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Abstract

The relevance of the research is determined by: the importance of developing entrepreneurial traits and qualities
in students of domestic professional education, the effectiveness of which is proven by the dynamic development of the
economies of leading European countries; the necessity to overcome post-Soviet approaches in shaping the content of
professional education, seeking new methods to develop market thinking, preparing future specialists for entrepreneurial
activity and fostering individual initiative; the need for modernizing contemporary Ukrainian professional (vocational-
technical) education, creating conditions in professional education institutions for shaping a self-reliant, skilled worker
capable of self-employment in a wartime labor market and ready for post-war reconstruction tasks in Ukraine.

Purpose: to identify trends in preparing youth for entrepreneurial activity at different stages of the development of
professional education in Ukraine.

Methods: theoretical analysis of official, scientific, archival sources, and internet resources - to determine the state
of research on the problem and identify trends in preparing youth for entrepreneurship at different stages of the
development of professional education in Ukraine; the comparison method - to contrast historical models of professional
education and identify their characteristics in preparing youth for entrepreneurial activity; analysis and synthesis methods
- to study the evolution of forms and methods of developing entrepreneurial qualities in youth; generalization and
forecasting - to implement the identified positive experience in preparing current professional education students for
entrepreneurial activity in wartime and post-war reconstruction in Ukraine.

Results: based on the theoretical analysis of the source base, the state of research on the problem in historical
perspective was studied; based on comparing historical models of professional education development in Ukraine, trends
in preparing youth for entrepreneurial activity at different stages were identified; based on studying the evolution of
preparing youth for entrepreneurship, the transformation of forms and methods of developing entrepreneurial qualities in
future specialists at different stages of professional education development in Ukraine was shown; based on the analysis
of positive and negative past experiences, the main directions for improving professional training of youth for
entrepreneurship in wartime and post-war reconstruction in Ukraine were outlined.

Conclusions: the domestic source base contains numerous materials on preparing youth for entrepreneurship
(archival materials from Ukrainian educational institutions operating at different historical times; laws of Ukraine and other
official documents; scientific publications on the history and methodology of professional education, documents of
contemporary internet resources on promoting entrepreneurial initiative, etc.), but requires more thorough historiographical
research; main trends in preparing youth for entrepreneurial activity in educational institutions of Tsarist Russia (certain
elements of developing business and entrepreneurial skills were traced in the system of professional education), the
Ukrainian SSR (complete denial of the development of individual initiative and formation of entrepreneurial activity skills,
absence of elements of developing entrepreneurial competence in the educational process and educational work of
vocational-technical education institutions), and Independent Ukraine (deliberate formation of entrepreneurial competence
gains strategic importance for the country's development) were identified; forms and methods of developing
entrepreneurial qualities in future specialists in the Tsarist Russian model of professional education (educational programs
focused on mastering economic concepts that formed the basis of future entrepreneurial activity; individual subjects aimed
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at developing entrepreneurial skills in graduates for future entrepreneurial activity), Soviet (issues of market economy,
entrepreneurship, management were not reflected in the content of professional education; primary focus was on vocational
training of workers for state enterprises) and Independent Ukraine (introduction of courses and programs on the basics of
market economy and entrepreneurship; conducting practice-oriented events; maximizing approximation to the conditions
of a real enterprise) were characterized; recommendations for improving the professional training of youth for
entrepreneurship in wartime and post-war reconstruction in Ukraine (introduction of relevant courses; implementation of
practical business projects; organization of business incubators in professional education institutions) were formulated.

Keywords: entrepreneurial competence, entrepreneurial activity, professional education, market economy,
small business, command-administrative system, totalitarian regime.

Introduction. Modern  socio-economic
conditions, characteristic of a wartime market
economy, require the preparation of self-reliant
professionals, the development of entrepreneurial
qualities, and the fostering of initiative. This is
especially relevant for vocational education students,
particularly in the field of renewable energy, as most
of them become employed or self-employed after
completing their studies. In a dynamic economic
environment, it is crucial that future skilled workers
possess key competencies necessary for successful
employment and entrepreneurial activities. The
armed aggression of Russia against Ukraine has
radically transformed the principles of our country's
economy. The full-scale war initiated by the Kremlin
has fundamentally changed the principles of
economic activity in the Ukrainian economy, and the
invasion of Russian troops in Ukraine has led to the
radical reform of the foundations of the domestic
economic system.

