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Abstract

Relevance: In the context of the full-scale war caused by the armed aggression of the Russian Federation, the
Ukrainian education system is undergoing profound transformations, particularly in the sphere of training future
specialists for economic recovery and sustainable development. The task of forming learners capable of critical thinking,
independent action, making informed decisions, and adapting to rapidly changing conditions is gaining particular
importance. In this context, the implementation of learning technologies that meet the challenges of Industry 4.0 and
promote the activation of cognitive activity becomes relevant. Problem-based learning, focused on setting learning tasks
that require search and analytical work, proves to be an effective means of developing professional-critical competencies
of vocational pre-higher education learners.

Aim: To investigate problem-based learning technology as a tool for activating the cognitive activity of
vocational pre-higher education learners in the context of preparing for professional activities in conditions of digital
transformation and societal challenges.

Methods: Theoretical methods (analysis and generalization — for processing scientific and pedagogical sources
on problem-based learning, identifying leading approaches to its organization); comparative analysis — for studying
modern pedagogical practices in vocational pre-higher education institutions, comparing traditional and innovative
teaching models; systematization of empirical data from educational practice — for substantiating the conditions for the
effective use of problem-based learning, considering the needs of learners and the realities of martial law.

Results: It has been proven that the use of problem-based learning technology ensures an increase in
motivational interest, the development of reflective thinking, and the formation of the ability to independently solve
educational and production tasks. The structural components of the technology are analyzed, and the conditions for its
effective application in the training of new generation specialists are determined.

