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Abstract

Relevance: The problem of updating the content of psychological and pedagogical training for future teachers
is determined by the need to actualize Ukrainian historical and pedagogical heritage to strengthen the nation-building
context of psychological and pedagogical disciplines; to enrich topics related to educational personology, mental health,
inclusion, overcoming educational losses, psychodidactics, and media didactics based on interdisciplinary integration;
and to harmonize the content of psychological and pedagogical disciplines with the professional standard for teachers,
lecturers, etc.

Aim of the article: To generalize the results of a survey of lecturers from institutions of professional pre-higher
and higher pedagogical education in various regions of Ukraine, to study educational documentation regarding the
structuring of the content of psychological and pedagogical training for future teachers; and to substantiate
recommendations for improving the content of psychological and pedagogical training for future teachers at different
levels.

Research methods: Online survey of lecturers from institutions of professional pre-higher and higher
pedagogical education to identify problematic issues in teaching psychological and pedagogical disciplines to future
teachers at various educational levels; analysis of educational documentation for psychological and pedagogical
disciplines (educational programs, syllabi, work programs, educational and methodological support/provision) in the
training of future teachers of various specializations at the professional pre-higher education level, and at bachelor's,
master's, and doctoral educational levels in 18 institutions of professional pre-higher and higher pedagogical education
in various regions of Ukraine; prognostic analysis to substantiate recommendations for updating the content of
psychological and pedagogical training for future teachers.

Results: Generalizing the survey results, it was found that lecturers are motivated to update the content of
psychological and pedagogical disciplines, taking into account innovations (introduction of the New Ukrainian School,
specialized senior high school, etc.), aiming for an appropriate structuring of the content of disciplines to form
competencies defined in the professional standard and in higher education standards for a specific specialty, while also
noting the stability and outdatedness of educational components, the lack of quality educational and methodological
support, and the leveling of interdisciplinary connections, etc. The analysis of educational documentation for
psychological and pedagogical disciplines allowed concluding the need to improve the content of psychological and
pedagogical training for future teachers, which should occur through the introduction of content modules and topics
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from the theory and practice of psychopedagogy, educational personology, the actualization of historical and
pedagogical ideas, and the implementation of cross-cutting content modules and topics in compulsory and elective
disciplines concerning children's psychological traumas resulting from military actions, mental health issues in
partnership with teachers, students, parents, and the community; and the creation of digital educational and
methodological support for updating the content of compulsory psychological and pedagogical disciplines, etc.

Conclusions: Based on the results of empirical research (lecturer surveys, study of educational documentation
for teaching psychological and pedagogical disciplines), recommendations were proposed at various levels —
institutional (improving quality criteria for educational programs by the National Agency for Higher Education Quality
Assurance regarding human resources, specifically the need to develop teachers' professional competencies; determining
the necessity of correlating the content of psychological and pedagogical disciplines with competencies defined in the
professional standard; regulating educational partnership between institutions of higher pedagogical and general
secondary education to respond to the challenges of war and post-war recovery of the country); management (improving
psychological and pedagogical training for future teachers based on the theory and practice of psychopedagogy,
educational personology, and the actualization of historical and pedagogical ideas; updating the content of the
compulsory discipline "Pedagogy"; implementing cross-cutting content modules and topics on children's psychological
traumas resulting from military actions, mental health issues in partnership with teachers, students, parents, and the
community; creating digital educational and methodological support); professional (updating syllabi and programs of
psychological and pedagogical educational components, taking into account the actualization of Ukrainian historical
and pedagogical heritage to strengthen the nation-building context of the content of relevant disciplines; updating the
content of psychological and pedagogical disciplines based on interdisciplinary integration with topics related to
educational personology, mental health, inclusion, overcoming educational losses, psychodidactics, and media
didactics) etc.

Keywords: psychological and pedagogical training, future teachers, content of psychological and
pedagogical training, competencies, recommendations.