Alongside this, "the preparation of future
professionals for entrepreneurial activities in post-
war times gains particular relevance, requires
systematization, should include the formation of
organized knowledge and skills in the chosen
profession, aims to develop qualities and
corresponding personal abilities, and necessitates the
creation of a comprehensive program for developing
entrepreneurial competence (which will guide the
content of in-class, extracurricular, and after-school
activities of students), as well as the updating of
educational programs according to the demands of
society, the economy, and the labor market"
(Yershova, 2022). Entrepreneurial competence
implies initiative, readiness for reasonable risk, the
ability to generate and implement new ideas, and the
responsibility for one's decisions. This enables young
professionals not only to find employment in their
specialty but also to create their own business and
achieve self-realization. Therefore, vocational
education institutions should focus on developing
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entrepreneurial  qualities — through relevant
educational ~ components,  training,  projects,
internships, etc. This will allow combining

professional qualifications with the ability to work in
conditions of uncertainty, competition, and rapid
changes in the labor market.

Sources. It is important to emphasize the
existence of regulatory documents on the necessity of
forming entreprencurial competence in vocational
education students at the current stage of its
development, particularly, the Decree of the
President of Ukraine "On the Goals of Sustainable
Development of Ukraine for the period until 2030"
(2019), Laws of Ukraine "On Education" (2017), "On
Vocational  (Vocational-Technical)  Education"
(1998), "On Entrepreneurship" (1991), "On the
Development and State Support of Small and
Medium Enterprises in Ukraine" (2012), National
Economic Strategy — 2030 (2021).

The issue of preparing for entrepreneurial
activities is at the epicenter of research attention of
numerous scholars both in Ukraine and abroad.
Specifically, a number of researchers focus their
scientific inquiries on the theory and practical
methodologies of preparing professionals for future
entrepreneurial activities. Among these researchers
are S. Alekseyeva (2020), L. Bazyl (2021), V.
Baydulin (2022), 1. Grytsenok (2023), L. Yershova
(2022), D. Zakatnov (2022), V. Orlov (2023), M.
Telovata (2022), and many others.

Researchers emphasize that the issue of
forming and developing entrepreneurial competence
is extremely relevant for economically developed
countries, as the orientation of the education system
towards entrepreneurship and business is seen as a
guarantee of economic prosperity in democratic
societies. Such societies are based on state support for
startups, small business, and private initiative.
Entrepreneurial activity plays a vital role in ensuring
socio-economic and political stability. In conditions
of economic destabilization and lack of financial
resources, representatives of small and medium
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businesses, who do not require significant initial
investments and demonstrate rapid capital turnover,
with certain support, can quickly and rationally solve
problems of monopolization and stimulate the
development of economic competition.

Meanwhile, in contemporary scientific-
pedagogical research dedicated to the issue of
forming entrepreneurial competence in educational
seekers, there is a clear predominance of an
innovation-oriented approach with a focus on
prospects and opportunities. Most works concentrate
on justifying the appropriateness and effectiveness of
implementing various innovative methodologies,
technologies, startup projects, aimed at developing
entrepreneurial skills and qualities of the personality.

However, beyond the scientific analysis, the
problems and shortcomings of the Soviet model of
vocational training often remain unaddressed,
particularly in the context of developing individual
initiative and entrepreneurship. The negative
experience of the past, with its ideological constraints
and the leveling of young people's entrepreneurial
potential, requires thorough scientific analysis. This
analysis should consider both the positive potential of
contemporary vocational education and a critical
understanding of the shortcomings of the Soviet
legacy in this field. A comprehensive review of both
the achievements and errors of the past will allow for
a more holistic assessment of the current problems
and challenges in developing entrepreneurial
competence among vocational education seekers, and
help build a realistic strategy for further
transformations.

Objective: To identify trends in preparing
youth for entrepreneurial activities at different stages
of vocational education development in Ukraine.