Conclusions: Problem-based learning contributes to the realization of the educational goal in the field of
vocational pre-higher education — the training of competitive, mobile, critically thinking specialists capable of acting
effectively in the conditions of Industry 4.0 and taking an active part in the restoration of the state during wartime and
post-war transformations.
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Introduction. In  the contemporary
conditions of the educational environment's
transformation, driven by digitalization, automation,
and changes in the labor market, the reorientation of
educational technologies toward the development of
students' cognitive activity and independence is
becoming particularly relevant (Kremen, 2021).
Institutions of professional pre-higher education are
called upon to provide not only professional training
but also to cultivate graduates' ability to act
effectively in the context of Industry 4.0, where
competencies related to analytical thinking,
flexibility, and the ability to solve complex
production and organizational tasks are of special
importance. At the same time, traditional teaching
approaches, which focus mainly on the reproductive
recall of knowledge, are increasingly failing to meet
the needs of modern production and the knowledge
society. Consequently, there is a growing need to
implement educational technologies that would
activate students' cognitive activity, promote the
development of critical thinking, argumentation
skills, reflection, and independent decision-making
(Pavlenko, 2013; Ihnatenko, 2015). One of the
effective pedagogical technologies capable of
achieving the aforementioned goals is problem-
based learning. Its essence lies in creating problem
situations that require inquiry-based activities,
hypothesizing, and justifying solution options. This
approach contributes to the formation of both
general and professional competencies in students,
which are necessary for productive professional
activity in a high-tech environment. Sources. The
problem of activating students’ cognitive activity
within formal education has been a subject of long-
standing scientific interest in both Ukrainian and
foreign pedagogy. Recent years have been marked
by increased attention to interactive technologies
that foster the development of critical thinking,
independence, and the ability to analyze information
under unpredictable external circumstances,
particularly war and digital transformation. In this
context, the conceptual approaches to organizing the
educational process proposed by O. Humennyi and
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O. Fedorenko are a valuable contribution to the
development of effective pedagogical strategies
aimed at shaping an active, responsible, and
intellectually mobile student (Humennyi &
Fedorenko, 2023). Research indicates that problem-
based learning has the potential not only to activate
mental activity but also to promote the formation of
transversal competencies necessary for work in the
Industry 4.0 era. Pedagogical developments of
recent years confirm the effectiveness of using the
problem-based approach in institutions of
professional pre-higher education as a means of
forming a reflective, responsible, and adaptive
personality (Lementarenko, 2012). As a result of
reviewing contemporary pedagogical research
(Pukhovska, L., 2011; Tesliuk, Luzan, & Shovkun,
2010; Karpushyna, 2018), it has been established
that problem-based learning has significant potential
for activating cognitive activity and forming
transversal competencies necessary for effective
professional activity in the context of Industry 4.0.
In the practice of professional pre-higher education
institutions, this technology has proven its
effectiveness in developing critical thinking,
reflexivity, responsibility, and adaptability. The
author shares the researchers' position, emphasizing
the expediency of systematically implementing the
problem-based approach in the educational process
as one that meets the modern challenges of digital
transformation and the state of war in Ukraine. As
the next stage of this direction, the integration of
problem-based learning with elements of STEM
education, project activities, and gamification is
proposed for the comprehensive development of
students' professional agency. Separate studies focus
on the methodological aspects of implementing
problem-based learning, particularly on the
development of learning situations that involve
inquiry-based activities, analytical information
processing, and the formulation of substantiated
conclusions  (Filatova, 2021). These works
emphasize the didactic mechanisms for creating an
intellectually enriched educational environment in
which students not only reproduce knowledge but
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also actively participate in its creation. The author of
this article supports such a methodological
orientation, viewing it as an effective tool for
forming independent thinking, information literacy,
and the ability to make decisions in a real
professional environment. Research also highlights
the need to update the training of pedagogical staff
for the implementation of active-type technologies
in the educational process, which is especially
important in the context of reforming professional
pre-higher education. This refers to the need for
developing modern methodological competencies in
teachers, the ability to design a dynamic learning
environment, and the use of tools aimed at
developing students' cognitive activity. The author
of the article shares the position on the relevance of
teachers' professional growth as a prerequisite for
the quality implementation of innovative
educational technologies, including problem-based
learning, into the practice of training future
specialists. At the same time, the specifics of
implementing problem-based learning technology
specifically in professional pre-higher education
under wartime conditions, considering the
challenges of digitalization, the growing autonomy
of students, and the need to develop their
professional agency, have not been sufficiently
covered. In this regard, this scientific inquiry is
focused on studying the potential of problem-based
learning as a factor in forming the cognitive activity
of students in colleges and vocational schools that
prepare future specialists for the innovative recovery
of the country. The purpose of the article is the
theoretical substantiation and methodological
analysis of problem-based learning technology as an
effective means of activating the cognitive activity
of students in professional pre-higher education in
the context of training competitive specialists
capable of acting under the conditions of digital
transformation, the challenges of Industry 4.0, and
social instability caused by the war in Ukraine.
Within the scope of the research, the tasks were to
analyze the degree of scientific development of the
problem, to identify the potential of problem-based
learning for the development of transversal
competencies, and also to outline the conditions for
its effective implementation in the educational
process of professional pre-higher education
institutions. Methods. Theoretical methods were
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used in the research process, including the analysis
and generalization of scientific and pedagogical
sources on the problem of problem-based learning,
which allowed for the determination of leading
approaches to its organization and its pedagogical
potential in professional education. A comparative
analysis of modern pedagogical practices in
institutions of professional pre-higher education was
also used, which made it possible to compare
traditional and innovative teaching models. The
method of systematizing empirical data from
educational practice was applied to substantiate the
conditions for the effective use of problem-based
learning, taking into account the needs of students
and the realities of the state of war. Results and
Discussion. Problem-based learning technology is
considered one of the most effective means of
activating students' cognitive activity, especially at
the professional pre-higher level. It belongs to the
group of active-type educational technologies aimed
at developing a high level of cognitive tension,
research skills, and the ability of students to
independently construct knowledge. Its didactic
essence lies in organizing the learning process in
such a way that the teacher does not simply transmit
ready-made information but creates situations of
intellectual complexity for students that require
searching for non-standard solutions, logical
analysis, synthesis, evaluation, and reflection. The
central structural unit of this technology is the
problem-based task—a learning situation that
involves a  contradiction,  uncertainty, or
informational insufficiency that the student must
overcome independently or in the process of group
interaction. In pedagogical practice, such a situation
stimulates intellectual activity, mobilizes the
individual's internal resources, and encourages the
independent search for knowledge. The author has
developed a model (Fig. 1) that reflects the logic of
implementing problem-based learning technology
as a means of activating the cognitive activity of
students in professional pre-higher education. Its
goal is to stimulate intellectual development, form
the ability for independent thinking, and make
decisions under conditions of uncertainty. The
objective of the model is to prepare a student capable
of effectively acting in professional situations that
meet the challenges of digital transformation and the
requirements of Industry 4.0. Five main stages are