Introduction. In the conditions of the society's demand for the formation in students of not

military aggression of the Russian Federation
against Ukraine, a special sociocultural role is
performed by the teacher, who is a transmitter of
national cultural traditions, professional knowledge,
and the values of language, literature, folklore, and
history in educational practice, and who, by their
own life and professional example, shapes the
student as a personality. This mission is highlighted
in the context of the cultural and informational war
associated with the military aggression of the
Russian Federation on the territory of Ukraine.
Indeed, the role of the educator today lies in the
formation of students' personalities, their
worldview, and values, as well as in taking into
account the realities of war. This requires the
possession of professional and personal qualities
that enable pedagogical influence on students based
on empathy, partnership communication, a personal
approach, mental health support, and the ability to
respond to innovations defined by the competency-
based principles of the New Ukrainian School,
specialized high school, and so on.

Modern trends in the development of
education in Ukraine and European countries reflect
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only academic knowledge but also "soft skills,"
namely communication, creativity, emotional
intelligence, critical thinking, and others. These
current issues prove that a modern educator must be
a master in their profession, a mentor, a guide,
capable of self-regulation, empathy, stress
resistance, personal and professional development,
and internal readiness for the challenges of the
profession. Accordingly, the problem of updating
the content of the psychological and pedagogical
training of future teachers is becoming relevant. This
iS due to the need to actualize the Ukrainian
historical-pedagogical heritage to strengthen the
nation-building context of the content of
psychological and pedagogical disciplines; to enrich
it with topics on the problems of the personology of
education, mental health, inclusion, overcoming
educational losses, psychodidactics, and
mediadidactics on the basis of interdisciplinary
integration, etc.

Research Sources. The problem of
psychological and pedagogical training of future
teachers has become the subject of research by
Ukrainian scientists and practicing educators in the
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context of studying the specifics of teaching
psychological and pedagogical disciplines (T. Belan
(2019), R. Horbatiuk (2017), L. Diachenko (2016),
V. Kravchenko (2023), O. Kryvylova (2018), N.
Pavlyk, O. Ivanova (2022), N. Titova (2019), et al.).
The foreign  experience of  professional,
psychological, and pedagogical training of future
teachers has been studied by O. Bihun (2020), A.
Dzhurylo (2019), V. lvanova (2020), Yu. Kobiuk
(2021), O. Martyniuk (2017), O. Samoilenko, Yu.
Novhorodska (2025). The problem of forming the
professional competencies of future teachers in the
process of psychological and pedagogical training
has been the subject of research by O. Kucheriavyi
(2021), N. Lazarenko (2020), L. Rakitianska (2019),
O. Dzhuniak (2020), and others. Empirical data on
the problem of developing the content of
psychological and pedagogical training for future
teachers on a competency basis are highlighted in
the publications of the article's authors (Vovk,
Hryshchenko, & Solomakha, 2024) and in research
data presented on open platforms (Vovk, &
Hryshchenko, 2024).

The purpose of the article is to summarize
the results of a survey of lecturers from institutions
of professional pre-higher and higher pedagogical
education in different regions of Ukraine and to
study educational documentation regarding the
structuring of the content of psychological and
pedagogical training for future teachers; to
substantiate recommendations for improving the
content of psychological and pedagogical training
for future teachers at different levels.

Research methods: an online survey of
lecturers from institutions of professional pre-higher
and higher pedagogical education to identify
problematic issues in the process of teaching
psychological and pedagogical disciplines to future
teachers at different educational levels; analysis of
educational documentation of psychological and
pedagogical disciplines (educational programs,
syllabi, work programs, educational and
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methodological support/provision) in the training of
future teachers of various specializations at the level
of professional pre-higher education, and at the
bachelor's, master's, and doctoral educational levels
in 18 institutions of professional pre-higher and
higher pedagogical education in different regions of
Ukraine; prognostic analysis to substantiate
recommendations for updating the content of
psychological and pedagogical training for future
teachers.

Results and discussion. During 2023-2024,
scientists from the Department of Content and
Technologies of Pedagogical Education of the lvan
Zyazyun Institute of Pedagogical Education and
Adult Education of the National Academy of
Educational Sciences of Ukraine, as part of the
research study "Development of the Content of
Psychological and Pedagogical Training for Future
Teachers on a Competency-Based Approach” (RK
0123U100447, 2023-2025), conducted an online
survey of lecturers regarding the problem of the
content of psychological and pedagogical training of
future teachers in institutions of professional pre-
higher and higher education. The survey involved
204 lecturers from 13 institutions of professional
pre-higher and higher education. Among the
respondents, 20 were lecturers from institutions of
professional pre-higher education, 138 teach at the
bachelor's level, 29 teach at the master's level, and
17 lecturers at the doctoral level. The survey results
are partially presented in open access (Vovk, &
Hryshchenko, 2024).

