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Abstarct. The article reveals the state-of arts of the problem on professional (vocational) education (P(V)E)
schools students training to choosing the entrepreneurship activity as the way for further professional career
development. It is found that the entrepreneurship activity content in the legislation framework of Ukraine is
limited with acts jure gestionis aimed at reaching the economy and social results and profit. That differs from
the appropriate content in the EU countries where the entrepreneurship is defined as the ability to plan and
manage projects with have cultural, social or commercial value. The analysis the pilot research empirical data
and the experimental activity of the Institute of vocational education and training of the National academy of
educational science of Ukraine (IVET NAES of Ukraine) proves that P(V)E schools students consider the
entrepreneurship activity as a prospective vector for further education-professional rout realisation due to
some indicators difference for urban and rural P(V)E schools students. Therefore, the students' vision of the
entrepreneurship activity is mostly of abstract character but their training to that in P(V)E schools is provided
only for some aspects. The entrepreneurship activity socio-economic value and attractiveness for the youth as
a prospective vector for their education-professional routs are determined with the appropriate pedagogical
system formation to assure students' preparation for the entrepreneurship activity.

Conforming to modern education paradigm it should be the competence-based system to assure the
entrepreneurship competence forming for (P(V)E) schools students as their sustainable, integral and personal
de novo synthesis. Main requirements to structure of that kind are defined and the scope of problems is outlined.
Dealing the following factors will promote the quality increase on P(V)E schools students training for the
entrepreneurship activity.

Keywords: entrepreneur, entrepreneurship activity, system of preparation for entrepreneurship, educational-
professional rout, professional (vocational) education.

Introduction. Changes in the socioeconomic life
of Ukraine testify to the irreversible transition to market
conditions of economic activity, where one of the most
significant features is entrepreneurship development
as competitive economy basis. In this approach, further
development of the state directly depends on the young
people's willingness and ability to engage in
entrepreneurial activity, that is, the youth preparation
for entrepreneurship becomes a category of public-
state significance, since its quality depends on both

the economic market transformations success and the
domestic economy efficient functioning. The need for
the youth training in entrepreneurship in VET process
of vocational education is emphasized in a number of
international documents, for example – Action plan
for implementing the Strategy for technical and
vocational education and training for 2016-2021
(UNESCO, 2016) It defines the need for its
transformations and increasing attractiveness as a
vector for the youth employment and entrepreneurship
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development. Under this approach, the problem of
preparing students of professional (vocational)
education (P(V)E) institutions to choose the
entrepreneurial activities as a way of their further
educational and professional realisation is a topical
socio-pedagogical problem.

Materials and methods. The psycho-pedagogical
aspects of students preparing to choosing the
entrepreneurial activity as a professional line are
covered in the works of O. Padalka, N. Pobirchenko,
I. Prokopenko, I. Sasova, V. Drzhak, D. Zakatnova,
N. Pasichnyk, M. Tyemenko, O. Topol and other
researchers. The peculiarities of entrepreneurship
training in vocational education institutions are
disclosed in the publications of O. Bogonis,
L. Kozachok, G. Matukova, V. Tkachenko and others.
However, problems related to the training P(V)E
students for further entrepreneurial activity, as well as
their preparation for choosing the entrepreneurship as
a direction for the implementation the promising
educational-professional routs, are not adequately
covered.

The research aim is based on the experimental
work empirical data analysis to find out the state-of-
arts of the problem on P(V)E students preparing to
choose the entrepreneurship as a vector for educational-
professional rout development.

Results and discussions. The article 42 of the
Commercial Code of Ukraine defines the
entrepreneurship as an independent, initiative,
systematic, at its own risk, economic activity carried
out by economic entities (entrepreneurs) in order to
achieve economic and social results and profit.
Although the entrepreneurial activity is related to social
needs satisfaction, however, its main motive is the
material interest – profit. Under this approach, an
entrepreneur is a person who has: financial and other
resources, a business inclination, ideas about business
organization and the ability to take responsibility for
the risk while setting up a new enterprise, the
development of a new idea, product or type of service.
The successful implementation of business involves
not only relevant personal qualities, values and

attitudes, but also the system of specific economic
knowledge, skills acquired in the process of appropriate
training.

