopoiiBcTBa
Hinepnannu. Heratuere cripuiinsitts [1OI1 BcepeauHi kpainu, monpu ii Mi>kHApoJHE BU3HAHHS, CTBOPIOE BUKIIAKHU JUTSI
3aJy4eHHS MOJIOAI Ta MiATPUMAHHS CycHijbHOI JOBipu A0 cuctemMu. CydacHi BUMOTH A0 iHTerpauii mudpoBux
TEXHOJIOTiH, IITyYHOrO iHTENEKTy Ta 3a0e3Me4YeHHS 1HKJIIO3MBHOCTI TOIIO 3YMOBJIOIOTH HEOOXiJHICTH MOCTIHHOTO
BIOCKOHAJIEHHS crucrteMu 3abesmeuenHs skocti TTOI1. JocmimkeHHS HUX Ta IHIIHX TEHACHIIH € BaXKIMBHM JIJIS
VYkpaiHu, OCKUIBKM Ja€ 3MOTY aJanTyBaTh mnepeioBuil noceix HigepnanmaiB ans minBumeHHs e()EKTUBHOCTI
HAI[IOHAJILHOI CUCTEMH 3a0e3MeUeHHs SIKOCTI PO eCiitHOT OCBITH.
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Memoro cTaTTi € BUSIBIICHHS Ta aHAJIi3 OCHOBHHX TeHAeHLiH 3a0e3nedenns sikocti [TOI1 ¢axiBuiB y KopomiBcTsi
Hinepmanmu, 3’sscyBaHHS MOXKJIMBOCTEH IX ypaxyBaHHS Y BIOCKOHAJICHHI CUCTEMH 3a0€3TeUeHHS SIKOCTI TIpodeciifHOl
OCBITH B YKpaiHi.

Memoou: BUBYEHHS HAayKOBUX JKEpeN, 3aKOHOJABYMX, HOPMAaTHBHO-TIPABOBUX JOKYMEHTIB, €MIIpUYHUX
nanux 1mono 3abesnedeHns sikocti [TOIT daxisuiB y KopomiBersi Hinepnanam — anst 3’sicyBaHHs cTaHy MpoOJieMH
TOCITIDKEHHS; TEOPETHYHUN aHajli3 i CHMHTE3 — IS BUSBIICHHS OCHOBHHMX TEHICHIIINH 3a0esmedeHHs skocti I1OIT
¢axiBuiB y Hinepnangax; y3araabHeHHS Ta cUCTeMaTH3awis— g GOpMyBaHHS BUCHOBKIB 1 peKOMEHAAIIIH.

Pe3ynomamu: BusBieHo Ta mpoananizoBaHo: OaratopiBHeBy cTpykTypy IIOIl ¢axiBuie y KopomiBcTsi
Hinepmanmu (mogarkoBuit, 6a30Buil, MpodeCiiiHuii, CIIeliaai3oBanmii); IBl OCBITHI TpaeKkTopii (IMKiT-HO-OPIEHTOBaHA
(BOL) — mias mosomi; pobitHudo-opientoBana (BBL) — mis mopocnux); tumm 3akiaais IIOIT (perioHaiapHmi
HaBuanbHuil 1eHtp (ROCs), cinbcbkorocmomapchki KOJMEIKi, cHemiani3oBaHi HpodeciiHi KoJlemki Ta NpUBATHI
aKpenuTOBaHI 3aKiaan); 3akoHomaBuy pedopmy y chepi IIOIl; cucremy 3abesmeuenns sxocti [1OIT (posmomin
BizmmoBimampHOCTI Mixk 3akmagamu [1OI1 (camoperynsiis) Ta 30BHIMHIME opraHamu (IHCTIEKIIist OCBITH), TPHCTOPOHHS
opranizamis SBB); rennenuii 3a0e3neuenns sikocti [1OI1 daxisiis.

Bucnosku: no cyuacHux TeHnpeHuii 3abesmedenHst sikocti [IOIl ¢axisuiB y Kopomieerei Himepnanmu
BimHeceHo: y3romkeHHs 11011 3 moTpebamu prHKY mparii (BUCOKHI piBEHB MpalleBIalITYBaHHS BUITyCKHUKIB: 85,4%.,3
HuX 81% 3HaxomaTe poOOTy BIPOJOBK TPHOX MICALIB); PO3BUTOK MpOQeciiHOi KOMIETEHTHOCTI Ta HaBYaHHS
BIIPOJIOBXK JKUTTS (OCBITa Opi€HTOBaHA HAa KOMIIETEHTHOCTI, iHimiatuBa LLO Katalysator (2022-2027 pp.) niarpumye
OesnepepBHE HABYAHHS); PO3BUTOK «3€JEHHX» HABUYOK (IHTErpallis JOCHI[HKeHb dYepe3 «xabw» ISl PO3BUTKY
€KOJIOTIYHMX KOMITeTeHTHOCTeH); mudposa Tpanchopmaris [IOIl ta Bukopuctanns mrydHoro intenekty (LLII)
(mporpama Npuls 1o 2031 p. cnpusie undposizaii); iIHKIFO3UBHICTH Ta piBHI MOxIUBOCTI 3100y TTs [1OI1 (inBecTumii
€1 mupn Ha 2024-2027 pp. 1 nonituka « Appropriate education» cripssMoBaHi Ha 3a0e3MeUeHHsI PIBHUX MOXIIUBOCTEHN);
npoeciiHui PO3BUTOK BUKJIAIaqiB Ta iXHS 3ay4eHICTh 0 MeAaroriqHoi MisuTbHOCTI (Hectaya 13,500 Trc. BUKIIagadiB
BIUTMBAE Ha sKicTh, a rpanTd Comenius Teaching Fellow crpsimoBaHi Ha ix yTpumanHsl); inTepHariionatizaris [1OI1
(mporpamu  Erasmus+ cOpusitoTh pO3MIUPEHHIO MOOITBHOCTI Ta PO3BUTKY MIKKYJIBTYPHHX KOMIETEHTHOCTEH);
3poctanHsl oOcsriB aep:xaBHoro (inancyBanus I[1OIl (Bucoki mepxasni Butpatu Ha IIOIl — 0,76% BBII, ane €
3aHETIOKOEHHS 100 €(pEKTHBHOCTI PO3MOJiTy KOMITIB); pO3BUTOK KyJbTypH sikocTi I1OI1 Ta BHYTpIilIHBOI CHCTEMH
3abe3rneueHHss SKOCTi (camoperymsmis 3axnagiB [1OIl, omuTyBaHHS CTYACHTIB 1 cHiBOpamns 3i CTEHKXOJAepamu
dhopmyroTh KyIbTypy sikocTi [1OI1, ane € HEOOXiTHICTh 3aTydeHHS BUKIIAJaqiB).

KarouoBi ciaoBa: mendenyii; npodecitina oceima i niocomoexa, cucmema 3abe3neyeHHs AKOCHI;
Koponiscmeo Hioepranou, pexomenoayii ons Yrpainu.
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