To determine the involvement of lecturers in
teaching psychological and pedagogical disciplines,
it was proposed to answer the following question:
"Which psychological and pedagogical disciplines
do you teach?" (Figure 1). Among the respondents,
the largest number of lecturers teach the
methodology of teaching a specific discipline in
school (38.3%), general pedagogy (19.4%), and
pedagogy (18.1%).
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«Pedagogy»

10.1%

«General Pedagogy»

«Methods of teaching a
specific discipline at
school»

7.4% «General Psychology»

«Developmental
Psychology»

«ICT In Education» /
«Cloud Technologies»

;

8.7%

«Methods of teaching a
specific discipline in
secondary school»

«Methods of teaching a
specific discipline in
high school»

Figure 1. Lecturers' involvement in teaching psychological and pedagogical disciplines to future
teachers (%)

The respondents indicated that most educational programs are compulsory (67.7%)
psychological and pedagogical disciplines in the (Figure 2).

mandatory

‘ optional

. I'm not sure
67.7%

Figure 2. Inclusion of psychological and pedagogical disciplines in the compulsory or elective
components (%)

The responses to the question, "Do you respondents see the need to update and supplement
consider it necessary to change the content of the the content of the curricula for psychological and
curricula for psychological and pedagogical pedagogical disciplines each year (Figure 3).
disciplines annually?" revealed that 72% of
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Yes

If something changes
dramatically

72% Your answer option

Figure 3. Lecturers' motivation to annually change the content of curricula for psychological and
pedagogical disciplines (%)

The need to update the content of Ukraine, is confirmed by 74% of respondents
psychological and pedagogical disciplines, taking (Figure 4).
into account the trends in pedagogical science in

10%

Yes

14% £

. If something
changes
dramatically

74% . Your answer option

Figure 4. The need to update the content of psychological and pedagogical disciplines, taking into
account the trends in pedagogical science in Ukraine (%)

54.4% of lecturers believe there is a need to psychological and pedagogical disciplines based on
study and implement foreign experience in teacher this experience (Figure 5).
training and to make changes to the content of
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Yes

°"

. I don't know how to
S44% adapt foreign

experience

‘ Your answer option

14.4%

Figure 5. The need to study and implement foreign experience in the training of future teachers (%)

To the question "Which psychological and methodology of educational work (25%),
pedagogical disciplines do you consider outdated?" methodology of teaching disciplines (13%), and
respondents indicated that the following disciplines others (30%) (Figure 6).
require content renewal: pedagogy (32%),

Pedagogy

' Methods of educational
work

. Methods of teaching
disciplines

' Other

25%

Figure 6. Outdatedness of the content of psychological and pedagogical disciplines in the training of
future teachers (%)

The lecturers also determined the priority of in future teachers during the study of psychological
the main professional competencies that are formed and pedagogical disciplines (Figure 7).

Professional Pedagogics/1(30)'2025 236



20.4%

[} StrikePlagiarismeon

methodological

innovative
subject-related

communicative

11.2%

pedagogical culture

pedagogical mastery

other

Figure 7. Formation of core professional competencies in future teachers during the study of

psychological and pedagogical disciplines (%)

Respondents noted that the study of
psychological and  pedagogical  disciplines
contributes to the formation of other competencies
important for the professional activity of a teacher

(Figure 8), including organizational (8.3%),
reflective (8.3%), subject-methodological (8.8%),
and others, which corresponds to the current
professional standard for teachers.

linguistic-communicative

subject.-mothodological
information-digital
paychological
emotional-ethical
pedagogical partnership
Iinclusive

health-preserving

project-based
prognostic
organizational
valuative-analytical
Innovative
reflexive

lifelong learning abllity

Figure 8. Formation of professional competencies in future teachers during the study of psychological

and pedagogical disciplines (%)