The study of the P(V)E students' career plans makes
it possible to conclude their prime relation to the chosen
training direction, and, secondly, to some extent
focused on the entrepreneurship field. In a poll carried
out by the Institute of vocational education and training
of the National academy of educational science of
Ukraine (IVET NAES of Ukraine) of 2017-2018, more
than 1,000 P(V)E students from the oblast centers
(Vinnytsya, Khmelnytskyi) and rural areas (Volyn
region) were covered. It should be noted that in P(V)E
schools of Vinnytsia and Khmelnytskyi the poll was
conducted to determine the state-of-arts of the problem,
that is, it was a one-time event, and in P(V)E schools
of Volyn region were carried out in terms of the all-
Ukrainian level pedagogical experiment
"Organizational and pedagogical conditions of the
Centre for professional careers creating and
functioning in a vocational school". Accordingly, the
repeated polls were aimed at revealing the dynamics
of the surveyed indicators. The pedagogical experiment
envisaged the efficiency verification of P(V)E students'
career counselling measures. They were carried out at
the Centres of professional careers (Basil, 2018). One
of the results on the experimental factors influence
was predicted to form students' vision of a realistic
educational and professional route, primarily aimed
at the horizontal career implementation.

The experimental work had a longitudinal character
and encompassed: at the stated stage the I-III courses
students, at the forming one – the same students
(already of ²²-²V courses). Tables 1 and 2 summarize
the results of studying the students' career plans in
urban and rural areas P(V)E schools (abbr.: G – girls,
Y – young people, Av – average, HEI – institutions of
higher education).

The listed empirical data (table 2) obtained from
the experimental work demonstrates the following:
firstly, rural P(V)E schools students have a more clearly
expressed vector of educational-professional route
associated with work in the specialty; secondly, the

Table 1
Students' career plans for the short-term (urban P(V)E schools, %)

Career plans ² course ²² course ²²² course Average
G Y Av G Y Av G Y Av G Y Av

Work
in the specialty 55,9 54,7 55,4 64,6 58,5 61,3 56,8 53,8 55,4 58,9 55,8 57,4
Change profession 21,5 21,7 21,6 17,3 16,3 16,7 23,7 21,0 22,3 21,0 19,5 20,1
Enter HEI 22,6 23,6 23,0 18,1 25,2 22,0 19,5 25,2 22,3 20,1 24,7 22,5

Thus, more than half of the respondents planned to work in the speciality after leaving P(V)E schools.



Scientific herald of the Institute of vocational education and training of NAES of Ukraine. Professional Pedagogy/1(18)'201998

desire to change the profession can be greatly
neutralized by psychological and pedagogical
influences from the Centres for professional careers.
We also recorded a decrease from 18.9% to 11.6% the
number of students planning to implement further
educational and professional routs by studying in HEIs.
It should be noted that according to the experiment
observation results, there was a small difference in the
number of students studying in urban and rural P(V)E
schools and planning to continue their education in
HEIs (respectively, 22.5% and 18.9%, i.e. the
difference in 1.2 times). After the pedagogical
experiment in rural P(V)E schools, the number of
students planning to continue their studies in HEIs
decreased by 7.3%, compared with urban P(V)E
schools. The difference was 1.9 times.

In the process of the pilot study, the students' career
plans for entrepreneurship were also studied. It should
be noted that according to the pedagogical experiment
results conducted in P(V)E schools (Volyn region),
there were practically no significant changes in the
number of students planning to implement educational
and professional routs in the field of entrepreneurship,
therefore, the data in Table 3 is based on the recording
experiment results.

The results of the study have revealed several
trends. First of all, the number of students planning to

run a business has significantly decreased. This
tendency is especially clear for rural P(V)E schools,
where the number of pupils has decreased from 34.1%
– in the first year and to 9.7% – in the third year, i.e.
3.5 times.

In our opinion, one of the factors is the lack of
systematic economic, including entrepreneurship,
training while basic secondary education acquisition.
That causes formation the unsystematized, incomplete
and idealized ideas on entrepreneurship of the 9th form
graduates. The survey also testified that over 60% of
respondents do not have a clear idea on entrepreneurial
activity, and the overwhelming majority of respondents
(about 70%) cannot define personal qualities important
for entrepreneurial activity. It should be noted that such
a picture was observed in 2018 (Tkachenko, 2018),
ten and twenty five years ago (Zakatnov, 2007,
Zakatnov and Tymenko, 1993, respectively).