Methods: Theoretical analysis of official,
scientific, archival sources, and internet resources - to
determine the state of research on the issue and
identify  trends in  preparing youth for
entreprencurship at different stages of vocational
education development in Ukraine; comparative
method - to compare historical models of vocational
education and identify their characteristics in
preparing youth for entrepreneurial activities;
analysis and synthesis method - to study the evolution
of forms and methods for developing entrepreneurial
qualities in youth; generalization and forecasting - to
implement the identified positive experience in
training modern vocational education seekers for
entrepreneurial activities in the conditions of war and
post-war recovery of Ukraine.
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Results and Discussion: Unlike modern
Ukraine, where the formation of entrepreneurial
competence is regulated by a number of legislative
acts, in the Soviet Union and the Ukrainian SSR,
there were no corresponding normative-legal
mechanisms or developed methodologies for
preparing future skilled workers for entrepreneurial
activities. This can be explained by the fundamental
differences between the Soviet and current socio-
economic systems.

As is known, in the USSR, the command-
administrative economy predominated, where the
leading role belonged to state planning and state
ownership of the means of production. Private
entrepreneurship was viewed as a "relic of
capitalism" and was therefore strictly limited. Soviet
legislation did not encourage, but rather restrained,
the development of individual labor and economic
initiative of citizens.

Accordingly, in the system of vocational-
technical education of the Ukrainian SSR, no
attention was paid to the formation of entrepreneurial
qualities and skills in youth. Educational programs
were aimed at preparing qualified personnel for the
state sector of the economy according to national
economic needs.

Until 1917, the term '"vocational-technical
education" was not used. In Russia, as in other
European countries, the term "vocational education"
was widely used to denote the education system
whose main task was the professional training of the
population (Likarchuk, 1999). The term "vocational
education" was used to refer to the training of
specialists at all levels of qualification for further
labor activities. Worker cadres were trained in lower-
level vocational education institutions, thus a certain
hierarchy of vocational education institutions existed
for worker training (Likarchuk, 1999).

It should be emphasized that before the
beginning of the Soviet era in educational institutions
on the territory of modern Ukraine, which prepared
youth for future professional life, the content of
educational discipline programs was intended to form
economic concepts that laid the foundation for future
entrepreneurial activities. For example, "Programs
and Rules of 8-Class Commercial Schools"
specifically stated that commercial schools taught
subjects such as: God's Law, Russian language,
arithmetic, algebra, geometry, trigonometry, history,
geography, natural history, physics, penmanship,

drawing,  painting, accounting, = commercial
arithmetic, chemistry, commodity science, political
economy, law, history of trade, commercial
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geography, commercial correspondence, and manual
labor (Programs and Rules of 8-Class Commercial
Schools, 1915).

The provided text offers an insightful
historical perspective on entrepreneurial education in
different political and economic systems. Here's the
translated version in English, adhering to the structure
and logic of the original while incorporating
appropriate punctuation as per English grammar
rules:

"The content of certain subjects could foster
the development of entrepreneurial skills in graduates
of these educational institutions, thereby enabling
their future entrepreneurial activities. Specifically,
the curriculum of the subject 'Political Economy,'
taught in the 7th and 8th grades, outlined topics
related to general knowledge of entrepreneurship in
its modern sense: 'Business forms of enterprises.
Home production. Crafts and their types. Home
cottage industry. Manufacture. Factory. Private
enterprises. Sole proprietorships. Full and limited
partnerships. Joint-stock companies, cooperative
associations, artels. Public and state enterprises.
Entrepreneurs' associations' (Programs and Rules of
8-grade Commercial Schools, 1915).

Thus, despite the limitations of market
relations in the pre-revolutionary period, certain
elements of business and entrepreneurial skills
development were still evident in the vocational
education system (Yershova, 2015, pp. 110-120).

Unlike the vocational education system of the
pre-revolutionary period, in the Soviet Union,
systematic training for entrepreneurial activities in
vocational-technical education institutions was
absent. This was also due to the fundamental
differences between the socio-economic systems of
the Russian Empire and the USSR.

The command economic system of the Soviet
Union was based on total state planning and state
ownership of the means of production. Formally, they
belonged to the people, but in reality, the central
government fully controlled production and
distribution of goods. The main mechanism of
economy was centralized state planning without
competition. This system aimed at increasing the
output of major products (Command Economic
System, 2020).

Private initiative and self-employment of
citizens were strictly limited. Therefore, developing
entrepreneurial competence contradicted the essence
of the Soviet economic system. From the first days of
the Soviet regime, according to communist ideology,
there was a sharp criticism of the experience of
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vocational education in tsarist Russia. Specifically,
Lenin considered the creation of several vocational
schools at the end of the 19th century, which he
believed were a profanation, as an expression of
tsarist class politics. Marxists-Leninists, rejecting the
old vocational school, proposed their model of
worker training, which was intended to educate the
working class and bring the socialist revolution
closer. This system became vocational-technical
education (Likarchuk, 1999).