In their answers to the question "What
innovative  psychological and  pedagogical
disciplines, in terms of content, should be taught to
future teachers?" respondents gave preference to
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such disciplines as: "Pedagogical Innovatics™ (28%),
"Distance Learning Technologies™ (20%), "Cloud
Technologies” (15%), "Innovations in Pedagogy"
(12%), and other disciplines (25%) (Figure 9).
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Innovations in pedagogy

Pedagogical innovatics

. Distance learning

technologies
28%

. Cloud technologies

. Other

Figure 9. Disciplines innovative in content within the psychological and pedagogical field (%)

The answers to the question "What forms and
methods do you prefer in the process of teaching
psychological and pedagogical disciplines to future
teachers?" were distributed as follows: practical
workshops 8.2%, lectures 17.1%, trainings 9.6%,

4.8% 8.2%

12.3%

18.5%

13.7%

pedagogical situations 6.2%, individual
consultations 13.7%, group consultations 18.5%,
online classes 12.3%, independent work 9.6%,
others 4.8%. (Figure 10).

workshops
lectures
trainings

pedagogical situations

Individual consultations

group consultations

online classes

independent work

other

Figure 10. Preference for forms and methods in the process of teaching psychological and pedagogical

disciplines to future teachers (%)

To the question "In your professional
activity, what are the main resources for improving
the content, forms, and methods of teaching
psychological and pedagogical disciplines to future
teachers?" respondents identified the most effective
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as internships/professional development in Ukraine
(30.1%), webinars (23%), trainings, masterclasses
(11.5%), collaboration with colleagues (9.7%), and
collaboration with scientists (5.3%) (Figure 11).
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9.7%

@ StrikePlagiarismcom

webinars

trainings, master
classes
collaboration with
academics
collaboration with
colleagues

internship / professional
development in Ukraine
11.5%

internship / professional
development in foreign
countries

other

Figure 11. Sources for improving the content, forms, and methods of teaching psychological and

pedagogical disciplines to future teachers (%)

Summarizing the survey results, we state that
there is a motivation among lecturers to update the
content of psychological and pedagogical
disciplines, taking into account innovations (the
implementation of the New Ukrainian School,
specialized high school, etc.), and a focus on the
appropriate structuring of the disciplines' content to
form the competencies defined in the professional
standard and in the standards of higher education for
a particular specialty. At the same time, stagnation,
outdatedness of the content of educational
components,  underdevelopment of quality
educational and methodological support, and the
neglect of interdisciplinary connections were noted.

In the course of the study, an analysis of the
educational documentation of psychological and
pedagogical disciplines (educational programs,
syllabi, work programs, educational and
methodological support/provision) was carried out
in the training of future teachers of various
specializations at the level of professional pre-higher
education, and at the bachelor's, master's, and
doctoral educational levels in 18 institutions of
professional pre-higher and higher pedagogical
education in different regions of Ukraine.

The study of the documentation allowed us
to identify the following features of the content
structuring of psychological and pedagogical
training for future teachers at different educational
levels, which is partially presented in the
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publications of researchers such as M. Vovk, Yu.
Hryshchenko, S. Solomakha (2024):

— at the educational level of professional pre-
higher  education:  the  diversification  of
psychological and pedagogical disciplines depends
on the specialty, the focus of the educational and
professional programs, and the regional specifics of
the institution's functioning; psychological and
pedagogical disciplines precede pedagogical,
educational, and  professional  practicums;
significant attention is paid to the methodologies of
teaching specialized subjects, and methodological
techniques for teaching/learning in primary school,
taking into account the conceptual principles of the
New Ukrainian School; the content is structured
considering the theory and practice of pedagogical
mastery in primary school, in preschool education,
etc.; and the organization of educational work;

— at the bachelor's educational level (focus on
the formation of professional competencies,
development of elective educational components
taking into account the future profession, the
individual educational trajectory of students,
structuring of content based on the study of
problems of inclusive education, psychological help,
support, countering bullying, etc.);

— at the master's educational level (the content
of educational and professional training programs
for specialists is formed taking into account
competencies (general and special (professional,
subject-specific)) and learning outcomes; focus on
the formation of teaching skills in synthesis with the
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development of research, innovative, and leadership
competencies);

— at the doctoral educational level (the list and
content of elective psychological and pedagogical
disciplines are regulated by the demand from future
lecturer-researchers for an in-depth study of a
relevant sub-discipline of pedagogy, psychology, or
an interdisciplinary course, considering their
research interests and the topic of their dissertation
research; the content of psychological and
pedagogical disciplines is structured to develop
teaching and pedagogical mastery, the ability to
create innovations in the field of educational and
pedagogical sciences and to transmit them into
educational practice).