Therefore, in the process of general vocational,
professional-theoretical and vocational-practical
training in P(V)E schools the 9th form graduates should
acquire systematic knowledge on entrepreneurship to
form the an objective vision of the activity. The tasks
of the Centre for professional careers included the
realistic "I-vision" formation of students. These factors
help students to objectively assess their opportunities
in related entrepreneurial activity and make the well-

Table 2
Students' career plans for the short-term (rural P(V)E schools, %)

Career plans ² course ²² course ²²² course Average
G Y Av G G Y Av G G Y

Experiment stated stage
Work in the
specialty 73,8 100 85,4 84,2 17,7 58,1 69,2 76,9 74,4 76,4 71,4 73,9
Change profession 4,4 0,0 2,4 0,0 15,7 6,4 23,1 7,7 12,8 7,2 7,2 7,2
Enter HEI 21,8  0,0 12,2 15,8 66,6 35,5 7,7 15,4 12,8 16,4 21,4 18,9

Experiment forming stage
²→²² course ²²→²²² course ²²²→²V course Average

Work in the
specialty 86,9 100 92,7 84,2 75,0 80,7 81,8 100 85,7 85,0 90,9 87,2
Change profession 4.4 0,0 2.4 3,0 0,0 0,0 0,0 0,0 0,0 1,8 0,0 1,2
Enter HEI 8,7  0,0 4,9 15,8 25,0 19,3 18,2 0,0 14,3 13,2 9,1 11,6

Table 3
Entrepreneurship-oriented educational-professional route (%)

² course ²² course ²²² course Average
G Y Av G G Y Av G G Y Av G

Urban
P(V)E schools 24,9 43,4 33,8 30,7 25,5 27,9 27,9 23,8 25,8 27,7 30,6 29,2
Rural
P(V)E schools 19,6 52,8 34,1 9,1 16,7 10,7 10,5 8,3 9,7 14,2 33,3 21,5



99Scientific herald of the Institute of vocational education and training of NAES of Ukraine. Professional Pedagogy/1(18)'2019

considered decision on the future professional activities
vector – to be hired or self-employed in terms of
entrepreneurial activities.

At the same time, world experience shows that
entrepreneurial activity is one of efficient means to
increase the national economies productivity. That
demands the systematic students training and
preparation for entrepreneurial activity. In this case,
there is a logical question: what should be the result of
such training? The researchers of this problem
(V. Drzhak, N. Pasichnyk, O. Topol and others), since
the 1980's, operated the following categories:
"readiness to choose business", "readiness for
entrepreneurial activity", "interest in entrepreneurial
activity", etc. Recently the national pedagogy has
placed the main emphasis on the category of
"competence". That determines the relevance to
consider P(V)E schools students training right in the
competent-based approach context (Radkevych, 2012,
s. 10-11).

On January 17, 2018, the European Parliament and
the Council of the European Union endorsed the
Framework program to update the key competences
for lifelong learning (European Union, 2018), in
particular "employment", "personal capacity building"
etc. This document contains the list of competencies
somewhat different from the same list of the European
Parliament and European Council Recommendations
dated 18 December 2006 (European Parliament and
Council of the European Union, 2006). If in the
Recommendations of 2006 there were Communication
in the mother tongue, Communication in foreign
languages, Mathematical competence and basic
competences in science and technology, Digital
competence, Learning to learn, Social and civic
competences, Sense of initiative and entrepreneurship,
Cultural awareness and expression), then the list
adopted in the Recommendations of 2018 consists of
the following competences: Literacy competence,
Languages competency, Mathematical competence and
competence in science, technology and engineering,
Digital competence), Personal, social and learning
competence, Civic competence, Entrepreneurship
competence, Cultural awareness and expression
competence. This document defines the concept of
"entrepreneurship" is as the ability to plan and manage
projects that have cultural, social or commercial value,
that is, it is not limited to economic activities only and

differs from the interpretation of this definition in the
legislation of Ukraine.