33



distinguished in the structure of the model: 1.
Creating a problem situation (problem awareness);
2. Actualization of prior knowledge and search for
solution directions; 3. Formulation of hypotheses
and solution options; 4. Analysis, verification of
hypotheses, and justification of solutions; 5.
Reflection and generalization of the experience
gained (Fig. 1). These stages are implemented in
conjunction through the functional actions of the
teacher (facilitation, moderation, stimulation of
cognitive interest) and the active engagement of the
student, which includes analysis, critical thinking,
idea formulation, and the application of knowledge
in new situations. The objectives of the technology
are to create a problem-based learning environment,

activate inquiry-based activities, and form skills of
analysis, hypothetical thinking, and reflection. The
expected results of implementing PBL include the
development of critical thinking, an increase in
cognitive motivation, the formation of research
skills, and an increased readiness for professional
activity in complex conditions. The context for the
application of the model is professional pre-higher
education, oriented towards training highly qualified
specialists for fields undergoing rapid changes, such
as agroengineering, Vveterinary medicine, and
electric power engineering, in accordance with labor
market demands and the conditions of wartime and
post-war recovery of the country.

Creating a problem situation
(problem awareness)

Activation of prior knowledge
and search for solution paths

Formulation of hypotheses
and solution options

N

Analysis, verification
of hypotheses,
and justification of solutions

Reflection and generalization
of the experience gained

Figure 1. Model of problem-based learning technology

In this context, the role of the teacher is
transformed: they act not as a source of ready-made
knowledge, but as a facilitator and organizer of
cognitive activity, who creates conditions for
intellectual growth and internal motivation. At the
same time, the student acts as an active subject of the
educational process, capable of independently
establishing  logical  connections,  drawing
conclusions, and applying knowledge in new
situations.  Scientific sources (Humennyi &
Fedorenko, 2023; Kankovskyi, 2009) testify that
problem-based learning ensures: the formation of
critical and creative thinking; the development of
research skills; an increase in the level of
motivational engagement in the learning process; the
ability to make informed decisions under
uncertainty; the integration of knowledge from
different subject areas. In professional pre-higher
education, this technology is particularly effective
because it combines the mastery of theoretical
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material with the solution of practice-oriented tasks.
The use of educational case studies, situational
modeling, and interdisciplinary problem-based
modules contributes to the formation of professional
readiness, flexibility of thought, and the ability to act
responsibly in the rapidly changing environment of
Industry 4.0. That is why it is advisable to consider
problem-based learning as a leading means of
developing the intellectual potential of students,
their cognitive independence, and competitiveness
in the modern labor market. The study examined the
implementation  of  problem-based learning
technology in the educational process of VSP
"Nemishaieve Vocational College of NUBIP of
Ukraine,” one of the leading institutions of
professional pre-higher education in the agricultural
sector, which trains specialists for the agro-
industrial ~ complex,  veterinary  medicine,
agroengineering, ecology, and forestry. An analysis
of the college's internal educational practices,
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particularly the implementation of complex
production and technological tasks in the form of
situational modeling, showed that the use of a
problem-based approach contributes not only to an
increase in motivation for learning but also to a
deeper engagement of students in the process of
analyzing professional tasks. In the transition to
Industry 4.0 technologies, where automated
systems, digital platforms, precision agriculture, and
biotechnologies play a key role, not only knowledge
but also competencies in critical thinking,
adaptability, and solving non-standard production
situations become necessary. Problem-based
learning, as proven by the results of the analysis of
the college's practices, provides an appropriate level
of cognitive tension and creates conditions for the
formation of an analytical style of thinking, which is
crucial for specialists in the agricultural sector in the
context of digital transformation. The study of the
implementation of  problem-based learning
technology in the educational process of VSP
"Nemishaieve Vocational College of NUBIP of
Ukraine" analyzed its application in a number of
disciplines, including:

1. Agroengineering: students solved practical
tasks on the operation and technical maintenance of
agricultural machinery, which contributed to the
development of technical thinking and skills for
solving real production problems. Within the study
of the discipline "Operation and Repair of
Agricultural Machinery," students were involved in
solving problem situations that were modeled by
analogy with real production conditions. Example:

Case 1. ldentifying malfunctions in the hydraulic
system of the MTZ-82 tractor. Students were asked
to model a situation where unstable operation of the
mounted mechanism is detected during fieldwork.
The students independently analyzed technical
documentation, diagnosed malfunctions, and
proposed optimal ways to eliminate the breakdown,
taking into account available resources. Case 2.
Developing a technological map for the technical
maintenance of the SZ-3.6 seed drill. The task was
to analyze the maintenance regulations according to
the factory instructions, assess the operating
conditions on specific soil, and create a step-by-step
maintenance plan with the selection of appropriate
tools and consumables. The work was carried out in
groups with a subsequent presentation of the
solutions. Case 3. Determining the economic
feasibility of replacing a unit on the "Niva SK-5"
combine harvester. Students analyzed the wear
conditions of the header, compared options for
major repair versus replacement with a new unit,
calculated costs, and made a decision based on
economic efficiency. The task was complicated by
the fact that the constraints of wartime conditions—
availability of supplies, logistics, and repair
facilities—had to be taken into account. The use of
such cases in problem-based learning allowed for
the formation of a systemic vision of production
processes in students, combined theoretical
knowledge with practical skills, and developed the
ability to make informed decisions in a real
professional context.

Table 1

DYNAMICS OF CHANGES IN INDICATORS OF EDUCATIONAL ACTIVITY OF STUDENTS
IN THE DISCIPLINE "AGROENGINEERING" BEFORE AND AFTER THE IMPLEMENTATION OF
PROBLEM-BASED LEARNING TECHNOLOGY

Indicator Before After
implementation implementation

Average level of technical thinking (on a 5-point 3.1 4.3
scale)
Independence in solving production tasks (%) 58.0 83.0
Quiality of practical work performance 65.0 89.0
Motivation for learning (on a 5-point scale) 3.4 4.6
Academic performance (average grade in the 3.2 4.4
discipline)

The results of the comparative analysis
(Table 1) show a positive dynamic for all evaluated
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indicators after the implementation of problem-
based learning in the "Agroengineering” discipline.
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The most pronounced growth is observed in the
sphere of qualitative characteristics of cognitive
activity and professional thinking. In particular, the
average level of technical thinking increased from
3.1 to 4.3 points (a growth of 38.7%), which
indicates a significant deepening of understanding of
technological processes and the ability to critically
evaluate them. The indicator of independence in
solving production tasks increased from 58% to
83%, i.e., by almost a third. This confirms an
increase in the level of initiative, decision-making
ability, and the readiness of students to act
autonomously within the framework of modeling
professional situations. The quality of practical work
performance increased from 65% to 89%, which
indicates an increase not only in the motivational but
also in the operational component of educational
activity—students not only understand the material
better but also apply it more effectively in specific
practice-oriented tasks. The motivation for learning
indicator also showed significant improvement—
from 3.4 to 4.6 points, which indicates a
strengthening of students' internal interest in the
learning process and an increase in their emotional
and value-based attitude towards professional
training. The final level of academic performance (in
the form of the average grade) increased from 3.2 to
4.4, which confirms the overall improvement in the
results of mastering the educational material. The
empirical data confirm that the implementation of
problem-based learning in the educational process
positively influences the development of cognitive,
motivational, and practical components of the
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educational activity of professional pre-higher
education students in the field of agroengineering. 2.
Veterinary Medicine: the use of case methods for
analyzing clinical cases allowed students to develop
clinical reasoning and make informed decisions
under conditions of uncertainty. Within the study of
the effectiveness of problem-based learning in the
educational process of Nemishaieve Vocational
College of NUBIP of Ukraine, special attention was
paid to the specialty "Veterinary Medicine,” which
requires students to have not only knowledge of the
theoretical foundations of anatomy, pathology, and
pharmacology but also a high level of professional
reflection, rapid decision-making in clinical
situations, and the ability to act under uncertainty.
Taking into account the specifics of professional
training, case methods were integrated into the
educational process as one of the forms of
implementing problem-based learning technology.
Students worked with clinical cases that modeled
real veterinary situations—acute mastitis in a cow,
postpartum paresis, intracellular parasites in dogs,
etc. They had to independently analyze the
symptomatology, make a diagnosis, justify their
actions, and develop a treatment plan. This approach
stimulated the development of clinical reasoning,
formed the ability for a rapid and well-founded
response, and also contributed to an awareness of
responsibility for the decisions made. To evaluate
the results of implementing the case methods, the
changes in the main indicators of students'
educational activity were analyzed. The dynamics of
these changes are shown in (Fig. 2).
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Figure 2. Dynamics of indicators of educational activity in veterinary medicine