Based on the results of the empirical research
(survey of lecturers, study of educational
documentation for teaching psychological and
pedagogical disciplines), recommendations were
proposed at different levels:

— at the institutional level: improvement of the
quality criteria for educational programs by the
National Agency for Higher Education Quality
Assurance under the human resources criterion,
focusing on the need to develop the professional
competencies of lecturers, who must have the ability
and readiness to teach future educators who have
experienced  psychological trauma, physical
violence, etc., in the conditions of the Russian war
against Ukraine; defining in the local documents of
educational institutions the need to correlate the
content of psychological and pedagogical
disciplines with the competencies specified in the
professional standard; harmonization of curricula
under educational programs at different educational
levels; regulation of educational partnerships
between institutions of higher pedagogical and
general secondary education to respond to the
challenges of the war and the post-war recovery of
the country;

— at the managerial level: improvement of the
psychological and pedagogical training of future
teachers based on the theory and practice of
psychopedagogy, personology of education, and the
actualization of historical-pedagogical ideas;
updating the content of the compulsory discipline
"Pedagogy” considering the competency-based
principles of the New Ukrainian School;
implementing cross-cutting content modules and
topics on the problems of psychological trauma in
children resulting from military actions, and
problems of mental health in partnership with
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teachers, students, parents, and the community;
creating digital educational and methodological
support for updating the content of compulsory
psychological and pedagogical  disciplines;
developing educational and methodological support
for improving the content of psychological and
pedagogical training for future lecturers of
pedagogical specialties, taking into account key
competencies;

— at the professional level: updating syllabi
and programs of educational components in the
psychological and pedagogical field, considering the
actualization of the Ukrainian historical-
pedagogical heritage to strengthen the nation-
building context of the content of the respective
disciplines; updating the content of psychological
and pedagogical disciplines on the principles of
interdisciplinary integration with topics on the
problems of personology of education, mental
health, inclusion, overcoming educational losses,
psychodidactics, and mediadidactics; introducing
into educational components innovative content on
the problems of methodology of pedagogical and
psychological research based on the works of
Ukrainian and foreign scientists; modeling
professional situations to develop partnership
interaction among participants in the educational
process, taking into account the challenges of war,
as well as with a projection onto the realities of
organizing the educational process in the period of
post-war recovery; creating an innovative
educational environment (mentoring, author's
pedagogical workshops, summer/winter schools for
graduate students), etc.

Conclusions. Improving the content of
psychological and pedagogical training for future
teachers on a competency basis is a multifaceted
process that requires a systematic approach at
different educational levels. It is recommended to
improve the content of the basic discipline of the
pedagogical field ("Pedagogy"); to update the
content of the "Pedagogy" discipline based on the
introduction of content modules and topics on the
problems of psychopedagogy, history of pedagogy,
personology of national education, and pedagogical
mastery; to improve syllabi, work programs, and the
educational-methodological ~ support  for the
psychological and pedagogical training of future
teachers at different educational levels in the field of
knowledge 01 Education in institutions of
professional pre-higher education (pedagogical
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colleges) and institutions of higher pedagogical
education based on the competencies defined in the
professional standards for teachers and lecturers; to
significantly update the content of the
psychological-pedagogical component in the
context of its derussification; to implement modern
innovative scientific and methodological support for
the study of psychological and pedagogical
disciplines in a digital format, etc.

It is advisable to make qualitative changes to
the educational programs for the training of future
teachers in the field of knowledge 01 Education at
the bachelor's and master's educational levels in
institutions of higher pedagogical education; to
improve the content of psychological and
pedagogical training for specialists of pedagogical
professions, taking into account the challenges of the
post-war recovery of Ukraine.