Consequently, vocational-technical education
in the USSR was entirely focused on meeting the
staffing needs of state enterprises and organizations
according to national economic plans. The curricula
aimed at training narrowly specialized performers,
not enterprising entrepreneurs.

The main task of vocational-technical
education was declared as preparing qualified
workers for socialist industry. The content of
education was entirely subordinate to communist
ideology and economic needs.

In the article 'The Struggle on the Economic
Front and the Organization of Vocational-Technical
Education in Ukraine and Russia,’ K. Kalynenko
(1921) emphasizes:"

"To achieve victory on the economic front, it

is necessary to have, besides raw materials,

equipment, and food, a numerous, politically
conscious, and well-trained labor army,
consisting of disciplined worker-executors
and red labor commanders. During the
imperialist and civil wars, the labor army
suffered enormous losses — both soldiers and
commanders. During those times, we had no
opportunity to replenish our losses. Now, as
the world bourgeoisie has given us a respite,
we immediately begin to restore our losses,
supplying the national economy with skilled
workers of various qualifications — from the
skilled worker to the red engineer and
agronomist. Our goal is to enhance
production and organize it on communist
principles. Although at this time of economic
ruin, we support small peasant farms and
some small factories, our goal is large
industrial and agricultural production. For this
large production, we must prepare fresh
cadres of workers who are capable of
practically, using scientific methods, building

a great communal communist economy.

Thus, vocational-technical education, by

providing the national economy with fresh

ranks of practically and ideologically
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prepared fighters, thereby realizes in practice
the general cultural tasks of the working class,
because only people who possess scientific
methods, think communistically, and are
capable of practical action, will create a truly
universal culture of those who labor"

(Kalynenko, 1921, p. 3).

It is evident that there was a clear ideological
direction in the Soviet system of vocational-technical
education during the period of establishing the
communist regime. The primary task was declared as
the preparation of "disciplined worker-executors" and
"red commanders of labor" for building a large
industrial production on "communist principles."
During this time, entrepreneurial activity was not
considered a goal of vocational-technical education.
On the contrary, it was noted that although small
private enterprises temporarily remained, the main
objective was the development of large state industry.
Vocational education institutions provided the
industry and agriculture with qualified personnel
according to the directives of the state economic
planning. In this period, vocational-technical
education was completely subordinate to the tasks of
Soviet construction and communist ideology.
Educational curricula and programs were designed to
prepare personnel for the state sector of the economy,
not private entrepreneurs.

Specifically, the explanatory note (or "target
setting") of the curricula of factory-school
apprenticeship schools, which were the lower (basic)
type of vocational-technical school in the USSR from
1920 to 1940, outlined that it should provide
teenagers with: the skills and abilities to perform
production operations within a certain profession and
specialty; general educational and special technical
knowledge necessary to understand the production
process, its natural essence, and economic
significance; social-political knowledge and skills
necessary for a worker's conscious participation in the
socialist construction of the country (Educational
Curricula of Factory-School Apprenticeship Schools,
1928).

The collection "Educational Curricula of
Vocational Schools" (1930) indicates that the course
of social studies consisted of subjects such as: the
history of class struggle and party history, economic
geography, political economy with economic policy,
fundamentals of Soviet law and construction with
national policy, and the principles of dialectical
materialism. However, the recommended content of
the "Political Economy" discipline was far from even
the slightest hint at fostering entrepreneurial skills:
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"The course on Political Economy and
Economic Policy is designed to provide
students with a concise, yet systematic
presentation of the fundamental laws and
knowledge in the field of Political Economy
and Economic Policy. It builds upon the
material already known to the student from
labor school. Political Economy illuminates
the fundamental regularities in the
development of the capitalist economic
system and the inevitability of its bankruptcy
and the transition to socialism. The teaching
of Political Economy, alongside Economic
Policy, aims to identify the main
characteristics of both systems — capitalist and
socialist — through comparison and contrast"
(Educational Plans of Professional Schools,

1930, p. 11).