Analysis of the data presented in Fig. 2
demonstrates a significant improvement in the key
indicators of students' educational activity after the
implementation of case methods within veterinary
disciplines. The most indicative is the growth in the
level of clinical reasoning—from 3.2 to 4.5 points,
which testifies to the development of students'
ability to comprehensively understand
symptomatology, construct a diagnostic hypothesis,
and justify treatment decisions. The diagnostic
accuracy indicator increased from 60% to 85%,
which can be attributed to a more systematic
approach to analyzing clinical data, the formation of
analytical thinking, and a better understanding of the
logic of the veterinary process. At the same time, the
speed of decision-making almost doubled (from 2.5
to 4.0 arbitrary units), indicating an increase in
students' confidence in their own knowledge and
skills to apply them in modeled real situations. An
improvement in the justification of decisions made
is also observed—from 3.3 to 4.6 points, which
demonstrates not only the mechanical assimilation
of information but also the formation of the logic of
professional reasoning. The final academic
performance indicator in clinical disciplines
increased from 3.4 to 4.5 points, confirming an
overall increase in the quality of educational
achievements. The positive dynamics of all analyzed
parameters show that the use of case methods as a
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form of problem-based learning in veterinary
education is an effective tool for forming
professionally important competencies, which is
particularly relevant in the context of the growing
complexity and responsibility of veterinary practice
in the 21st century. 3. Electric Power Engineering,
Electrical Engineering, and Electromechanics: the
application of a problem-based approach to the
study of electrical systems contributed to a deeper
understanding of their operating principles and the
development of design skills, specifically—when
studying topics related to the construction of control
circuits for asynchronous motors, students were
given problem tasks that required independent
analysis of technical conditions, selection of
equipment, calculation of network parameters, and
creation of schematic electrical diagrams. Some
cases were based on real production situations, for
example: developing an emergency power supply
system for a farm or optimizing greenhouse lighting
with energy efficiency in mind. The use of this
approach provided for the interdisciplinary
integration of knowledge from electrical
engineering, basics of automation, energy
conservation, and labor protection. Students not
only better assimilated the theoretical material but
also formed practical skills in project thinking,
planning, and the technical and economic
justification of the proposed solutions. This became
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the foundation for the development of an
engineering style of thinking, oriented towards the
real challenges of Industry 4.0. The application of
problem-based learning in these disciplines
positively influenced the formation of students'
critical thinking, the ability to make independent
decisions, and adaptation to changing working
conditions, which are key competencies in the
context of Industry 4.0. For the further improvement
of the educational process, it is advisable to develop
methodological ~ recommendations  for  the
integration of problem-based learning into other
disciplines and to ensure the training of pedagogical
staff for the application of this technology.
Conclusions. The results of the conducted research
confirmed the achievement of the set goal—
problem-based learning technology proved to be an
effective tool for activating the cognitive activity of
students in professional pre-higher education under
the conditions of digital transformation and the
growing professional challenges associated with
social instability and the needs of Industry 4.0.
Based on theoretical analysis and empirical
observations, it was established that the
implementation of a problem-based approach in the
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TEXHOJIOTISI MTPOBJEMHOI'O HABUAHHS SIK 3ACIB
AKTUBI3ALIT NI3HABAJILHOI TISIILHOCTI 310BYBAYIB
OCBITH

Jliniss I'ymenna

MOJIOJIINI HAYKOBUi CIiBPOOITHHK Bi/Iiy (axoBoi epeBUIOi OCBITH, [HCTUTYT MpodeciiHO-TeXHITHOT
ocsitu HATTH Vkpainu, http://orcid.org/0000-0003-3813-5894, e-mail: red-ipto@ukr.net

Pegepar:

Axmyanvricms. B yMOBaxX MOBHOMACIITA0HOI BilfHM, CIIPMUMHEHOI 30pOIHOIO0 arpeciero pociichkol deneparii,
YKpaiHChKa CHCTEMa OCBITH 3a3Ha€ MIMOOKHX TpaHcdopmairii, 30kpeMa y chepi miroroBku MaiOyTHIX (axiBiiB JJIst
CKOHOMIKHM BIJIHOBJICHHSI Ta CTAJIOTO PO3BUTKY; OCOONMBOI Bark HaOyBae 3aBlaHHs (OpMyBaHHS 3/100yBadiB OCBITH,
30aTHUX MHCIUTH KpPUTUYHO, JiITH CAaMOCTIHHO, YXBallOBaTH OOIPYHTOBaHI pillleHHS Ta ajanTyBaTHCS [0
MIBUAKO3MIHHUX YMOB; ¥ IIbOMY KOHTEKCTI aKTyaJIbHUM CTa€ BIPOBAHKEHHS TEXHOJIOTiH HABYAHHS, SIKi BiJIMOBIIAIOTH
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BukimukaMm [Hayctpii 4.0 Ta cOpusiOTh aKTHBI3aLii Mi3HABaJIbHOI AiSUIBHOCTI; MPOOJIEMHE HABYAHHS, OPIEHTOBAaHE Ha
MOCTAaHOBKY HABYAIBHMX 3aBJaHb, 1[0 BHMAraiOTh IONIYKOBOi Ta AaHATITHYHOI POOOTH, BHABISAETHCA €(HEKTUBHUM
3ac000M PO3BUTKY MPO(ecitHO-KPUTHIHUX KOMIIETEHTHOCTEH 3100yBayiB (paxoBoi MepeaBHIIOi OCBITH.

Mema — AOCHTITUTH TEXHOJIOTIIO MPOOJIEMHOTO HABYAHHS SIK IHCTPYMEHT aKTUBI3allil Mi3HABAIBHOI JiSUTbHOCTI
3000yBaviB axoBoi MepeBHIIO] OCBITM B KOHTEKCTI MiATOTOBKU A0 MPOQeciiiHOl MisuIbHOCTI B yMOBax LU(pPOBOi
TpaHcopMallii Ta CyCITbHIX BHKIIUKIB.

Memoou: TeopeTH4Hi (aHaji3 1 y3araJbHEHHS — AJIsl OTPALIOBAHHS HAYKOBO-IIENATOTIUHUX JHKEPEN 3 MpoosieMu
MpoOJIEMHOTO HaBYaHHS, BU3HAUCHHS TPOBIAHMX MiIXOIB A0 HOro opraHizaiii); MOPIBHIIBHUN aHali3 — AJIsl BUBYCHHS
CYYJaCHUX TEAaroriyHuX MPaKTUK y 3aKiIagax (JaxoBoi IepeBHINOi OCBITH, 3iCTaBIEHHA TPAIUIIIMHUX Ta IHHOBAIIIHIX
Moziesie BUKJIaJaHHSA; CHCTEMaTH3alii eMIIPHYHUX JaHUX 3 OCBITHBOI NPAKTUKH — JUIsi OOIPYHTYBaHHS YMOB
e()EeKTUBHOTO BUKOPHCTAHHS MPOOIEMHOT0 HABUAHHS 3 ypaxyBaHHSAM MOTpeO 3100yBadiB OCBITH Ta peajiii BOEHHOTO
CTaHy.

Pezynbmamu: 1OBeNeHO, IO BHUKOPUCTAHHS TEXHOJIOTii MPOOJIEMHOTO HABYaHHA 3a0e3nedye 3pOCTaHHS
MOTHBALIIHOI 3aLliKaBICHOCTi, PO3BUTOK pPe(PICKCUBHOrO MHUCICHHS Ta (OpMYBaHHS 3[aTHOCTI IO CaMOCTIHHOTO
BUPIIICHHS HABYAIFHHUX 1 BUPOOHWYNX 3aBJaHb; MPOaHATI30BaHO CTPYKTYPHI KOMITIOHEHTH TEXHOJIOT11, BU3HAYEHO YMOBH
il e(heKTHBHOTO 3aCTOCYBaHH: y MIATOTOBII (haXiBIiB HOBOI TeHepaIlii.

Bucnoexu: npobieMHe HaBYaHHS CIIpUsiE pealtizalii oCBiTHBOI MeTH Yy cdepi paxoBoi mepeaBUINOi OCBITH —
MiATOTOBI KOHKYPEHTO3/1aTHOTO, MOOITBHOTO, KPUTHYHO MHUCISUOrO (haxiBIsl, 3laTHOTO TiSTH €(EeKTHBHO B yMOBax
Iamyctpii 4.0 Ta OpaT aKTHBHY Y4acTh y BiTHOBJICHHI JIEpKaBH B IIEPi0j] BOEHHUX 1 MICIIBOEHHUX TpaHchopMariii.

KarouoBi cioBa: neodazozciuni mexnonocii, npobiemue HAGUAHHSA, RNIZHABANLHA AKMUBHICMb, paxosa
nepeosuwa oceima, Kpumuure mucienus, Inoycmpis 4.0.
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