The improvement of the content of
psychological and pedagogical training for future
teachers should occur through the introduction of
content modules and topics from the theory and
practice of psychopedagogy, personology of
education, and the actualization of historical-
pedagogical ideas by implementing cross-cutting
content modules and topics in compulsory and
elective  disciplines on the problems of
psychological trauma in children resulting from
military actions, and problems of mental health in
partnership with teachers, students, parents, and the
community. The updating of syllabi and programs of
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1 JOKTOp MEAarorivHux Hayk, npodecop, wieH-kopecnionaeHT HAITH Ykpainu, 3aBigyBad Bigaiidy 3micty i
TEXHOJIOTIH MeIaroriyHoi ocBiTH [HCTUTYTY MearoriqHoi OCBITH i OCBITH IopociuX iMeHi [Bana 3s13t0Ha
HAIIH VYkpaiuu, https://orcid.org/0000-0002-9109-9194, e-mail: miravovk79@gmail.com

5 KaHAUJAT NearoriYHuX HayK, CTapLIMid HAyKOBHUI CIiBPOOITHUK, CTApIIMK HAYKOBUH CIIIBPOOITHUK
BIJUILTY 3MICTY 1 TEXHOJIOT1H TeJaroriYHoi OCBITH [HCTHTYTY IeIaroriyHoi OCBITH 1 OCBITH JJOPOCIIUX iMEHI
IBana 3s3rona HAITH Ykpainm, https://orcid.org/0000-0003-0039-9720, e-mail: gulia2020@ukr.net

Pedepar:

Axmyanvnicms.: npo0ieMa OHOBJIEHHS 3MICTY IICHXOJIOTO-TIEAAroriyHoi MiAroTOBKM MaiOyTHIX menaroriB
3yMOBJICHA HEOOXIJHICTIO akTyaji3amii yKpaiHCBKOI iCTOPHMKO-TIEAAaroriyHoi CHAALUIMHA 3 METOK IOCHIJICHHS
HAI[IETBOPYOr0 KOHTEKCTY 3MICTY IICHXOJIOTIYHUX 1 TEeNAroriYHuX JUCIHIDIH; 30aradeHHs TeMamH 3 TpolieM
MEPCOHOJIOTIT  OCBITH, MEHTAJLHOTO 3JI0POB’s, IHKIIO3ii, TIOJOJAaHHSA OCBITHIX BTpaT, MCHXOIUIAKTHKH,
MeAiauIaKTHKH Ha 3acafax MDKIIPEIMETHOI 1HTerpaiii; rapMOHi3aii 3MiCTy NCUXOJOr0-TIeJaroriYHuX TUCLUIUIIH 3
npodeciiHuM CTaHJapTOM BUUTEJISI, BUKJIa [a4a TOIIIO.

Mema cmammi: y3arajibHEHHS Pe3y/IbTaTiB ONMTYBaHHS BHKJIAJadiB 3aKJIaiB (axoBoi MEepeaBHUIIO] 1 BUIIOT
MeJaroriyHoi OCBITH Pi3HMX PEriOHIB YKpaiHM BHBUCHHS OCBITHBOI JOKYMEHTAIlil IIOJ0 CTPYKTYPYBaHHS 3MICTy
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MICUXOJIOTO-TIEAaroriyHol MiArOTOBKA MaiOyTHIX NeNaroris; oOIpyHTYBaHHS PEKOMEHAALIN 3 YJOCKOHAJICHHS 3MICTY
MICUXOJIOrO-TIeAaroriyHol MiAroTOBKM MaiOyTHIX IEAaroriB Ha Pi3HUX PIBHAX.