The entire content of vocational and technical
education was subordinate to training disciplined
performers for the state sector of the economy
according to command-administrative methods of
management. Soviet pedagogy did not envisage any
signs of market thinking or business initiative. In
preparing youth for work, the state system of
vocational and technical education played an
important role, as reflected in the Constitution of the
USSR. The training and upbringing of workers in
vocational education institutions were seen as a factor
influencing the structure of the working class
"towards strengthening its socialist homogeneity,
which helps to eliminate discrepancies between
physical and intellectual labor workers" (Veselova,
1982).

Vocational and technical education in the
Ukrainian SSR viewed the market economy and
private initiative as antagonistic manifestations, the
overcoming of which was proclaimed the goal of
building communism. Accordingly, the curricula
were aimed at forming the "Soviet person," devoid of
any desire for entrepreneurship and private property.
The entire content of professional education was
subordinate to training disciplined performers for the
state sector of the economy according to command-
administrative methods of management. Even
economic disciplines were taught exclusively from
Marxist ideological positions, emphasizing the
"inevitable collapse of capitalism."

Not only the educational programs of Soviet
vocational and technical institutions lacked any
elements of forming entrepreneurial competence. The
educational process was also purposefully built on
instilling students with communist ideology and the
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morals of the "Soviet person," incompatible with
market thinking and entrepreneurial qualities.

The main principles of communist upbringing
were outlined in the so-called "Moral Code of the
Builder of Communism" (1961), approved by the
XXII Congress of the CPSU. Among the main virtues
were collectivism, selfless labor for the benefit of
society, modesty, and intolerance of egoism and
profit (Moral Code of the Builder of Communism,
2022). Additionally, the role of the Communist Party
in preparing a generation of skilled workers was
significant: "The experience of leading the training
and education of skilled workers in the system of
vocational education is of great importance in the life
of the party. The relevance of this problem is
determined by the objective process of the growing
role of the working class during the construction of
communism, which is the leading force of Soviet
society" (Baranova, 1979). These moral settings
completely denied the possibility of forming in youth
the desire for personal success and enrichment
characteristic of entrepreneurs.

Particular attention in the light of the
researched issue requires consideration of the concept
of "fartsovanie," characteristic of the Soviet era, and
possibly only indirectly related to vocational and
technical education, but gives an idea of conducting
individual entrepreneurial activity, which in the
USSR was essentially illegal. The Soviet concept of
"fartsovanie" meant illegal trade in scarce goods.
Fartsovanie involved secretly purchasing and
reselling imported items at inflated prices, which
were virtually inaccessible to the average Soviet
citizens. Such goods included clothing, records,
tapes, cosmetics, household items, food, etc. Thus,
fartsovanie was a kind of "black" speculation of the
deficit (Fartsovanie, 2023).

The USSR government viewed fartsovanie as
a serious economic and ideological challenge to the
command-administrative system. The Presidium of
the Supreme Soviet of the USSR adopted special
decrees (1986) on the fight against non-labor
incomes, which effectively criminalized fartsovanie.
The emergence of this phenomenon proves that
entreprencurial qualities can be formed even in the
absence of specialized targeted training. In particular,
in conditions of total deficit and limited resources,
people naturally awaken initiative and ingenuity, the
desire to achieve the desired good or service, to
circumvent the problem. However, the lack of proper
entrepreneurial education leads to either spontaneity
or criminalization of such economic activity, which is
harmful to society and the state.
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In the late 1980s, in the conditions of
"perestroika," there were isolated attempts to
introduce courses on the basics of entrepreneurship in
educational institutions. However, systemic shifts in
this direction became possible only after the collapse
of the USSR and the establishment of a market
economy in independent Ukraine.

At that time, the basic laws were adopted that
stimulated the development of entrepreneurship and
the formation of entrepreneurial competence in the
education system. In particular, the 1991 Law of
Ukraine "On Entrepreneurship”" legalized and
standardized the entrepreneurial activities of citizens.
The "Education Law" of 1991 and its amendments in
1996 obliged educational institutions to promote the
development of youth abilities and talents, forming
skills for independent living.

The command-administrative system of
management in the Soviet Union, which was
incapable of adapting to changes and criticism, left a
heavy legacy — a multitude of socio-economic
problems. This system led to the alienation of
concepts such as responsibility, risk,
entrepreneurship, and democratic forms of social life
for many generations. People deeply internalized
beliefs in complete social and property equality, the
fallacy of unemployment, and the secondary role of
money. Enrichment was long considered indecent: if
someone had more than others, it was only because
they took it from someone else (Yatsenok, 1992).