The analysis of psychological and pedagogical
literature shows that some domestic researchers'
attention is paid to the problem of entrepreneurial
competence formation; however, it is mainly devoted
to certain aspects of this process. In our view, solving
the problem of P(V)E students training requires a
system designing and implementation taking into
account external and internal factors impact, its
phasing, linking the economic and entrepreneurial
training of the youth, pedagogical potential in general
education, general vocational, professional and
practical training, interaction with employers, etc.;
representing theoretical basis for system functioning
(purpose and subjects, theoretical foundations and
principles of training for entrepreneur activities,
professional and career theory of personality
development, etc.). The system-forming element of that
pedagogical system is its purpose. The analysis of
modern competence-based P(V)E standards make
possible to conclude that the entrepreneurial
competence is a component of P(V)E schools
graduates' general professional competence. Thus, the
purpose of P(V)E schools students training system is
the entrepreneurial competence formation.

Conclusions. Formation of students'
entrepreneurial competence is a crucial socio-
pedagogical problem, one of the ways to improve
human capital quality, ensuring P(V)E schools
graduates' professional mobility and competitiveness.
This way of solving this problem is a pedagogical
system designing and implementation providing the
entrepreneurial activity to P(V)E schools students. The
purpose of the system is to form the integral personal
de novo synthesis for P(V)E schools students – the
entrepreneurial competence. The solution of this
problem requires the integrated study aimed at
revealing the theoretical basis for the system
establishment, internal and external factors
interconnection and interdependence affecting students
training for entrepreneurial activity, specifying the
essence of "P(V)E schools students' entrepreneurial
competence", studying the structure of the competence,
indicators and formation criteria, functioning
methodological and technological support, the an
efficiency assessing algorithm development for the
system of that kind realisation.
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Ï³äïðèºìíèöüêà ä³ÿëüí³ñòü ÿê íàïðÿì îñâ³òíüî-ïðîôåñ³éíèõ òðàºêòîð³é ó÷í³â
çàêëàä³â ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿) îñâ³òè

Äìèòðî Çàêàòíîâ,

êàíäèäàò ïåäàãîã³÷íèõ íàóê, ñòàðøèé íàóêîâèé ñï³âðîá³òíèê,  çàâ³äóâà÷ ëàáîðàòîð³¿ ïðîôåñ³éíî¿ êàð'ºðè ²íñòèòóòó
ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè ÍÀÏÍ Óêðà¿íè