Memoou docnioxicenHs: OHIAHH OMUTYBAaHHS BUKJIAaqiB 3aKIaJiB ()ax0oBOi MEPEABHUINO] i BUIIOI eIarorigHol
OCBITM 3 METOI0 BHU3HAUEHHS MPOOJEMHUX MHUTaHb y MPOLECi BUKIAJAHHA ICHXOJOTrO-MEAAroriyHUX IWUCIMILTIH
MalOyTHIM efaroraM Ha pi3HHX OCBITHIX PIBHSX aHAJI3 OCBITHBOI IOKYMEHTAIIT ICUXOJIOTO-TIearOTiYHUX JTUCIIUILIIH
(ocBiTHIX TIporpam, crinadyciB, poOOYUX MPOrpaM, HABYATBHO-METOJAUYHOTO CYIIPOBOTy/3a0e3medeHHs ) B MiArOTOBII
MaiiOyTHIX menaroriB pisHoro (axy Ha piBHI (axoBoi MEpeABHIIOI OCBITH, Ha 0aKaJaBpPCHKOMY, MariCTepCbKOMY,
JOKTOPCHKOMY OCBITHIX PiBHAX y 18 3akmamax (axoBoi mepeABHIOI i BUIOI EAAaroriyHoi OCBiTH B Pi3HUX perioHax
Ykpainu; IpOTHOCTHYHHM aHaJi3 3a/1j1s1 OOIPYHTYBaHHS PEKOMEHIAIIH 3 OHOBJICHHS 3MICTY IICHXOJIOTO-TIEarorigHO1
MiATOTOBKY MaOyTHIX Tearoris.

Pe3ynvsmamu: Y3aranpHIOIOUH pe3ybTaTH OMUTYBaHHS, KOHCTATOBAHO, 110 CIIOCTEPIraeThCsl BMOTHBOBAHICTh
BHKJIaJ]adiB Ha OHOBJIEHHS 3MICTY IICHXOJOTO-TIEaroTiYHUX IWUCIUILTIH 3 YpaxyBaHHS IHHOBAIli (yHmpoBaKeHHS
HoBoi ykpaincekoi mikonmu, mpo¢iabHOI CTapmioi IIKOIM TOIIO), CHPSIMOBAHICTh A0 MOIUIbHE CTPYKTYypyBaHHS
3MICTOBOTO KOHTEHTY AWCLHMIUTIH 3347 (JopMyBaHHS BU3HAUYEHHUX Yy mpodeciiiHoMy cTaHAapTi, y cTaHIapTax BHUILO]
OCBITM 3 TIEBHOI CIEIiaIbHOCTI KOMIETEHTHOCTEH YCTaleHICTh, 3aCTaplliCTh 3MICTy OCBITHiIX KOMIIOHEHTIB,
HEPO3POOJICHICTh SIKICHOTO HaBYaJbHO-METOIMYHOTO CYMPOBOAY, HIBEMIOBAHHS MIDKIPEIMETHUX 3B S3KiB TOIIO.
AHani3 oCBITHBOI JOKYMEHTAIlii J0 IMCHUXOJIOr0-NIearoriYHuX JUCIHILIIH YMOXKIIMBUB BUCHOBOK TPO HEOOXIiJTHICTh
YIOCKOHAJICHHS 3MICTY IICHXOJIOTO-TIEAaroriYHol MiArOTOBKKM MaiOyTHIX MEIarorip, 10 Ma€ Bil0YBaTUCS MUISIXOM
YIPOBAPKEHHS 3MICTOBHX MOJYIIIB, TEM 3 TeOpil i MPaKTUKH TICHXOMENaroriky, IIEPCOHOIIOTIi OCBITH, aKTyai3allii
ICTOPUKO-TIEAATOTIYHNX 1/1ed, YIpOBa/DKEHHS HACKPI3HOCTI 3MIiCTOBHX MOJYJIB, TeM B OOOB’S3KOBi 1 BapiaTWBHI
JTUCLUIUTIHY 3 TPOOJIEM TICHXOJIOTIYHHUX TPaBM JiTEH, OTPUMaHHX y pe3yJIbTaTi BiiCHKOBUX JIil, MpOOIEM MEHTAIBHOTO
3I0pOB’sl Yy TApTHEPCTBI BYMUTENIB, y4YHIB, OaThKiB, I'pOMajad; CTBOPEHHS HH(PPOBOTO HABYAIHLHO-METOIUYHOTO
CYTIPOBOY OHOBJICHHS 3MiCTOBOTO KOHTEHTY 000B’ I3KOBHX IICHXOJIOTO-TIEIarOTiYHUX JUCIHTLIIH TOIIO.