Conclusions. Analysis of the domestic source
base on the studied problem shows that it contains
numerous materials for preparing youth for
entrepreneurship (archival materials of Ukrainian
educational institutions functioning at different
historical times; laws of Ukraine and other official
documents; scientific publications on the history and
methodology of professional education, documents
of modern internet resources on promoting the
development of entrepreneurial initiative, etc.), but
requires more thorough historiographical research.

Studying the historical models of the
development of professional education in Ukraine
allows us to assert that the priorities of preparing
youth for entrepreneurial activities in educational
institutions have undergone significant
transformation according to the socio-political and
socio-economic realities of a specific historical
period: in certain institutions of professional
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education of Tsarist Russia, the peculiarities of
commercial activity were somewhat considered;
during Soviet times, any manifestations of individual
business initiative were categorically denied; in
Independent Ukraine, the strategic importance of
purposefully preparing the young generation for
entrepreneurial activities became a significant factor
in social progress and the economic development of
the state.

A clear trend is observed in changing the main
forms and methods of developing entrepreneurial
qualities in future specialists. In the Tsarist Russian
model of professional education, the programs of
academic disciplines were aimed at mastering the
basic economic categories and laws, principles, and
mechanisms of the functioning of the market
economy. In addition, individual subjects aimed to
form practical skills in managing one's own business
and business processes. During the Soviet era, there
was a total eradication of any manifestations of a
market economy, entrepreneurship, and management
from the content of vocational-technical education.
Training programs for qualified workers contained
exclusively technical-technological aspects of future
professional activity without any hints of the
possibility of individual labor or entrepreneurial
initiative. Training was carried out exclusively to
satisfy the staffing needs of state enterprises and
organizations. In Independent Ukraine, the
methodological base of professional education has
undergone a radical transformation according to the
principles of the market economy and the needs of
modern production: educational courses and
programs on the basics of the market economy and
entrepreneurship are being developed and actively
implemented, providing thorough mastery of
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TEHAEHLII OIATOTOBKHA MOJIOJI 10 OIANPUEMHULb-
KOi IISIIbHOCTI B ICTOPHYHII PETPOCIIEKTUBI PO3-
BUTKY MPO®ECIITHOI OCBITH YKPATHU

Bosionumup ApTIOIIEHKO

3m00yBau cTymens nokropa dimocodii IncturyTy mpodeciitnoi ocsith HAITH Ykpainn, https://or-
cid.org/0009-0003-1897-8701, e-mail: artyushenko.volodymyr@gmail.com

Pedepar:

AxmyanvHicms TOCHIKEHHS 3yMOBIIOETHCS: BRXKJIMBICTIO (POPMYBaHHS y 3700yBayiB BITYM3HSIHOI podeciii-
HOT OCBITH MiMPUEMHUIIBKAX PHC 1 AKOCTEH, e(DEKTUBHICTD SIKUX JOBEICHA THHAMIYHUM PO3BUTKOM €KOHOMIKH IPO-
BIJTHHX €BPOMEHCHKUX KpaiH; HeOOXiTHICTIO JONaHHs MOCTPaITHCHKHX IMiIX0/iB 0 (POPMYBaHHS 3MICTy TpodeciitHOT
OCBITH, TTOIIYKY HOBHX METO/IB ()OPMYBaHHSI PUHKOBOTO MUCJICHHSI, PO3BUTKY TOTOBHOCTI MaiOyTHIX (axiBIiB A0 mij-
MPUEMHUIIBKOT JisUTFHOCTI 1 BUSBICHHS 1HIWBIMyalbHOI iHINIATHBYU; MOTPeOOO MOJEpHi3amii cydacHoi YKpaiHChKOT
npodeciiiHoi (podeciiiHo-TEXHIYHOT) OCBITH, CTBOPEHHS B 3aKianax npodeciiiHoi ocBiTH yMOB s GopMyBaHHS 0CO-
OHCTOCTI caM03apagHOro KBali(ikoBaHOTO POOITHHKA, 3IaTHOTO IO CAMO3AHATOCTI B YMOBaX BOEHHOT'O PUHKY Mpalli
1 TOTOBOTO /10 BUKOHAHHS 3aBJIaHb IOBOEHHOTO BiTHOBIICHHS Y KpaiHU.