Ðåôåðàò. Ó ñòàòò³ âèñâ³òëåíî ñòàí ïðîáëåìè ï³äãîòîâêè ó÷í³â çàêëàä³â ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿) îñâ³-
òè (äàë³: ÇÏ(ÏÒ)Î) äî âèáîðó ï³äïðèºìíèöüêî¿ ä³ÿëüíîñò³ ÿê íàïðÿìó ðîçâèòêó ïðîôåñ³éíî¿ êàð'ºðè. Âèÿâëåíî, ùî
çì³ñò ï³äïðèºìíèöüêî¿ ä³ÿëüíîñò³ â íîðìàòèâíî-ïðàâîâîìó ïîë³ Óêðà¿íè îáìåæóºòüñÿ ãîñïîäàðñüêîþ ä³ÿëüí³ñòþ,
ñïðÿìîâàíîþ íà äîñÿãíåííÿ åêîíîì³÷íèõ ³ ñîö³àëüíèõ ðåçóëüòàò³â òà îäåðæàííÿ ïðèáóòêó, íà â³äì³íó â³ä ¿¿ çì³ñòîâ-
íîãî íàïîâíåííÿ â êðà¿íàõ ªÑ, äå ï³äïðèºìíèöòâî âèçíà÷àºòüñÿ ÿê óì³ííÿ ïëàíóâàòè é óïðàâëÿòè ïðîåêòàìè, ùî
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ìàþòü êóëüòóðíó, ñîö³àëüíó àáî êîìåðö³éíó ö³íí³ñòü. Àíàë³ç åìï³ðè÷íèõ ðåçóëüòàò³â ï³ëîòíîãî äîñë³äæåííÿ òà åêñ-
ïåðèìåíòàëüíî¿ ðîáîòè ²íñòèòóòó ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè ÍÀÏÍ Óêðà¿íè (äàë³: ²ÏÒÎ ÍÀÏÍ Óêðà¿íè) çàñâ³ä-
÷èâ, ùî ï³äïðèºìíèöüêà ä³ÿëüí³ñòü ðîçãëÿäàºòüñÿ ó÷íÿìè ÇÏ(ÏÒ)Î ÿê ïåðñïåêòèâíèé íàïðÿì ðåàë³çàö³¿ ïîäàëüøî¿
îñâ³òíüî-ïðîôåñ³éíî¿ òðàºêòîð³¿, õî÷à ³ñíóº ïåâíà â³äì³íí³ñòü ó â³äíîñíèõ ïîêàçíèêàõ îð³ºíòàö³¿ íà òàêó ä³ÿëüí³ñòü
â ó÷í³â ÇÏ(ÏÒ)Î, ðîçòàøîâàíèõ ó ì³ñòàõ òà ñ³ëüñüê³é ì³ñöåâîñò³. Îäíàê óÿâëåííÿ ó÷í³â ñòîñîâíî ï³äïðèºìíèöüêî¿
ä³ÿëüíîñò³ íîñÿòü ïåðåâàæíî àáñòðàêòíèé õàðàêòåð, à ï³äãîòîâêà äî ï³äïðèºìíèöüêî¿ ä³ÿëüíîñò³ â ÇÏ(ÏÒ)Î çä³éñ-
íþºòüñÿ ïåðåâàæíî çà ¿¿ îêðåìèìè àñïåêòàìè. Ñîö³àëüíî-åêîíîì³÷íà çíà÷óù³ñòü ï³äïðèºìíèöüêî¿ ä³ÿëüíîñò³ òà ¿¿
ïðèâàáëèâ³ñòü äëÿ ìîëîä³ ÿê ïåðñïåêòèâíîãî âåêòîðà ðåàë³çàö³¿ îñâ³òíüî-ïðîôåñ³éíèõ òðàºêòîð³é çóìîâëþþòü äîö³-
ëüí³ñòü ïðîåêòóâàííÿ òà ðåàë³çàö³¿ â îñâ³òíüîìó ïðîöåñ³ ÇÏ(ÏÒ)Î ïåäàãîã³÷íî¿ ñèñòåìè ï³äãîòîâêè ó÷í³â ó ãàëóç³
ï³äïðèºìíèöüêî¿ ä³ÿëüíîñò³.

Â³äïîâ³äíî äî ñó÷àñíî¿ îñâ³òíüî¿ ïàðàäèãìè, â îñíîâó òàêî¿ ñèñòåìè äîö³ëüíî ïîêëàñòè êîìïåòåíòí³ñíèé ï³ä-
õ³ä, à ìåòîþ ¿¿ ôóíêö³îíóâàííÿ âèçíà÷èòè ôîðìóâàííÿ â ó÷í³â ÇÏ(ÏÒ)Î ï³äïðèºìíèöüêî¿ êîìïåòåíòíîñò³ ÿê ³íòå-
ãðàëüíîãî îñîáèñò³ñíîãî ñò³éêîãî íîâîóòâîðåííÿ. Âèçíà÷åíî îñíîâí³ âèìîãè ñòîñîâíî ñòðóêòóðè òàêî¿ ñèñòåìè
òà îêðåñëåíî êîëî ïðîáëåì, ðîçâ'ÿçàííÿ ÿêèõ ñïðèÿòèìå ï³äâèùåííþ åôåêòèâíîñò³ ï³äãîòîâêè ó÷í³â ÇÏ(ÏÒ) îñâ³òè
äî ï³äïðèºìíèöüêî¿ ä³ÿëüíîñò³.

Êëþ÷îâ³ ñëîâà: ï³äïðèºìåöü, ï³äïðèºìíèöüêà ä³ÿëüí³ñòü, ñèñòåìà ï³äãîòîâêè äî ï³äïðèºìíèöüêî¿ ä³ÿëüíîñò³,
îñâ³òíüî-ïðîôåñ³éíà òðàºêòîð³ÿ, ïðîôåñ³éíà (ïðîôåñ³éíî-òåõí³÷íà) îñâ³òà.
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