Bucnosxu: 3a pesyibraTaMH EMIIIPUYHOTO JIOCIIPKCHHS (OMMTYBaHHS BHKJIAAadiB, BHUBUCHHS OCBITHBOI
JOKyMEHTAIlli 0 BUKJIaJaHHs TICHXOJIOT0-MeAaroriyHuX AUCIMIUIIH) OyJIo 3alporoHOBaHO PEKOMEHAIii Ha Pi3HUX
PiBHSAX — HAa IHCTHTYHIHHOMY (YIOCKOHAJIICHHS KPHUTEPIiB SKOCTI OCBITHIX mporpam HarioHadpbHHM areHTCTBOM i3
3a0€3MeUeHHS SIKOCT1 BUILIOT OCBITH 33 KPUTEPIiEM JIIOACKKUX PECYPCIB Y HAMIPSAMi HEOOXiTHOCTI PO3BUTKY MPOQeCiifHNX
KOMIICTCHTHOCTEH BHKJIaJadiB, BH3HAYCHHS HEOOXIJHOCTI CIiBBIIHECEHHS 3MICTy IICHXOJIOTO-TIECAaroriqHuX
JTUCTIMILIIH BU3HAYEHUM y POQECiifHOMY CTaHAapTI KOMIIETEHTHOCTSIM; YPETyIIOBaHHS OCBITHHOTO MApTHEPCTBA MiXK
3aKJIaJJaM¥l BHIOI ITearoTivHoOl Ta 3arajJbHOI CEpeqHBOI OCBITH 3 METOIO pearyBaHHS Ha BUKJIMKH BIfHH 1 TOBOEHHOTO
BiJTHOBJICHHS KpaiHN); Ha YIPaBIiHCEKOMY (YZOCKOHAIEHHSI TICHXOJIOTO-TIeIarOTi9HO1 MTiATOTOBKY MallOyTHIX BUUTEITIB
Ha OCHOBI Teopii i MPaKTHKKA TICUXONEAroriki, MEePCOHOIOTIT OCBITH, aKTyali3alil iCTOPUKO-TIeNaroriYHuX iJei;
OHOBJICHHA 3MIiCTy 000B’s13k0B01 qucturniiny «lleqarorika»; BIpoBaKeHHS HACKPI3HOCTI 3MiCTOBHX MOJYJIB, TEM 3
Mpo0JeM TICHXOJIOTIYHUX TPaBM JAiTEH, OTPUMaHHX y Pe3yJbTaTi BIICHKOBHUX [Iili, TIpOOJIeM MEHTAJIbHOTO 37I0POB’S Y
MapTHEPCTBI BUMTEIB, YUHIB, 0aThbKiB, TpOMaJid; CTBOPEHHS HU(PPOBOrO HABYAJIHHO-METOJUYHOTO CYNPOBONY); Ha
npodeciiHoMy (OHOBJICHHS CHIIa0YCiB, TIPOTpPaM OCBITHIX KOMIIOHEHTIB IICHXOJIOTO-TIEIarOTiYHOTO CHPSAMYBaHHS 3
ypaxyBaHHAM aKTyasi3amii yKpaiHCHKOi iCTOPHKO-TIENaroriyHol CHaAlIMHU 3 METOK HOCHJICHHS HAaI[l€TBOPYOTO
KOHTEKCTY 3MICTy BIJIIOBIIHUX TUCIMILIIH; OHOBJICHHS 3MICTY TICHXOJIOTO-TIEJAroriyHux JAMCUMIUTIH Ha 3acaaax
MDKIIPEIMETHOI iHTerparlii TeMaMu 3 MMpoOJieM IEePCOHOIIOTIi OCBITH, MEHTAILHOTO 37I0POB’S, 1HKITO3ii, TOAO0JaHHS
OCBITHIX BTpAT, ICUXOJUIAKTUKH, MeIiaiIaKTUKH) TOIIO.

KuarouoBi ciioBa: ncuxonozco-nedazociuna nio2omosxka, MauOymui nedazoeu, 3Micm ncuxoio20-nedazo2iunol
ni020MOBKU, KOMNEMeHMHOCMI, peKOMeHOayii.
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