Mema: BU3HAYCHHS TCHACHIIN ITiATOTOBKH MOJIOI IO MiAMPUEMHHUITLKOI TisSTTFHOCTI HAa PI3HUX eTarax pO3BH-
TKY TipodeciiiHoi ocBiTH YKpaiHu.

Memoou: TeopeTUUHUH aHalli3 0QiiHHUX, HAYKOBHUX, apXiBHHUX JKEpeNl Ta IHTEPHET-PEeCypciB — AN 3°sCy-
BaHHSI CTaHy BHBYCHOCTI MPOOJIIEMHU JTOCTIDKCHHS i BU3HAYCHHS TCHICHITIN MiATOTOBKH MOJIOI JO MiAMPHEMHHUIITBA
Ha PI3HMX eTarax po3BUTKY NpodeciiiHol ocBiTH YKpaiHu; MeTo/| MOPIBHSIHHS — JIJIsI 3iCTaBICHHS ICTOPUYHUX MOEIICH
npoeciiiHOl OCBITH 1 BUSBICHHS BJIACTUBUX M OCOOIHMBOCTEH MiJATOTOBKK MOJIOJI IO HiAIPUEMHHUIIBKOT isUTbHOCTI;
METOJ[ aHaJi3y W CUHTe3y — JUId BUBYEHHs €BONIOMII (pOpPM i METOIB PO3BUTKY IiIPUEMHHUIIBKUX SKOCTEH MOJIOII;
y3araJbHEeHHS i IPOTHO3YBAaHHS — IS BIPOBAKEHHS BHSIBIIEHOTO MTO3UTHBHOTO JIOCBiAY B MiITOTOBKY CYYacHHX 3/10-
OyBadiB MpOQeCiiftHOT OCBITH JI0 MiIMTPUEMHUIILKOT iSUIBHOCTI B YMOBaxX BIHU 1 TOBOEHHOTO BiJJHOBJICHHS Y KpaiHH.
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Pe3ynbmamu: Ha OCHOBI TEOPETHUYHOTO aHAJI3Y JHKEPENBHOI 0a3u BUBYCHO CTaH JIOCIHIHKEHOCTI MPOOIeMH B
ICTOPUYHINA PETPOCIIEKTUBI; HA OCHOBI 31CTaBJICHHS ICTOPUYHUX MOAENEH PO3BUTKY MpodeciiiHol ocBiTH YKpaiHu BH-
SIBJICHO TEHACHINI MiATOTOBKA MOJIOAI A0 MiANPHEMHHIIBPKOT MisSUTBHOCTI Ha PI3HHUX €Tamax PO3BUTKY MpodeciitHol
OCBITH YKpaiHH; Ha OCHOBI BUBYCHHS CBOJIIOLIT MIJATOTOBKUA MOJIOJI JIO MiAMPUEMHHUIITBA MTOKA3aHO TPaHCHOpPMAIIit0
($opM 1 METOZIB PO3BUTKY MiANPUEMHUIBKUX SKOCTE MallOyTHIX (axiBIiB Ha Pi3HHUX eTamax po3BUTKY HpodeciiiHoi
OCBiTM YKpaiHHU; Ha MiJICTaBi aHaJi3y MO3UTHBHOTO W HEraTUBHOI'O JOCBiAy MHUHYJIOIO OKPECIEHO OCHOBHI HaIllPSIMHU
BIIOCKOHAJICHHSI TIPOdeCiHHOT MiATOTOBKA MOJOI IO MANPHEMHHUIITBA B YMOBaX BifHU H ITOBOEHHOTO BiJTHOBJICHHS
Ykpainu.

Bucnoexu: BiTIM3HSIHA KepenbHA 0a3a MICTUTh YUCIEHHI MaTepiany 3 MiATOTOBKKA MOJIOJI IO ITiIITPHEMHUII-
TBa (apXiBHI MaTepiain YKPaiHCHKUX 3aKJIadiB OCBITH, 0 (YHKIIIOHYBAIH B Pi3HI iCTOPUYHI YacH; 3aKOHN YKpaiHu i
1HIII OQIIiiHI TOKYMEHTH; HayKOBI IMyOJIiKalii 3 icTopii Ta METOUKH MpodeciiHOT OCBITH, TOKYMEHTH CYYaCHHX 1HTE-
pHET-pecypciB 3 MUTaHb CIIPUAHHS PO3BUTKY MiANPUEMHHUIIBKOT 1HIIIATHBH TOILO), ajie TOTpedye OLIbII IPYHTOBHOTO
icTopiorpadigHOTO TOCITIKEHHS; BUSIBICHO OCHOBHI TCHACHIIIT IiATOTOBKH MOJIOI IO i AMTPUEMHHITBKO1 TisUTBHOCTI B
3aKJIafiax OCBITH apChKOi pocii (1eBHi eeMeHTH (HopMyBaHHS AUTOBHX 1 MiAPHEMHUIIBKAX HABUYOK MTPOCTEKYBATHCS
B cucteMi npodeciitnoi ocBiti), YPCP (moBHe 3anepedeHHs po3BUTKY iHAWBIAYyaJIbHOI iHIIIIaTUBY i popMyBaHHS Ha-
BAYOK MiANMPUEMHUIIBKOT AisUTHHOCTI, BIICYTHICTh €IeMEHTIB ()OpPMYBaHHS ITiJIIPUEMHHUIIBKOI KOMITETEHTHOCTI B OCBI-
THBROMY TIPOIIECi i BUXOBHIH po0OTi 3akiaaiB mpodeciitHo-TexXHIYHOI 0cBiTH) i HezanexxHoi Ykpainu (1ilecnpsaMoBaHe
(opMyBaHHS MiANPHUEMHUIBKOT KOMIIETEHTHOCTI Ha0yBa€ CTPaTErivHOro 3HAUEHHS AJIsl pO3BUTKY KpaiHM); OXapakTe-
pHu30BaHO (HOPMU i METOIM PO3BUTKY HiANPUEMHUIBKUX SIKOCTEH MailOyTHIX (aXxiBLiB y AapchKO-pOCIHCHKiM Moaeni
npodeciitHoi OCBITH (MMpoTrpaMy HaBYAJIBHUX TUCIUILIIH CIIPSIMOBaHI Ha 3aCBOEHHS €KOHOMIYHHX TIOHSATD, K1 JIATAIN B
OCHOBY MailOyTHBOI MiAIPUEMHHUIBKOI ISITBHOCTI; 3MICTOM OKPEMHX INPEeIMETIiB nependadaeTbest (GOpMyBaHHS Y BH-
MyCKHUKIB 3aKJ1aJ1iB OCBITH MiAMPUEMHUIILKUX HABUYOK I[0JI0 TPOBAPKEHHS B MAalHOyTHHOMY T ANPUEMHHUIILKOT JTisTb-
HOCTI), paJsTHCHKIH (TUTaHHS PUHKOBOT €KOHOMIKH, MiANPHUEMHHLITBA, MEHEIXKMEHTY HE 3HANIUIN BiJOOpaXkeHHs Y 3Mi-
cTi mpodOCBITH; OCHOBHA yBara nmpuasuiacs ¢paxoBiif MiATOTOBI poOITHUYNX KaapiB A7 A€pPKaBHUX MiAIMPHUEMCTB) 1
Hezanexxnoi Ykpainu (ynpoBaKeHHsI HaBYaJIbHUX KYPCIB 1 IpOrpaM MO0 OCHOB PHHKOBOI €KOHOMIKH ¥ MiANpHEM-
HUIITBA; IPOBEICHHS MIPAKTUKO-OPIEHTOBAHMX 3aX0JiB; MAKCHUMaJIbHE HAOIM>KEHHsI 10 YMOB POOOTH peabHOTO IMim-
pueMcTBa); chOpMyIIbOBAaHO PEKOMEHAIIT 3 YAOCKOHAJIEHHS MPOoQeCiifHOl MiATOTOBKH MOJOI 0 MiJIPUEMHHUIITBA B
YMOBaXx BiffHH i IOBOEHHOTO BiTHOBJICHHS Y KpaiHH (YIPOBaIKEHHS BiAMOBITHIX HABYAIbHUX KypCiB; 3aTPOBaKEHHS
MPaKTUYHUX Oi3HEC-TPOEKTIB; OpraHi3alis IpH 3aKiaaaax npogocsiTa Oi3Hec-1HKYOaTopiB).

KarouoBi cioBa: nionpuemnuybka KomMnemeHmuicms, niONPUEMHUYbKA OiAlbHICMb, npodheciina ocsima,
PUHKO8A eKOHOMIKA, MAull 6i3Hec, KOMAHOHO-AOMIHICIMPAMUBHA cucmemd, MOMALIMAPHULL PEHCUM.
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